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Preface

This resource package is designed and developed in support of the English Language
Curriculum and Assessment Guide (Secondary 4 — 6) (2007) and the Suggested
Schemes of Work for the Elective Part of the Three-year Senior Secondary English
Language Curriculum (Secondary 4 — 6) (2007)". It provides learning resources and
teaching ideas for the development and implementation of the elective module
“Learning English through Debating”.

Aims

The rationale behind the package is that students will have ample opportunities to
enhance their presentation, argumentation, critical thinking, collaboration and
information skills, increase their world knowledge and develop self-confidence through
engaging in a broad range of debating activities. Carefully designed and sequenced, the
materials and activities in this package aim to develop students’ ability to:

 understand the basics of debates;

« express, respond to and argue about points of view persuasively and confidently;

 collaborate with others in planning, preparing for and conducting a debate;

« research, develop, and justify ideas;

« analyse and solve problems by considering related factors, exploring and comparing
different perspectives; and

 reflect on how language is used to create effects in the context of a debate.

How to use this resource package

This resource package comprises student’s handouts, teacher’s notes,
supplementary materials and a DVD. It covers the key aspects of debating and topics
suggested in the SoWs for the module, e.g. “Understanding the Fundamental Idea of
Debating”, “Eliciting, Confirming and Establishing Knowledge about Debating”,
“Looking for and Using Underlying Principles”, “The Language of Persuasion”,

“Supporting Arguments (Logical Appeal)”, “Researching”, “Speech Writing”, “Using
Questions in Debating”, “Summary Speeches”, “Teamwork”, “Presentation Skills” and
“Final Debate”. Students are provided with the basic knowledge and skills for debating
in the earlier sections. They are then engaged in developing their arguments and
rebuttals, as well as preparing and conducting a debate in the later units or focuses.
Given the range of learning activities in this package, teachers are encouraged to
exercise careful planning, be selective about the materials and freely adapt them to suit

their school contexts and students’ needs, interests and abilities.

* From this point forwards referred to as SoWs



Student’s Handouts

The learning activities on the student’s handouts (indicated by the page number prefix
“S”) provide a balanced coverage of the four main language skills (i.e. reading, writing,
listening and speaking). Warm-up activities are also included in all focuses to build a
relaxed learning atmosphere and help students to project their voice effectively. The
range of activities engages students in a variety of ways, encouraging personal response
and collaborative work, developing their research skills, analytical power and critical
thinking, as well as providing stimulus for argumentative writing and persuasive
speeches. The “Assignment Checklist” and “Reflection Log” included at the end of
this section help students to keep track of their own progress and reflect on their
learning.

Teacher’s Notes

The teacher’s notes (indicated by the page number prefix “T”) provide explanations of
teaching steps, answer keys and alternative approaches as to how to carry out the
activities. Teachers may feel free to select and flexibly adapt the activities into
assessment tasks to promote learning and teaching.

To help teachers to support “less advanced students” and stretch “more advanced
students”, additional teaching suggestions are contained in the “Catering for Learner
Diversity” boxes.

Assessment criteria have been provided for all writing assignments to facilitate teacher
assessment and feedback in the course of the module. The criteria, however, are for
teacher’s reference only. Teachers should feel free to adapt them to suit the students’
needs and use them to promote self and peer assessment among students.

Suggested time allocations have been provided for each activity for teachers’ reference
during lesson planning. The suggested time, however, is for indicative purposes only
and will vary according to learners’ needs and abilities. Teachers should use their
professional judgement to gauge appropriate timings with a particular group of students
in mind.

Supplementary Materials

The supplementary materials section provides additional materials and resources for
teachers’ use and reference. Extended activities and supplementary notes that aim to
challenge the more advanced and support the less advanced students have been
provided to help teachers to cater for students’ diverse abilities and needs. Mark sheets
for the final debates are also provided to facilitate teacher or peer assessment at the end
of the module.




DVD

The DVD consists of an electronic version of the learning and teaching materials in this
resource package, as well as the audio-visual recordings that support some of these
activities. The text files are available in both PDF and MS WORD formats for teachers’
ease of use and adaptation. The audio-visual clips in the DVD include sample debates
that help to demonstrate different aspects of debating such as the format, the use of
persuasive language, and the skills of public speaking. Track titles and numbers of the
clips are provided in the explanations for relevant activities and on the cover page of
each module focus in the teacher’s notes. Teachers should, however, note that the
video-recorded speeches may not be entirely the same as the transcripts provided in the
student’s handouts and the teacher’s notes as they may have been adapted to suit the
needs and design of individual learning activities.

The weblinks or addresses included in this package were accurate at the time of
publication but they are subject to change. Teachers might like to make use of a search
engine to regain access to any resources that have been relocated, or may look for
similar resources on the web.

To further support the implementation of the module, other relevant online teaching

resource materials for each module have been developed and can be accessed at the
English Language Education Section website <http://cd.edb.gov.hk/eng>.
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Learning English through Debating

Under standing the Fundamental | dea of Debating

L ear ning Activity 1. Warm-up

At the beginning of every class, you should warm up your body and your voice. Debating
isnot only an intellectual activity, but also aphysical one. You will work better on logic if
your body is prepared. You should relax your body and prepare your voice to speak out
loud and clear. Through constant practice, you should be heard without microphones or
shouting.

/ Body Warm-up \

1. Head circles. Turn your head around forward, right, back, left. IMPORTANT: This
must be done slowly. Fast head circles can be harmful to the spine.)

2. Sretch. Stretch your arms up, reaching as high as you can. Stretch your whole body.
Stretch back, reaching your arms behind. Stretch up. Stretch back. Yawn, as
dramatically asyou like.

3. Bend over and move to each side. Be like a rag doll on a clothesline. Let your
body hang forward and let your arms hang loose. Move a little to the l€eft, alittle to
the right, and repeat. (IMPORTANT: This should not turn into a bounce, which may
damage the spine over the long term.)

4. Sand up slowly.

5. Again do sdow head circles, or forward, back, forward, back, left, right, left,
right.

6. Shake out your arms. Shake your arms from the shoulders, letting the rest of the
armsgo limp.

YKBounce. Jump up and down on your toes. /
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Voice War m-up

Three things are important for having a good voice: breath support, resonance, and a
loose throat. Follow the steps below to warm up your voice:

1. Breathein and out. Put your hands on your sides, just below the ribcage. Push them

out using the musclesin your sides. Again. Now do this while breathing in. Again.

. Hum. Keep your lips together and hum on a single note. Try to get as full a sound as
you can, concentrating on breath support. If your shoulders go up when you breathe,
you are not producing al the air you could produce. Again.

. Hum while working on resonance. Your head has empty spaces in it, which are
caled sinuses. You can use these empty spaces to make a bigger sound, just as a
guitar uses an empty space to amplify the sound of the strings. Hum again. Feel the
vibration between your lips. Put your hand on your face. Try to spread the vibration
over your whole face. (This realy does work. You will find that your hum becomes
fuller when you do this, even the first time.) If your throat begins to tighten while
you are doing this, massage it alittle.

. Move from the hum to an “ah” sound. Hum again, and open your mouth as wide
as you can, turning the hum into an “ah” sound. Close your mouth, going back to the
hum, and repeat: mmmmAAAAAMMMMMAAAAA. The “ah” sound opens your
mouth the widest of all the vowe sounds, and with this exercise, you can remind
yourself of how wide it can open. Most people do not open their mouths enough
when they speak. An open mouth has more resonance.

. Go through the vowels. In one continuous breath, go through the following sounds:
ah, e (asin “at”), ee (as in “sweet”), oh, ooh. This sequence requires you to close
your mouth a little more on each sound. At every stage, keep your mouth as wide
open asit can be.

. Gotoasentencewith alot of vowels. For example, “Love must come and love will
come what may.” Chant it in one continuous breath.

. Do sometongue twisters, focussing on those sounds that give you trouble. Below
are some examples:

Love must come and love will come what may.
She sells seashells by the seashore.

Rubber baby buggy bumpers

Mixed biscuits

Unique New York

Red leather, yellow leather
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L ear ning Activity 2: Brainstor ming reasons

One of your favourite singersis going to be performing in Hong Kong for one night only.
Your school won a contest and the organiser gives all students free tickets to the concert.
You very much want to go but your parents think it may not be a good idea to stay out
late at night.

In groups of no more than four students, give as many reasons as you can why you
should be allowed or not allowed to go to the concert.

For Against
e It'smy favourite singer. e Thenext day isaschool day.
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L ear ning Activity 3: Introduction to motion

Debating starts with an issue. The issue should have a positive and a hegative aspect to it
but it is phrased in a sentence that favours one side. This statement is called the motion.
The situation you have just discussed with your peersis, to a certain extent, related to the
following debate motion:

Everyone under 18 should be subject to an 8:00 pm cur few.

After reading the motion, the next step is to decide which side you Tt =7 77|
want to take. You either AGREE or DISAGREE with the motion. In 1 A aw that I
groups, look at the reasons you have listed FOR and AGAINST the | requires people |
topic and decide whether you agree or disagree. Circle your choice in ! to stay indoors !
| |
| |

the statement below and share your answers with the rest of the class: Eer:ge acertain

Our group AGREES/ DI SAGREES with the motion:
Everyone under 18 should be subject to an 8:00 pm cur few.

L earning Activity 4: Introduction to argument

Once you have decided which side to take, you should think about how to defend your
side. You support your case by coming up with ideas (or arguments) and presenting them
in alogical manner.

1. Let us focus on arguments that AGREE with the motion. The issue raised in the
motion is likely to affect both students and parents. In groups, brainstorm why parents
and students would agree with this motion and compl ete the boxes below:

Reasonswhy PARENT S would agree with the motion:

e A curfew can protect teenagers from activities such as drug taking and sex.

Reasonswhy STUDENT S would agree with the motion:

e Students can concentrate on studying.
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2. You will now read two sample arguments FOR the motion. Decide which sample is
from a parent’s point of view and which one is from a student’s point of view. Circle
your choice.

Motion: Everyone under 18 should be subject to an 8:00 pm curfew.

SAMPLE 1: PARENTS/ STUDENTS

With the increase of crime in Hong Kong, | think that an 8:00 pm curfew is a
good idea. It gives boys less chance to get involved in misdeeds such as bullying,
fighting, smoking and going to parties where drugs are often involved. Girls will also
have less chance to get themselves into trouble, such as participating in sexual acts,
partying al night with their friends, or being pressured into smoking. As aresult of the
curfew, they will have more time to concentrate on their schoolwork.

Another benefit of an 8:00 pm curfew is that the government will not need to
spend so much money policing the streets. The curfew will cut down on the number of
police needed to patrol the streets at night.

SAMPLE 2: PARENTS/ STUDENTS

We are in favour of an 8:00 pm curfew to help keep our teenagers safe. Very
often we hear of teenagers committing crimes such as fighting, damaging public
places, pick-pocketing and doing drugs. Teenagers in Hong Kong today need rules to
protect them from such dangers. Even though teenagers are in school most of the day, it
is after school that teenagers are no longer protected. When we allow them to stay out
all night, they are more likely to get into danger.

If teenagers are at home by 8:00 pm, parents can feel more secure and relaxed
knowing that their children are not out wandering in the streets. Therefore parents can
concentrate on their jobs and work overtime.

3. The sample arguments focus on the consequences to students and parents if there is
no curfew. What are some of the consequences mentioned in the sample arguments?
Can you think of other consequences?

Consequencesif thereisno curfew:

e sex and pregnancy
drugs
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L earning Activity 5: Introduction to argument structure

1. Below isthefirst half of a sample speech arguing FOR the motion (the Affirmative
side). Listen to the speech once. In groups, read the speech and compl ete the diagram
that follows. Share your answers with the class.

Affirmative captain: Ladies and gentlemen, | am here to present the motion
“ Everyone under 18 should be subject to an 8:00 pm curfew” . By “curfew” here, we
mean a law stating that all those under 18 must be indoors by 8:00 pm. By this we
intend alaw passed in Hong Kong. The police would enforce it.

We all know that some young people have very serious problems. They buy drugs.
They have sex and become pregnant when they are too young. They begin drinking
even as young as 13. Many parents find it impossible to control the behaviour of their
children late at night. Some teenagers stay out all night, and the parents can do nothing
about it. They do not do their schoolwork. If the next generation is poorly educated, not
only they themselves but their families and all of uswill suffer.

PROBLEMSIDENTIFIED BY THE SPEAKER SOLUTION

| - ~
)

v

—_
v

8:00 PM
CURFEW

\
J

v

-
\_

S7
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2. Below isthe next half of the speech focussing on the effects of the solution proposed
(i.e. the 8:00 pm curfew). Listen to the speech once. In groups, read the speech and
complete the diagram that follows. Share your answers with the class.

Affirmative captain: We propose to solve this problem with a curfew. If young people
know that the police will arrest them if they stay out late, they will go home willingly
to their parents. Most drug deals and sexual activities take place at night, so these
problems would be much reduced. They will have less opportunity to drink, because
they are either at school or with their familiesin the earlier part of the day.

We have suggested 8:00 pm as an appropriate time. This will leave enough time for

them to study. Thank you.

SOLUTION PROPOSED BY THE SPEAKER EFFECTSOF THE SOLUTION

4 N

v

v

8:00 PM
CURFEW

v

v

N N N /Y

N 2 U
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L earning Activity 6: Portfolio Assignment 1

Now it is your turn to argue AGAINST the motion. In groups, take some of the ideas you
have discussed in Learning Activity 2 to complete the diagram below. Your teacher will
select some groups to present their ideas to the class.

On top of the points you came up with your group members, add your own ideas and
write a short paragraph on the next page. Your work will be assessed based on the
relevance of each argument to the motion.

Submit the paragraph to your teacher for feedback. Remember to fill in the
“Assignment Checklist”* (page S138) and complete the “Reflection Log* — Portfolio
Assignment 1” (page S139) after your teacher has returned your work.

Motion: Everyone under 18 should be subject to an 8:00 pm curfew

~

ARGUMENTSAGAINST THE MOTION

-

e The solution would not solve the problem because...

>

>

\_ /

* The “ Assignment Checklist” is for you to keep a clear record of the assignments you have submitted and
the “Reflection Log” isfor you to review your own work and consider how you could improve it.
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PORTFOLIO ASSIGNMENT 1
MOTION: Everyone under 18 should be subject to an 8:00 pm curfew

Name

That is why there shouwld be no- curfew.

* Use additional sheets if necessary

S10
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L earning Activity 7: Listening for main ideas

You will watch a video of a debate on the motion “ Everyone under 18 should be subject
to an 8:00 pm curfew” . ldentify the key ideas or arguments the speakers make as you
listen and fill in the blanks in the table below.

AFFIRMATIVE CAPTAIN OPPOSITION CAPTAIN
e Young people have problems such as e Theteenage problemsthismotion is
1 , SeX and pregnancy, supposed to solve are not really serious.
2) and
3) . e Having acurfew isimpractical because

the police do not have 4)
e Thesolution isto have acurfew so that
the time spent on these activitiesis

limited. e Having acurfew will not solve the

problems because 5)
e Thecurfew isaviolation of young

peopl€e’srights.

AFFIRMATIVE 1°" SPEAKER OPPOSITION 1°" SPEAKER

e 6 and 7) e Theopponent isnot using real storiesand

are serious problems in Hong Kong — has refused to admit that 8)

examples are given to support the

argument.

e Theopponent isjust using statisticsto
understate the problem.

AFFIRMATIVE 2"° SPEAKER OPPOSITION 2P SPEAKER

e Theissueisnot whether crack cocaineis | e Drinking can happen in the daytime.
the top drug, but whether 9)

e The opponents have failed to show that
the problem of drug and alcohol abuseis
e Alcoholism and other addictions can serious in Hong Kong.
10)

S11
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L earning Activity 8: Introduction to the procedure of debating

A. Understanding the procedure of debating

There are many formats and styles of debates. The procedure this module follows is one
commonly used in school tournamentsin Hong Kong.

Befor e the debate:

e Theteamswill be assigned the Affirmative or the Opposition and then given a period
of time (from 30 minutes to a week) for preparation. They cannot decide the motion
or their stand.

e The chairperson (the host / moderator of the debate) begins by introducing the motion,
the rules, the names of the debaters, and the adjudicators.

The actual debate:

e The Affirmative and the Opposition teams each have three speakers. They are the
captain, the 1% speaker and the 2™ speaker. Each speaker is allowed 2 minutes to
present their speeches (Time limit may be adjusted as appropriate).

e The time keeper will keep the time and stop speakers from speaking longer than the
time allowed.

e There arethree sectionsin adebate:

1. Speeches presented by the six speakers

The speakers speak in the following order:

Affirmative CHAIRPERSON Opposition

2NP SPEAK ER @ @ 2NP SPEAK ER
15" SPEAKER @ @ 15" SPEAKER

CAPTAIN @ @ CAPTAIN

S12
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2. Question and answer session

e Thechairperson will preside over the question time.

e The debaters take turns to ask the opposing team questions. Each speaker has
1 minute to ask the question.

e The team to which the question is directed has 1 minute to prepare their
answer and 1 minute to deliver it.

e The Opposition team will ask a question first, followed by the Affirmative.

e Each team asks the opposing team three questions.

3. Summary speeches presented by the captains

e Thereisabreak after the question time. During the break, the two teams work
on the fina summary.

o After the break, the captain of the Opposition summarises the main arguments
in 2 minutes.

e Then, the captain of the Affirmative summarises the main arguments in 2
minutes.

B. Reading a chair per son’s speech

Below is the chairperson’s speech. In groups of three to four, members take turns to play
the role of the chairperson and read the speech aloud to familiarise themselves with the
procedure and rules.

Chairperson’s Speech (Rules and Regulations)

Good morning Ladies and Gentlemen,

Welcome to this debate. Today’s motion is “Everyone under 18 should be subject to an

8:00 pm curfew”. On the Affirmative side, we have as
the team captain, as the 1% spesker and
as the 2" speaker. On the Opposition, we have

as the team captain, as the 1%

speaker and as the 2" speaker. We are honoured to have

as our adjudicator(s).

Before the debate starts, let me tell you the rundown of this debate. Each team will

deliver four speechesof _ minutes. The bell will be rung once 30 seconds before

time is up, twice when time is up, and nonstop after a__ second grace period.
mark(s) will be deducted for every _ seconds overtime.

S13
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We will begin with the captain of the Affirmative, followed by the captain of the
Opposition. Then the 1% speaker of the Affirmative and the 1% spesker of the
Opposition, followed by the two 2™ speakers.

At this point, the debate will proceed to a question and answer session. The three
speakers from the Affirmative and the Opposition will take turns to ask the opponents a
question. Each speaker has 1 minute to ask the question. The team to which the
question is directed has 1 minute to prepare their answer and 1 minute to deliver the
answer. This process will be repeated for the second and third questions. The bell will
be rung once 15 seconds before the time is up and twice when the time is up.

The captains of both teams will be given minute(s) to prepare their summary
speeches. Here the order of presentations will switch. The Opposition will deliver the
summary speech first, followed by the Affirmative.

Are there any questions from the debaters? If not, may | now call upon the captain of
the Affirmative team to deliver his/ her speech.

S14
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Eliciting, Confirming and Establishing
Knowledge about Debating

L earning Activity 1: Warm-up

Your teacher will now lead you to do the voice warm-up activity. Below are some tongue
twisters for the warm-up:

How much wood would a wood-chuck chuck, if a wood-chuck could chuck wood?
Fuzzy Wuzzy was a bear. Fuzzy Wuzzy had no hair.

| need not your needles, they're needless to me.

Peter Piper picked a peck of pickled peppers.

Double bubble gum, bubbles double.

Afleaand afly flewupinaflue.

L ear ning Activity 2: Vocabulary

We are going to work on a motion related to bullying. Below are some words / phrases on
this topic. Compl ete each sentence with the most suitable item in the box.

unequal behaviour isolate expelled
aggressive punishment emotional damage reprimanded
1. Bullying isaform of abuse or an attack on another student who

isusually weaker and smaller.

2. Tomwas from school because he cheated in the exam.

3. One student calls another names, trying to create

e

Some students decide that they will another student by not talking

to him anymore.

5. An student uses threats to get money from others.

6. Harsh is not effective for stopping bullying.

7. Theteacher the bully for calling his classmates rude names.
8. The school awards conduct prizes to students with good

and discipline.

S16
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L earning Activity 3: Reading
A. Pre-reading discussion

In groups, think of some examples of bullying. Share your answers with the class.

4 N

-

B. Reading —What is bullying?

1. Read the article below and answer the questions that follow it.

Bullies: What 1sBullying?

Bully. What does the word make you think of? For some people, it's that girl at school who
aways makes fun of them. For others, it's the biggest guy in the neighbourhood who's always
trying to beat them up or take their things. Sometimes “bully” means a whole group of kids
ganging up on someone else. No matter what situation or form it comes in, bullying can make
you feel depressed, hurt, and alone. It can keep you from enjoying the activities and places that
are part of your life.

Bullying happens everywhere, whether it's your town or Paris, France. It happens al the time,
and it's happened since forever. Because it's so common, many adults think bullying is just a
normal part of growing up. You've probably heard parents or teachers say things like: “Don't
let it get to you” or “You just have to be tougher”.

S17
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But why should something that can make a person so miserable have to be part of growing up?
The answer is, it doesn't! Each and every one of us has the right to feel safe in our lives and
good about ourselves. So IML* put together this guide to give you al the basics of dealing
with bullies.

Let's start by looking at the different kinds of bullying:

Physical bullying means:

o Hitting, kicking, or pushing someone...or even just threatening to do it
e Stedling, hiding or ruining someone's things
e Making someone do things he / she doesn't want to do

Verbal bullying means:

e Name-caling
e Teasing
e Insulting

Relationship bullying means:

e Refusing to talk to someone
o  Spreading lies or rumours about someone
e Making someone feel left out or rejected

What do al these things have in common? They're examples of ways one person can make
another person feel hurt, afraid, or uncomfortable. When these are done to someone more than
once, and usually over and over again for along period of time, that's bullying.

The reason why one kid would want to bully another kid is this: when you make someone feel
bad, you gain power over him or her. Power makes people feel like they're better than another
person, and then that makes them feel really good about themselves. Power also makes you
stand out from the crowd. It's away to get attention from other kids, and even from adults.

Did You Know...

The word “bully” used to mean the total opposite of what it means now? Five-hundred years
ago, it meant friend, family member, or sweetheart. The root of the word comes from the Dutch
boel, meaning lover or brother. Big change!

Reprinted with permission from http://pbskids.org/itsmylife
Copyright © 2005 CastleWorks, Inc. All rights reserved.

* ML isthe acronym for “1t's My Life", the organisation that publishes this article.
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2. Answer the questions below based on the article.

i) What are the different kinds of bullying? Give an example for each.

Type of bullying Example

i) Giveat least three causes of bullying.

iii) What are the effects of bullying?

S19
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L ear ning Activity 4: Brainstor ming solutionsto bullying

A. Video watching
Watch one of the following clips on ways to tackle bullying:

http://www.youtube.com/watch?v=UTn-BqdMpsY & feature=rel ated

http://www.youtube.com/watchv=DY X GV 6lc8n4
B. Discussion

1. Bullying can be a serious problem. Can you suggest some ways to deal with bullying
in your school ?

¢ All students should learn to defend themselves.

2. Consider this motion:
It isbest to deal with bullying by expelling the bully from school.

Individually, write down as many ideas as you can think of FOR and AGAINST the
motion.

For Against
e to prevent the bully from|e Itisbettertoletbulliesstay at school
tormenting more students and help them to mend their ways.

S20
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L earning Activity 5: Role of speakers

In the previous unit or focus, we were introduced to the procedure of debating. We learnt
that there are usually three members in each debate team. They divide the arguments
among themselves according to their role and the content of their speeches. For example,
the captain (as the opening speaker) may focus more on definition and introducing the
main arguments while the 2" speaker may focus more on rebutting the points the
opponents made.

Each team would also try to think of what the other team will say and prepare rebuttals
(questions or counter-arguments that challenge the points made by another team).

You are going to watch the video clip of a debate on the following motion:
It isbest to deal with bullying by expelling the bully from school.

Match the following roles with the corresponding speaker after you have finished
watching the debate. The first has been done for you as an example.

SPEAKER PURPOSE / ROLE OF SPEAKER

A. suggests an alternative solution other than

C | Captain of the Affirmative the motion.

B. saysthe Opposition’s proposed alternative

Captain of the Opposition solution will not deal with the issue.

C. setsout the terms of the debate by giving
1% Speaker of the Affirmative definitions, sets out the problem and
suggests that the motion gives a solution.

D. argues that the solution to the problem
1% Speaker of the Opposition proposed by the captain of the Affirmative
failsto deal with the problem.

E. e€laborates on the dlternative solution

2" Speaker of the Affirmative proposed by the 1% spesker of the
Opposition.

F. says that the solution proposed by the

2" Speaker of the Opposition captain of the Affirmative does dea with
the problem.

Note: The role of speakers above is not a standard formula. It could vary according to the motion,
format and actual situation of individual debates.
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L ear ning Activity 6: Noting down the main ideas of a debate

You will watch the video of the debate on bullying again. In pairs, write down the main
ideas that the speakers make by completing the chart. The first main idea of each speaker
has been provided for you.

AFFIRMATIVE CAPTAIN OPPOSITION CAPTAIN

Bullying isamajor problem and six e We accept that the problem of
out of ten studentsin primary schools bullying isimportant.
have been bullied.

AFFIRMATIVE 1" SPEAKER OPPOSITION 1°" SPEAKER
e We agree that we cannot expel 24% of |« My opponent underestimates the
primary students. difficulty of proving bullying.
AFFIRMATIVE 2"° SPEAKER OPPOSITION 2"° SPEAKER
e Badintentions exist even if we are e Preventive methods are the best way
positive and loving. to deal with bullying as suffering is
avoided.
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L earning Activity 7: Revision

In Focuses 1 and 2, you have learnt the key concepts and basic terms of debating. Match
the following terms with their definitions on the right.

Some Basic Debate Terms

1. Debate ( ) a. the person who judges a debate and gives
comments at the end

2. Motion ( ) b. a counter-argument that chalenges the points
made by the opponents

3. Rebuttal ( ) c. the team which argues for the motion and proves

the motion is true

4. Adjudicator ( ) d. a structured argument between two teams of
speakers, a battle of oral skills which involves
reasoning and logic

5. Time keeper ( ) e. the team which argues against the motion and
proves the motion is false

6. Proposition/ ( ) f. astatement that can be agreed or disagreed with
Affirmative team

7. Opposition/ ( ) g. the debater who opens a debate, defines the
Negative team motion, advances arguments and outlines what
his/ her teammates are going to say

8. Team captain ( ) h. the debater who elaborates on the arguments made
by the captain and 1% speaker of his/ her team

9. 1% speaker ( ) i. the debater who spesks after the team captain,
explains why the opposing teams' ideas are wrong
and provides new arguments or elaborations

10. 2" speaker ( ) j. the person who rings the bell to remind speakers
the time left and stops them from going overtime
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L earning Activity 8: Reflection

1. What havel learnt about debating in these two focuses?

2. What isthe most challenging part of debating?

3. What can | do to improve my debating skillsto participate more fully in this modul €?
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| dentifying and Using Underlying Principles
L earning Activity 1: Warm-up

Your teacher will now lead you to do the voice warm-up activity. Below are some tongue
twisters for the warm-up:

Black bug bit a big black bear.

Betty Botter bought a bit of bitter butter.

| scream, you scream, we all scream for ice cream!

| saw a saw that could out-saw any other saw | ever saw.

If you wish the wish the witch wishes, | won't wish the wish you wish to wish.

A good cook could cook as much cookies as a good cook who could cook cookies.

L ear ning Activity 2: Vocabulary

In groups, choose a BINGO card on which vocabulary items related to exams are written.
Your teacher will draw a sentence card from a bag and read out a sentence which contains
a synonym* of one of the words on your BINGO card. Your task is to identify the word
from your BINGO card and cross it out. The first team that matches the pattern (one of
the below as specified by the teacher) wins the round.

Pattern 1 Pattern 2 Pattern 3
B| I | N|G]|O B|I |[N|G]|O B|I [N|G]|O
X X XXX | X| X
X X X | X | X X X
| x I % x| B |x
X X X| X| X X X
X X X| X | X|X|X

* synonym — aword with the same or nearly the same meaning as another word
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CARD 1
B I N G O
stop easy difficult funny quiet
negetive fast smart tg’:io\:?;les sensible
nice happy upset pain
long short stressful | significant | unimportant
big NEervous positive stupid useful

S27




Learning English through Debating

CARD 2
B I N G O
quiet negative pain long useful
funny fast upset short stupid
difficult smart stressful positive
easy tﬁzi)\??;les happy significant | nervous
stop sensible nice unimportant big
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CARD 3
B I N G O
easy fast happy short nervous
stop negative funny quiet sensible
smart difficult tE‘[io\??;les upset
useful significant | stressful big pan
short long unimportant | positive stupid
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L earning Activity 3: Free-writing

In the space below, list some of the exams or tests that you took in the past. In the box
below, write down how you felt about them. Try to use some of the words that you have
learnt in the BINGO game.

Exams [ Testsy that I have takewv:

I felt:
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L ear ning Activity 4: Brainstor ming ideas on the motion
The motion to be debated upon for thislesson is:
Exams should be abolished in schools.

1. Individualy, write down as many ideas as you can think of FOR and AGAINST the
motion.

2. Get together with three or four other classmates and write your answers in the table
below.

3. Exchange your answer sheet with another group’s and study the arguments they have
made. Your teacher will later put up all the sheets on the board.

For Against
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L earning Activity 5: Underlying principlesin arguments
A. ldentifying the underlying principles

Every argument is based on an underlying principle. Underlying principles are ideas
within the arguments that the speakers generally believe.

Here are two examples:

Example 1
Argument Exams should be abolished because they put too much pressure on
students.
ququlng Too much pressureis bad for students.
principle
Example 2

Argument Exams should not be abolished because we need some way to measure
students' abilities.

Underlying | Measuring students’ abilities and finding out how well they do in school
principle are important and exams are one means of doing so.

B. Forming rebuttals using the underlying principles

If you understand the underlying principle of the argument, you can make use of it to form
rebuttals. A rebuttal isacounter-argument used to criticise and attack the points made by
the opposing team.

Using the two examples above, we may convert underlying principles to rebuttals / counter-
arguments in the following way

1% Example
Affirmativeargument :  Examsshould be abolished because they put too
much pressure on students.
v
Underlying principle : Too much pressureis bad for students.
v
Counter-argument : Studies show that pressureis good for learning.
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2" Example
Opposition argument :  Exams should not be abolished because we need
some ways to measure students’ abilities.
7
Underlying principle : Measuring students abilities and finding out how
well they do in school are important and exams are
one means of doing so.
7
Counter-argument . Exams are not an effective means to measure
students’ abilities.
Practice:

Opposition argument : Exams should not be abolished because they let
teachers know whether students understand the topics

taught in class.

v

Underlying principle

Counter-argument
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L ear ning Activity 6: Constructing counter-arguments
Your teacher will divide the classinto two sides — the Affirmative and the Opposition.
Look at the arguments collected in Learning Activity 4. With a partner, think of at least

three strong arguments to agree (if you are the Affirmative) or disagree (if you are the
Opposition) with the motion *“ Exams should be abolished in schools’ . Write them below:
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In this activity, you need to think of counter-arguments to rebut the points raised by your
opponents:

Fill in TableA if you are the Affirmative and [Table B| if you are the Opposition.

1.
2. Write down the arguments proposed by the opposing side in the left column.
3. With a partner, think of some counter-arguments and put them in the right column. Two
examples have been provided for you.
Exams should be abolished in schools.
A Opposition team’s Affirmativeteam’s
main argument counter-argument
e.g. | Examsshould not be abolished because | Exams are not an effective means to
we need some way's to measure measure students’ abilities.
students’ abilities.
B Affirmativeteam’s Opposition team’s
main argument counter-argument
e.g. | Examsshould be abolished because Studies show that pressure can motivate

they put too much pressure on students.

studentsto learn.
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L earning Activity 7: Mini-debate

One pair of students from the Affirmative side and another pair from the Opposition side
will join to form a group of four. The group will then have a discussion or an informal
debate on the following motion:

Exams should be abolished in schools.

You will have 15 minutes to discuss. Make sure you take notes during the discussion. These
notes will be useful for your writing assignment later on.

L earning Activity 8: Writing an effective paragraph

A. Components of an effective paragraph

~

An effective paragraph isusually made up of the following:

1. Topic sentence:
o presentsthe central idea of the paragraph
e providesafocus and aframework for understanding the rest of the paragraph
e isnormally placed at the beginning of the paragraph

2. Supporting details:
o illustrate and substantiate the central idea/ argument stated in the topic sentence
« often include concrete facts or specific cases and examples
e provide reasonsto explain and elaborate the main ideas

3. Concluding sentence:

e givesthe paragraph a sense of order and completeness
o oOften restates the central idea of the paragraph

Consider the following paragraph as an example:

(1) Thailand is a nice place to take a vacation. (2) It is aways sunny and warm. The
beaches are beautiful with soft white sand and clear blue water. There are many good
restaurants in Thailand, and most of the big hotels offer terrific entertainments. (3) Thisis
why it is one of the most popular tourist destinationsin the world.

\_ /
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B. Practice

PRACTICE 1 - Identifying topic sentences

What is a topic sentence? A topic sentence is a sentence (usually the opening sentence)
that setsout the central idea of the paragraph.

In each of the paragraphs below, which is the topic sentence? |dentify and underline it.

1

The students in the class come from many different parts of the world. Some are from
European countries such as Germany, Spain and Portugal. Others are from Middle
Eastern countries, like Dubai and Iran. A few are from South America like Mexico,
Brazil and Argentina. The largest numbers are from Asian countries, such as China and
India.

There are many reasons why millions of British move every year. Some move to find
better jobs or to advance their careers. Others want to experience something new. Still
others want to move to a place with less crime. Finally, many people want to move to a
place with alower cost of living.

Video games are very popular among secondary school students in Hong Kong. Quite a
number of secondary schools have at |east one video game centre nearby. After school, a
fair number of students like to entertain themselves by visiting these centres. Some are
even quite addicted and stay there all evening.

PRACTICE 2 —-Writing topic sentences

Decide what each of the following paragraphs is about. Then write a topic sentence for each
paragraph in the space provided. Make sure your topic sentence is genera enough. An
example is given below:

Parents are role models of children. Children learn how to behave and relate to people
from them. In fact, research studies have proved that whether children can successfully
develop positive values such as honesty, justice, responsibility and respect for others
depends on the mode of parenting.

Suggested answer : Parents play an important role in children’s personal development.

1. Inastudy carried out in Britain in 2002, most sixth-form students said they were “very
stressed” about exams. Here in Hong Kong, the situation is even worse. Ten percent of

students have emotional problems because of the stress of exams.
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2. Education researchers have ways of measuring the effectiveness of a test. They have
found that good tests are capable of measuring students’ achievements in all subjects.
Good tests exist, although the school systems may not always use them correctly.

3. In the western world, people do not learn well through memorisation, but Chinese do.
This has been proven in scientific studies. If the Chinese way of thinking is different
from that of their Western counterparts, they need to have a different system of
assessment.

PRACTICE 3 -Providing supporting details
For each topic sentence below, add two or three sentences to make a paragraph.

1. Many studentsin Hong Kong are stressed because of exams and tests.

2. Tutoria centresin Hong Kong only focus on helping students to cope with exams.

3. Thelibrary isthe best place to study for exams and tests.

L earning Activity 9: Portfolio Assignment 2

Using the ideas collected from the discussion or mini-debate in Learning Activities 4 — 7,
work individually and write two to three paragraphsto argue either FOR or AGAINST the
motion “ Exams should be abolished in schools’. Remember to use clear topic and
concluding sentences and include relevant supporting details.

Submit your work to the teacher for feedback. Remember to fill in the
“Assignment Checklist” (page S138) and complete the “Reflection Log — Portfolio
Assignment 2" (page S140) after your teacher has returned your work.
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PORTFOLIO ASSIGNMENT 2
MOTION: Exams should be abolished in schools

Name

Date

AFFIRMATIVE / OPPOSITION*

* Delete as appropriate
* Use additional sheets if necessary
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Language of Persuasion

Learning Activity 1: Warm-up

Your teacher will now lead you to do the voice warm-up activity. Below are some tongue
twisters for the warm-up:

An ape hates grape cakes.

A big bug bit the little beetle but the little beetle bit the big bug back.

If you notice this notice, you will notice that this notice is not worth noticing.

A sailor went to the sea to see what he could see and all he could see was the sea.
Tie a knot, tie a knot. Tie a tight, tight knot. Tie a knot in the shape of a nought.

Learning Activity 2: Group discussion

Get into groups of four. Below are websites that contain cigarette advertisements. Look at
them and discuss the messages they are trying to communicate about smoking.

1. Is it promoting smoking?
2. What adjectives or words can you think of when you look at each advertisement? The
first two have been done for you as examples.

Created by Websites Promoting Adjectives
smoking?
(yes / no)
. http://www.tobaccofreekids.org/adgallery/ cool
I~ Winston display.php3?ID=275 yes sexy
Virginia http://www.tobaccofreekids.org/adgallery/ es relaxed
Slims display.php32ID=288 y beautiful
+ . htp/wwwiobaccofieckids.orgladgallery
Marlboro display.php3?ID=21
The National http://www.femalefirst.co.uk/health/Smok
Health ing-820 htm
Service (UK) &7
Khaleej http://www.holgerappel.com/archives/200
Times 8/01/entry_556.html
. hupswwwiobaccofieckids orgiadgallery) |
Camel display.php3?ID=72
Lucky Strike http://smokershack.wordpress.com/catego
ry/ad

. . http://www.holgerappel.com/archives/200

Vikas Naik g/ cntry 554.html
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L earning Activity 3. Language of appeal

Persuasion is an art. It takes practice and skill. To be a successful persuasive speaker or
writer, you need to consider the argument from the point of view of the audience (i.e. the
reader or listener).

From the advertisements in Learning Activity 2, you may redise the objective of an
advertisement is to per suade people to buy a product or to convince people to believe in an
idea. A debater’'s speech is similar to an advertisement, because your objective is to
persuade your listeners (particularly the adjudicators) that your ideas are better than your
opponents'.

A speaker may try to convince his/ her audience through the following ways:

1. Emotional appeal — using highly emotive words, images, colours to produce an
affective response or arouse the audience’s feelings

2. Personal appeal — speaking with special knowledge or first-hand experience to make
apoint more valid and believable

3. Logical appeal — reasoning in a clear and consistent manner, preferably with
reference to some scientific facts or figures and real-life examples.

We will mainly work on emotional and personal appeal in this focus and leave logical
appeal to Focus 5.

The degree of persuasiveness and strength of an argument may vary depending on the
appeal you use. Read the following statements and decide on their degree of persuasiveness
(weak / average/ strong). Justify your answer.

Satement Degree of Explanation
per suasiveness

Smoking causes cancer.

Smoking is bad. Don’t smoke.

Smoking will kill you! Each cigarette
shortens your life by 11 minutes.
Smoking will cause your lungs to rot
and lead to early death.

Smoking causes bad breath and
yellow teeth.

A. Emotional appeal

An effective speech often evokes strong feelings. The language of emotional appeal is the
language that arouses our senses (i.e. sight, hearing, smell, touch and taste). Let us consider
how the language of emotional appeal can be used to discuss the harmful effects of smoking.
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1. Fill in the blanks in the right column with adjectives of feelings that describe the

different aspects of smoking.

Aspect of smoking

Emotional words

The smell of cigarette smoke e.g. terrible e.g. unpleasant
Thelook of yellow fingers e.g. disgusting .

The appearance of aperson with | e.g. pale e.g. unsettling
throat cancer . .

The taste of food when someone | e.g. awful .

has been smoking nearby . .

The fedling of not being ableto | e.g. suffocating e.g. sickening

breathe

2. Watch one of the video clips below, and identify the emotional language and images
which appeal to your five senses:

http://www.youtube.com/watch?v=iLtvgbdiPrY & feature=rel ated

http://www.youtube.com/watch?v=0hy SFt8011A & feature=rel ated

B. Personal appeal

Speaking on a subject as an insider with first-hand experience often makes our arguments or

points more convincing.

Who knows most about the harm of smoking? Watch the following video, discuss whether

you would believe the speaker and explain why or why not:

http://www.youtube.com/watchv=pTTY 2vTsGho

Complete the middle column by identifying how the people listed in the left column can be
considered specia authority. Then complete the right column with words that describe these
people. Thefirst one has been done as an example.

Per son

Kind of special authority

Wordsto describe the person

Someonewho haslung | o
cancer from smoking

knows what the disease
is like, and so is keen to
tell others not to follow
in his/ her footsteps

experienced, knowing

A doctor who has treated
patients who died from
smoking
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Per son

Kind of special authority | Wordsto describethe person

A scientist who has done
experiments on the
effects of smoking

The husband or wife of a
person with lung cancer
or heart disease caused

by smoking

L earning Activity 4: Reading

A. Vocabulary

Guess the meanings of the following words (which are highlighted in the speech in Part B)
from the context and fill in the lettersin the correct brackets. Try not to consult a dictionary.

1

relaxation

persuade

chemotherapy

poison

incredible

funeral

scientific

probability

logic

10. determination

. asubstance that through chemical action, usualy kills,

injures or weakens an organism

. relating to or exhibiting the methods or principles of

science

. the ceremony held for a dead person usually before

burial

. the chance something is going to happen

. amethod of reasoning

. amazing or hard to believe

to make somebody do or believe something by talking
to or reasoning with him / her

. firm or fixed intention to achieve adesired end

the use of chemical agents in the treatment or control
of diseases such as cancer

the state of being at ease and stress free
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B. Identifying persuasive devices

You will now read a speech about the bad effects of smoking. Identify the different forms of
appeal (e.g. emotional, personal) the speaker uses to make the speech persuasive and briefly

describe the features of the forms of appeal. An example has been done for you.

[It is school assembly. A man of about 40 steps forward to make a speech.]

My young friends, I want to talk to you today about smoking. Most of you don’t
smoke. I know that, but I still need to speak to all of you. Some of you may decide
to take up smoking later. I hope not and I hope you will persuade your friends not
to smoke. They may listen to you even when they don’t listen to older people like
me. [ care about you, the younger people, and I don’t want to see any of you suffer
the bad effects of smoking.

Why should you listen to me? Well, when 1 was your age, | was a smoker. My
friends smoked, so I also smoked. I liked the way smokers shared their cigarettes.
It was friendly. And I found a sort of quiet and relaxation when I lit a cigarette af
the end of a hard day at school. My parents tried hard to persuade me not to
smoke, but | didn’t listen to them, because they smoked more than I did. Then|
something happened that changed everything for me.\

My mother had a cough all the time. It was the kind they call a “smoker’s cough”.
It got worse over time, but that seemed normal. Then she had difficulty breathing
and started to cough up blood. She didn’t want my father and me to see that. She
also didn’t want to go to the doctor. Finally, my father and I persuaded her to go.
She had some tests, and it was a long wait. Both of us went to the doctor’s office
with her when the results came back. The chest radiograph showed a big
discoloured and rotten area in the left lung. She had lung cancer, and it was far
advanced. The doctor thought she had a chance with chemotherapy. Do you know
what chemotherapy is? They put poison into a person’s body, trying to kill the
cancer. A lucky person just becomes very ill, loses all her hair, and suffers
incredible pain. An unlucky person goes through all these things, and then dies.
My mother lived for another year. Before she died, she begged me to quit smoking.
I quit.

At my mother’s funeral, I made a decision: quitting smoking is not enough. I
would try to see that other young people like me do not begin. And that is why I am
here, talking to you.

My friends, you know that the scientific proof is there. Cigarette smoke damages
your lungs, from the first day, from the first cigarette. That damage increases the
probability of cancer over time. Some smokers get lung cancer. Some of them get
heart disease, or other diseases that come from smoking. There are few lucky
smokers who never get any of these things. If you smoke, you are 20 times more

I
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likely to get lung cancer. If you smoke, you are twice as likely to die before the age
of 65. If you smoke, your life will almost certainly be shorter. The logic is easy.
The determination to quit is hard.

I know it’s hard as I have lived through all this, but you mustn’t put your life at
risk! You should break this habit for your own good. Quit smoking. Say no to
cigarettes. Don’t hesitate and start from today!

C. Comprehension
Answer the questions below with information from the speech in Part B.

1. What is the purpose of the speech?

2. Who is the speaker trying to persuade not to smoke?

3. How and why did the speaker decide to stop smoking?

4. What are some of the statistics that the speaker provides on the health hazards of
smoking?

5. How do you find the ending of the speech (the last 3 lines)? Is it effective? Why / why
not?
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L earning Activity 5: Buying and selling game

Bring to class an object that you do not need anymore (e.g. used stationery items, a clock
that no longer works, an old T-shirt).

Get into groups of four. Each group chooses an object among those group members brought
to class and discuss how to persuade other classmatesto buy it.

Each group should give a three-minute presentation. After the presentations, students will
vote for the object they would like to buy (but they cannot choose the one from their own
group). The group that gets the highest number of votes wins the game.

Group number Object Number of votes

A7
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You may have noticed that you used persuasive devices such as emotional and personal
appeal as you were promoting your object to the classin the game.

What words / phrases / sentences did you use to persuade other groups to buy your item?
Make alist below and share it with the rest of the class.

/ Expressions and sentences using per sonal and emotional appeal \

\_ /

L ear ning Activity 6: Creating an advertisement

In groups, create a poster advertisement to discourage smoking. You may also want to
include pictures and slogans in your advertisement.

Each group should give athree to four-minute presentation on their advertisement to the rest
of the class.

You may wish to talk about:

the message you want your poster to deliver
your target audience (if applicable)

the design of the poster

the persuasive devices used
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Use the space on the next page to write down your group’s idess.
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L earning Activity 7: Portfolio Assignment 3

Write a speech of about 150 — 200 wor ds either to your parent or a friend to persuade him /
her to stop smoking. Remember to use some of the persuasive devices you have learnt. Give
strong reasons and vivid descriptions to enhance the emotional and personal appeal.
Paragraph 1 — Introduction: state your purpose and position

Paragraph 2 — Body: present arguments

Paragraph 3 — Conclusion: restate your position and main arguments and call for action

Remember to fill in the “Assignment Checklist” (page S138) and compl ete the “Reflection
Log — Portfolio Assignment 3" (page S141) after your teacher has returned your work.

PORTFOLIO ASSIGNMENT 3
Speech against Smoking

Name

Date

S50



Learning English through Debating

* Use additional sheetsif necessary
S51
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Supporting Arguments (L ogical Appeal)
L earning Activity 1: Warm-up

In pairs, each student will take turns to pronounce a word from each set of words in the list
below while the other student listens and identifies the word pronounced.

After practising with your partner, listen carefully to your teacher as he / she reads out one
word from each set of words below. Underline the words you hear.

/], vl and /w/ in theinitial position

(1) fail vell wall (2) fary vary wary
(3) fault vault walt 4 fear veer we're
(5 feared veered weird (6) fed ved we'll
(7) feign vain wane (8) file vile wile
(9) fine vine wine (20) first versed worst

/p/ and /b/ in the final position

(1) rope robe 2 cap cab
3 lap lab 4)  flap flab
(5) tap tab 6 rip rib

(7) cop cob 8 lop lob
(9 mop mob (10) pup pub
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L earning Activity 2: Types of evidence

In the previous focus, we explored how we could make use of strategies related to
emotional and persona appea in persuasive speaking or debate. In this focus, we will
consider the use of logical appeal. An argument has logical appea when it is supported by
evidence and facts.

There are four kinds of evidence that are commonly used:

1. Anecdotes — evidence based on experience

2. Common knowledge — evidence based on beliefs commonly held by the
general public

3. Satistical data — evidencethat involves figures from research or formal
studies

4. Quotationsfrom experts — evidence based on judgements of experts in specific
fields

PRACTICE 1 — Below are examples of different types of evidence. Identify which type of
evidence each example belongsto and fill in the blanks.

Anecdotes Common knowledge

Satistical data Quotations from experts

Example 1:

A study conducted by Cancer Society has found that smokers have a 70% excess risk of
dying from all causes of death compared to non-smokers. A person who smokes more
than ten cigarettes aday is 60% more likely to die.

Example 2:

“Many old people have the misconception that quitting smoking will shorten one'slife as
they see their friends soon die after quitting smoking, but the truth is that they were
already quiteill,” said Doctor John Chan from Hong Kong Hospital.

Example 3:

Many smokers start at a very young age. For example, Susan started smoking when she
was just 13 years old. She tried to quit many times but failed. She quit when her first
child was born with respiratory problems, due to her nicotine addiction.
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Example 4:

Smoking is an addiction that can cause a number of health complications, such as heart
disease, stroke, respiratory disease and premature deaths in babies.

PRACTICE 2 — Read the speech below and write down the kind of evidence the speaker
usesin the bubbles.

SMOKING SHOULD BE BANNED IN PUBLIC PLACES

1. \iﬁ\s we all know, smoking is one of the leading

causes of cancer, heart disease and other serious

health problems. Smoking also causes bad breath,

yvellow teeth and vellow fingers, and these faults
5 W embarrass smokers. But what about the effects of

ond-hand smoke? Well, researchers have found

that smoke can be just as deadly to people who

breathe in the polluted air as it is to the smokers

[themselves. For example, my aunt’s husband
J smoked for many vears. My aunt developed lung

cancer, and we were very sad. Non-smokers who

spend time around smokers can develop lung cancer.
Second-hand smoking may also be a cause of

miscarriages in pregnant women and slow bran

™ development in children. Every vear, the number of
J deaths resulting from smoking has increased by

3% . For this reason, we believe that smoking should

be banned in public places.
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L earning Activity 3: Evaluating evidence

In pairs, discuss the advantages and disadvantages of each type of evidence you learnt in
Learning Activity 2. The first point has been provided for you.

Type of evidence Advantage(s) Disadvantage(s)
e.g. Stories can attract the e.g. Stories may not be
audience's attention. reliable.
Anecdotes
Common
knowledge

Satistical data

Quotationsfrom
experts
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Learning Activity 4: Arranging supporting details and evidence

Now that you know your arguments can be supported by a variety of evidence, it is time to
learn how to make appropriate use of different types of evidence and supporting details to
form a coherent argument. Consider the argument below FOR the motion ““Smoking should
be banned in public places™:

Main argument (topic sentence): Smoking is the biggest cause of cancer.

Elaboration and evidence:

o Acigarette contains a lot of toxic chemicals such as Nicotine.

e Many of these chemicals are not written on the cigarette box and so are unknown to
people.

e Research has shown that these chemicals cause cancer even in small amounts.

Restatement of argument: Thus, not only smokers, but also those who breathe in the
smoke second-hand, can die of cancer.

PRACTICE - Arrange the following supporting sentences in a logical sequence.

Main argument (topic sentence): Smoking pollutes the air and quite often dirties the
environment.

Elaboration and evidence:

[] Cigarettes contain over 4000 chemicals which are exhaled and released into the
air and the atmosphere.

[[] To make matters worse, millions of cigarette butts are discarded onto the ground
every day.

[] Besides causing air pollution, it takes a lot of trees to produce and package
cigarettes.

[] They end up in the rivers and lakes where fish and animals eat them by mistake
and often die as a result.

Restatement of the argument: Smoking is harmful to the environment.
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L earning Activity 5: Application
Get into groups of six. Thiswill also be your group for the next focus, i.e. Focus 6.
Look at your past speeches on the motions below:

Everybody under 18 should be subject to an 8:00 pm curfew; and

Exams should be abolished in schools.
Study your speeches on either one of the above motions and think about what kinds of
evidence you should use to strengthen your argument. All members of the group should
focus on the same motion. Try to come up with different kinds of evidence relevant to your

topic and stance and compl ete the note sheet below:

EXAMPLE

MOTION: Everyone under 18 should be subject to an 8:00 pm curfew
POSITION: FOR the motion

Kinds of evidence;

o dtatistics of underage pregnancy, drinking, drug abuse and crimes
» research on beneficial effects of curfew in other cities/ countries
o survey findings reflecting how much parents welcome the curfew

MOTION:

FOR the motion
Kindsof evidence:

AGAINST the motion
Kinds of evidence:
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Researching

L earning Activity 1: Warm-up

In pairs, each student will take turns to pronounce a word from each set of words in the list
below while the other student listens and identifies the word pronounced.

After practising with your partner, listen carefully to your teacher as he / she reads out one
word from each set of words below. Underline the word you hear.

/t/ and /d/ in thefinal position

(1) spite spied 2 add
(3) bat bad (4 ca cad
(5) neat need (6 fa fad
(7) brat Brad (8)  bright bride
(9 plant planned (20) lout loud

/s and /z/ in theinitial position
(1) sue Z00 (20 sed zedl

3 dp zZip (4  sewn zone

/s and /z/ in the final position
(1) place plays 2 course cause

(3 hiss his (4) lice lies
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L earning Activity 2: Identifying facts and opinions

What isa fact?

A fact is something which you can prove. For example, Ocean Park isin Aberdeen.

What isan opinion?

An opinion isyour view or someone else’'s view. For example, fish balls are delicious.

PRACTICE 1 - Individually, look at the sentences below and write beside each sentence
F (for facts) or O (for opinions).

The sun setsin the west.

Hong Kong isagreat city.

Teachers are patient people.

Dol phins and porpoises are members of the whale family.
Giraffes are tall animals.

Raisins are made from grapes.

Winter is afun season.

Antarcticais covered by ice.

© o N o g & W D P

The Earth hasfive oceans.

10. Causeway Bay isfamous for shopping.

S61



Learning English through Debating

PRACTICE 2 — In pairs, write three facts and three opinions about your school in the
spaces below.

FACTS
1
2.
3.

OPINIONS

L ear ning Activity 3. Factsand opinionsin arguments

You will watch a video of a debate speech supporting the motion “ Exams should be
abolished in schools’. After watching, read the transcript of the video on the next page.
Underline three facts and three opinion statements.
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a A

Exams Do Not Effectively Test Student Learning

Ladies and gentlemen, | would like to talk to you today about exams. I mean the large-
scale formal exams such as the HKDSE, HKCEE and A-Level exams, the ones organised
at territory-wide level. The exam system we have follows the British system, which has
been reformed many times. At one time, a big exam at the age of eleven determined a
child’s whole future, whether he or she would be a doctor or a factory worker. Mercifully,
that exam is gone, but in this speech, I will argue that the problem is not with any
specific exam. The problem is that exams, besides being stressful, are ineffective in
assessing student learning.

What is learning? Learning is a wide range of things. We start to learn from the day we
are born. We learn to walk and talk. We learn to be kind to animals. In later life, we may
learn to play a musical instrument. None of these things can be tested with pen and paper.

What is an exam? There are practical exams, of course, like cooking exams and driving
exams, but in most cases large-scale exams have to be easy to standardise, and
inexpensive. In almost all cases, that means pen and paper.

Pen and paper exams do test certain things effectively — knowledge of facts, for instance.
What is the capital of India? Give the value of pi to ten decimal places. These are the
guestions best suited to exams. Of course exams can do more than this, but they can’t do
everything.

Different subjects are more or less easy to test. In Britain, the increased use of
standardised testing has resulted in extra time for English and science at the expense of
art. That is to say, because art and music are not so easy to test, less time goes into
teaching them in the schools. Is this a good way to plan an education? To say that real
education is testable education is, as they say, to put the cart before the horse.

The increased emphasis on testing also means that students are tested on their ability to
take tests. Students take a lot of practice tests today, practising the process of testing itself
more than reviewing the subject matter.

If we imagine how we want a student to turn out at the end of secondary education, it is
easy to think what we want: a moral person, a socially responsible person, full of
creativity and life. When we look at the testing that students are subjected to in school,
we see a very different picture. Exams test learning only very subjectively, and leave out
all the most important parts.

The speech is adapted from The Case against Testing: Research Evidence by the National Union of Teachers (NUT),
2003. <http://www.teachers.org.uk/resources/pdf/Tests-campaign-Evidence-2.pdf> /
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L earning Activity 4. Selecting supporting evidence

A redlly strong persuasive argument requires that you support it with facts, not opinions.
For example,

It isimportant to get into the habit of reading.

Research shows that children who read a lot are better writers.

PRACTICE — Choose the option that best supports the statement.

1.

Smokingisbad for you.

a.  Smoking isthe number one cause of lung cancer.

b. Smokersalso often drink, and drinking is bad for you.
c. My uncle smokes, and sometimes he getsill.

Smoking should be banned in public places.

a. Smokers are people who say rude things, so they shouldn’t be in public places.

b. Passive smoking is a cause of lung cancer in non-smokers, according to medical
studiesin the UK and Australia.

c. We do not want visitors to see that there are smokersin our city.

War nings should be put on all cigarette boxes.

a. Pictures and words may slow cigarette sales.

b. The World Health Organisation advised governments to ban tobacco advertising to
prevent young people from taking up smoking.

c. Peoplewill turn to buy chocolate, which does not have a warning.

Fewer people smokein Hong Kong than 20 year s ago.
a.  We see fewer people smoking on the street.

b. Fewer people have yellow teeth.

c. Surveysshow asmaller number of smokers today.
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L earning Activity 5: Doing research

In Learning Activity 5 of Focus 5, you decided on the types of evidence you need to find.
For example, you may need some statistics (facts and figures) or opinions as examples to
support your position and arguments. In this activity, you will look for relevant information
on the Internet.

1. Goback toyour answersto Learning Activity 5 of Focusb.

2. Find at least two websites with information relevant to your motion, based on the types
of evidence that you want to focus on. You may select other kinds of evidence apart
from those you put down in Learning Activity 5 of Focus 5.

3. Make notes while you are conducting your web search.

4. Complete the note sheet that you will be given.

5. Compare your work with the other group members' (same grouping as in Focus 5).
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EXAMPLES

MOTION: Everyone under 18 should be subject to an 8:00 pm curfew

1. WEBSITE: http://www.wikipedia.org

Evidenceto search for I nfor mation found

Research on effects of curfew in | In the UK, zones have been created under
another city / country the 2003 Anti-Social Behaviour Act. The
police are alowed to hold and escort
home unaccompanied children under 16
after 9 pm, whether they are badly
behaved or not.

2. WEBSITE: http://news.bbc.co.uk/1/hi/england/wear/5405822.stm

Evidenceto search for Infor mation found

Statistics of underage pregnancy, | In Durham, UK, complaints averaged 20
drinking, drug abuse and crime | per month before curfew was introduced.
This number halved during the time the
curfew order wasin place.

3. WEBSITE: http://news.bbc.co.uk/2/hi/uk_news/england/london/4700581.stm

Evidenceto search for I nformation found

Opinions on a curfew held by | Dominic Grieve, alawyer in the UK, said
different professionals it was questionable whether police should
have the power to arrest young people
who had not committed a crime.

“It is time to stop targeting and
demonising young people as the cause of
the problem and include them properly as
citizens and members of their
communities” — Kathy Evans of The
Children's Society
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NOTE SHEET*

MOTION:
POSITION: FOR /AGAINST

mEBSITE: \

Evidenceto search for Information found
2. WEBSITE:
Evidenceto search for Infor mation found

we additional sheetsif necessary /
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L earning Activity 6: Citing sourcesin speeches

In a persuasive speech, you may want to cite a study you have read. To do so, you might
include the following:

PWODNPE

name(s) of researcher(s) / source (e.g. website, journal, magazine, newspaper)
year (usually the year of publication of the research)

research topic / area

the research findings (usually paraphrased)

Some useful expressionsfor citing sources:

According to ja study / surveyl conducted by ... (name of the researcher /
organisation) ... in ... (year) ..., ...
Example:

According to a survey conducted by Kathy Evans of The Children's Society in 2005,
most teenagers under 16 think curfew breaches their human rights.

According to ... @website/ an article/ areport] ... about / on ... (topic) ..., ...
Example:

According to a Wikipedia article about curfew, the United Kingdom has specified
certain zones to have curfews and that all children under 16 years old unaccompanied
by adults will be escorted by the police to their homes.

The study / survey| conducted by ... (name of researcher / organisation) on ... (topic) ...
shows/ revealsthat ...
Example:

A survey conducted by Kathy Evans of The Children's Society on the Anti-socia
Behaviour Act shows that most teenagers under 16 think curfew breaches their human
rights.

In a study of ... (topic) ..., ... (name of researcher) ... found / discovered / proved
that ...
Example:

In a study on Einstein and other world-famous geniuses in various fields, Howard
Gardner found that they were al born into families that valued learning and
achievement with at |east one loving adult who especially encouraged their ability.
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PRACTICE - Cite the sources and present the findings / information provided in the table
below using expressions you have learnt. An example has been done for you.

Source Topic Findings
e.g.| Dr. Ronald Dahl Sleeping Adolescents need more sleep than adults for
habit of good physical and mental growth and they
adolescents | need at least 9 hours of sleep per night.
1 | Ateam of German Geneticsof | Breeding strategies can be designed to pass
scientists animal specific genes from one generation to the
tameness next as away to domesticate wild animals.
2 | Professor Janet Chan | Capital Capital punishment may not be an effective
of the University of punishment | deterrent to serious crimes like murder.
New South Wales

e.g. A study conducted by Dr. Ronald Dahl on the sleeping habit of adolescents shows that
they need more sleep than adults for good physica and mental growth and that they
need at least 9 hours of sleep per night.

L earning Activity 7: Portfolio Assignment 4

Refer to the debate topic you chose to research in Learning Activity 5 of Focus 5. Enrich
your speech with the new evidence you have found. Re-write your speech in the space
provided.

Remember to cite the sources using the language patterns your have learnt in this focus and
express the findings in your own words as far as possible. Fill in the “Assignment
Checklist” (page S138) and complete the “Reflection Log — Portfolio Assignment 4”
(page S142) after your teacher has returned your work.
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Position

Name

Date
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* Use additional sheets if necessary
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Speech Writing
L ear ning Activity 1. Warm-up

In pairs, each student will take turns to pronounce a word from each set of words in the list
below while the other student listens and identifies the word pronounced.

After practising with your partner, listen carefully to your teacher as he / she reads out one
word from each set of words below. Underline the word you hear.

/fl and /v/ in the final position

(1) safe save (2 life live
(3) leaf leave (4)  thief thieve
(5) relief relieve (6) grief grieve
(7) cdf calve (8) hdf halve

/n/ and /I/ in theinitial position

(1) knock lock 2 net let
(3 nip lip (4) no low

/n/ and /I/ in the medial position

(1) minute millet (2)  coining coiling

(3) winning willing

/n/ and /I/ in the final position

(1) sane sall (20 mine mile

(3 moan mole
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L earning Activity 2: Introduction to the topic

Look at the animals below and choose one you would like to keep as a pet. Discuss with a
partner, explaining your choice.

I will choose the as a pet because
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L earning Activity 3: Reading

Read the article below about domesticated animals.

Many people like to keep pets such as dogs and cats. But some may like to
keep or raise tigers, snakes, lizards or tropical birds. Cats and dogs are what we call
domesticated animals'. Domesticated animals are animals that have been selectively
bred to live with humans. For example, dogs were once wild animals but over many,
many years, humans have taken some dogs away from the wild and into homes.
People feed them and provide shelter for them.

On the other hand, wild animals find their own food and they are adapted to
living in the wild. For example, an elephant will know where to find water during the
dry seasons. Tigers, monkeys and snakes are also wild animals. However, some
people think that they can domesticate wild animals and even try to bottle-raise® them,
because they think these animals are beautiful, different and exotic®. Oftentimes an
individual wild animal may be tame and appear to be friendly towards humans, but
these are exceptional cases of an entire population which still live by their predatory*
instincts in the wild.

The opposite can also happen. If we take domesticated animals such as dogs
and cats and allow them to live and breed by themselves, they can become wild.
These animals are now called feral animals.

Glossary:

1

2
3.
4

domesticated animals— animals that live with people as pets or work for them on afarm
bottle-raise —to bottle-raise an animal isto bring it up by feeding it with milk from abottle
exotic — unusual, rare and special

predatory — living by killing other animals for food
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In pairs, answer the following questions in your own words. Then share your answers with
the rest of the class.

1. What isthe difference between wild animals and domesticated animals?

2. Name some wild animals mentioned in the article.

3. What is meant by feral animals?

4. Do you think people should have the right to keep wild animals as pets?
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L ear ning Activity 4: Video watching

Watch a video clip on exotic pets. You may either type in “Exotic animals — Why They
Shouldn’'t Be Kept as Pets?’ in the YouTube search engine to locate the video or access it

through the following weblink:
http://www.youtube.com/watchv=AQ8Q3K _h8vl

Write down at least three arguments against keeping wild animals as pets, based on the
video you have watched.

Why we should NOT keep wild animals as pets

Can you think of other arguments not covered in the video? Discuss your answers in groups.

Additional arguments
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L earning Activity 5: The problem-solution structure
Work in pairs. Your teacher will assign pairsto be the Affirmative and the Opposition.
Themotioniis:

It should beillegal to tame wild animals as pets.

A. Defining terms

The first step is to define the terms in the motion. With the help of a dictionary or an
Internet search, define the terms below:

1. Totame...

2. Wild animals

3. Pets
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B. Identifying the problem(s)

When preparing for a debate, it is important to consider the arguments from both sides. In
pairs, fill in the graphic organisers.

1. Brainstorm the problems caused by not having laws against keeping wild animals as
pets which the Affirmative may put forward.

2. Then try to come up with alternative solutions to these problems.

AFFIRMATIVE
One way of approaching the motion is to identify the problem(s) it implies.

PROBLEM (S) WITH THE CURRENT SITUATION SOLUTION PROPOSED
It should be
[ ) > illegal to tame
J wild animals
as pets.

OPPOSITION
One way of tackling the motion is for the Opposition to offer alternative solution(s) to the
problem(s) identified by the Affirmative.

PROBLEM(S) WITH THE CURRENT SITUATION ALTERNATIVE SOLUTION(S)
4 M M

-
- J - J
4 N 4 N
- J - J
4 N 4 N
- J - J
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L earning Activity 6: Elements of a captain speech (the Affirmative)

The following speech by the Affirmative captain follows a problem-solution structure. The
speaker establishes the case by stating the existing problems and then proposes the motion
as the best solution. Read the speech below and identify the focus of each paragraph. You
may use the options more than once.

oOw>

PROBLEM THAT CURRENTLY EXISTS
INTRODUCTION

DEFINITION

SOLUTION TO THE PROBLEM / CONCLUSION

Ladies and gentlemen, our topic is the destructive practice of
capturing and keeping wild animals as pets. My team says that
this practice is so negative that it should beillegal.

When we say “wild animas’, we mean animals that normally
live in nature, not tamed or domesticated. We do not consider a
forest dog a wild animal because we know dogs can be tamed.
When we say “pet”, we mean an animal that is kept in people's
home as their companion. “Taming”, then, is the process of
turning awild animal into a pet.

First, wild animals are dangerous and will aways remain
dangerous. Dogs have specia genes which allow them to be
tame companions of people. Wild animals have no such genes. A
chimpanzee may be a pleasant companion for a while, but can
always become wild again.

Second, the capture of wild animals is a major problem for the
preservation of wildlife. There is a true scene in Gorillas in the
Mist, showing the bodies of gorillas who died protecting a baby
gorilla. Many times, other animals die as the poacher is trying to
capture one alive.

Third, it is the nature of wild animals to desire freedom. They
cannot be happy with us. Wild animals are not adapted to our

society.

Taken together, these problems are so severe that the only good
answer isto make the practice illegal. Thank you.
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L ear ning Activity 7: Elements of a captain speech (the Opposition)

The following speech by the Opposition captain also follows a problem-solution structure.
The speaker dismisses the problems put forward by the Affirmative and offers alternative
solutions. Read the speech below and identify the focus of each paragraph. You may use the
options more than once.

PROBLEM PROPOSED BY THE AFFIRMATIVE TEAM
NON-ACCEPTANCE OF THE PROBLEM PROPOSED
INTRODUCTION

ALTERNATIVE SOLUTION(S) TO THE PROBLEM

oCow»

Ladies and gentlemen, my opponent has identified two real
1 problems and one false one. The first and second problems can
be resolved by other means, and the last does not really exist.

My opponent has argued that wild animals are dangerous. Some
are, certainly. There was a case in which a New York man bought
atiger and kept it in his apartment in a high-rise building. The
tiger attacked him.

Yet, this case does not show that no wild animal should ever be
tamed. What about rabbits? Guinea pigs? Mice? These are
examples of wild animals that can be tamed. My opponent’s
statement is not generally true.

Certainly, some kinds of animals are threatened with extinction.
Yet, can our opponents show that the pet trade is a centra
problem? My opponent has mentioned a scene from a movie,
saying it tells atrue story.

Yet, what kind of authority is a Hollywood movie? Where
animals are genuinely threatened with extinction, the trade in
these animals should be banned. In many cases it is aready
banned.

Finally, my opponent has offered a strangely circular argument
that wild animals desire freedom.

How do we know they desire freedom? Well, they desire
freedom because they’'re wild. What makes them wild? Well,
they are wild because they desire freedom. We don’'t need a
solution for this problem because it’s not a problem. Thank you.

81



Learning English through Debating
L ear ning Activity 8: Signposting
A. Under standing different signposting wor ds

Coherence and linkage within a speech

The use of signposting words and phrases is important as they help the speaker to
emphasise their key points and what they plan to do next.

The following are some common signposting expressions and discourse markers:

» *“Ladies and gentlemen, our topic is ... / | would like to talk about ...” (the topic / an
introduction)

e “My team believesthat ...” (the team’s position)

* “Whenwesay ..., wemean/referto...” (adefinition)

* “Firgt, ...”, “To begin with, ...” (thefirst argument)

e “Second, ...”, “Third, ...” (additiona arguments)

 “Abovedl,...”, “Finaly, ...” (thelast argument)

* “Furthermore, ...”, “In addition, ...” (an additiona point)

* “For example, ...”, “For instance, ...”, “Infact, ...” (an example or fact)

e *“Although ...”, “It's true that ...” (a concession / partial agreement before counter-
argument)

* “However, ...”, “Onthe other hand, ...” (a contrasting idea)

 “Asareault,...”, “Therefore, ...” (aresult / consequence)

* “Inshort,...”, “Tosumup, ...” (asummary)

» “Clearly, these problems are so severe that the only good answer is...” (aconclusion)

* “Given the above, ...”, “Taken together, ...”, “For the above reasons, ...”, “In
conclusion, ...” (aconclusion)

* “The above arguments prove that ...” (aconclusion)

Referring to others speeches

Signposting words are not only used to connect ideas within a speech, but also to make
reference to other debaters’ speeches.

1. The opponents speeches

In the speech in Learning Activity 7, the Opposition captain refers back to the Affirmative
captain’s speech in the following way:

» “Ladies and gentlemen, my opponent has identified two real problems and one false one.
The first and second problems can be resolved by other means, and the last does not
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really exist.” (Introduction)

 “My opponent has argued that wild animals are dangerous. Some are, certainly.”
(Remind the audience the Affirmative’s point and concede that it's true to some extent.)

* “Yet this case does not show that no wild anima should ever be tamed.” (Dismiss the
evidence put forward by the opposing team.)

Useful expressions:

» “Ladies and gentlemen, my opponent has pointed out / argued / assumed / asserted
that ...

* “Yet, ... doesnot show that ...”

e *“Althoughitistruethat ...”

2. Referring to other teammates’ speeched

A speaker could also alert the audience to previous or subsequent speeches made by other
team members.

Useful expressions:

* “Thereis moreon this point, and my teammates will further elaborate on it”
* “Assaid/ explained by our team captain, ...”
* Thefirst speaker has shown / illustrated / proved to you that ...”

B. Practice

Complete the two captain’s speeches on the motion “ The death penalty is an appropriate
penalty in our legal system” by filling in the blanks with the appropriate signposting words
from the list below. You may use the options more than once.

second
our team will argue that
first
third
ladies and gentlemen
my opponent has asserted that
my opponent has brought up
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AFFIRMATIVE CAPTAIN'S SPEECH

1) , our topic is whether the death penalty
IS an appropriate penalty in our legal system. Are there any situations in
which a criminal should be killed? 2)
the answer to this question is “yes’. We will not argue that any real systemis
accurate or just in its application of the death penalty, only that the death
penalty should be applied in some cases.

We have three principles. basic justice, deterrence, and prevention of future
crimes. | will deal briefly with each of these, and my teammates will build
the case.

First, the death penalty is naturally appropriate in dealing with criminals
who kill others. Criminals have no equality between themselves and others.
To kill another person isto say, “I have aright to life and you haven't”. If a
criminal kills another person, we must show the world that the criminal has
lost that right to life himself. If we do not, justice will be lost.

3) , the death penalty is a deterrent*. There are people who
have no feeling for others. They are not capable of saying, “I will not kill
this person because this is a human being like myself”. The only thing that
will keep them from crimeis fear, and all human beings naturally fear death.

4) , let us look at the comparison with the only real
aternative: prison. If the justice system executes a person, that person will
never commit the crime again. If we send that person to prison, we cannot
be sure that the criminal will not commit the crime again. The criminal may
commit a murder in prison. He may even escape. And in many systems there
is a system of parole”, so even with life imprisonment, the criminal will in
time be free again to commit acrime.

That isthe outline of our case. Thank you.

;‘ deterrent — a prevention against something
parole — release of a prisoner before the end of his sentence
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OPPOSITION CAPTAIN'S SPEECH

1) , in this debate, it isimportant to get atrue
understanding of justice. The Affirmative supports the death penalty for
three reasons: basic justice, deterrence and the prevention of future crime. |
will take their points in order to prove them wrong and show you why the
death penalty is unjust and inappropriate.

2) , | want to dispute my opponent's understanding of basic
justice. He is proposing to show the world that we value life by killing
people. This is pure revenge and shows no respect for life. He speaks as
though people had a character that could not change: someone commits a
murder, so the criminal will always be a criminal. But how can we rule out
the possibility that a criminal may reform and be good again?

Second, 3) the death penalty is a deterrent.
Can they provide evidence to show that the death penalty deters murder? |
would suggest that there is no such evidence. Take Hong Kong, which has
no death penalty, as an example. Hong Kong is a stable and peaceful city
and its crime rate is far lower than that of many places where the death
penalty isin place.

Third, 4) a point on the prevention of
future crimes. We concede that a dead person will commit no more crimes —
but that assumes we put the right person to death. People have often been
condemned to death, but new evidence shows that the person is innocent.
What are we to do about this? If the wrong person is condemned, there is no
basic justice. If the public knows that innocent people are condemned, there
is no deterrence. Worst of all, a dead person cannot be pardoned or
compensated for his suffering. Death is permanent. We can't go back and say
sorry.

Given that the death penalty shows no respect for life or deterrent effect, and
that the process of atrial is imperfect, we have no right to do anything so
cruel and irreversible asto kill the criminal. Thank you.
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L earning Activity 9: Writing a structured and persuasive speech

A. Understanding the features of a general persuasive speech

Read the Opposition captain’s speech on the motion “ The death penalty is an appropriate

penalty in our legal system” again. Pay attention to its structure.

Ladies and gentlemen, in this debate, it isimportant to get a true understanding
of justice. The Affirmative supports the death penalty for three reasons. basic
justice, deterrence and the prevention of future crime. | will take their pointsin
order to prove them wrong and show you why the death penalty is unjust and
inappropriate.

INTRODUCTION

THESIS
STATEMENT

First, | want to dispute my opponent's understanding of basic justice. He is
proposing to show the world that we value life by killing people. This is pure
revenge and shows no respect for life. He speaks as though people had a
character that could not change: someone commits a murder, so the criminal
will always be a criminal. But how can we rule out the possibility that a
criminal may reform and be good again?

ARGUMENT 1

ELABORATION

Second, my opponent has asserted that the death penalty is a deterrent. Can
they provide evidence to show that the death penalty deters murder? | would
suggest that there is no such evidence. Take Hong Kong, which has no death
penalty, as an example. Hong Kong is a stable and peaceful city and its crime
rateisfar lower than that of many places where the death penalty isin place.

ARGUMENT 2

ELABORATION

Third, my opponent has brought up a point on the prevention of future
crimes. We concede that a dead person will commit no more crimes — but that
assumes we put the right person to death. People have often been condemned
to death, but new evidence shows that the person isinnocent. What are we to do
about this? If the wrong person is condemned, there is no basic justice. If the
public knows that innocent people are condemned, there is no deterrence. Worst
of all, a dead person cannot be pardoned or compensated for his suffering.
Death is permanent. We can't go back and say sorry.

ARGUMENT 3

ELABORATION

Given that the death penalty shows no respect for life or deterrent effect, and
that the process of a trial is imperfect, we have no right to do anything so
cruel and irreversible asto kill the criminal. Thank you.

CONCLUSION

RESTATING
THESS
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B. Reflection
Discuss the following questions with your partner.

1. Isthe Opposition captain’s speech persuasive? Why or why not?

2. What are the features of a persuasive speech?

L ear ning Activity 10: Portfolio Assignment 5

After you have learnt the key components and structure of a persuasive speech, it is your
turn to write a speech on the following motion:

Thedeath penalty isan appropriate penalty in our legal system.

Study both captains speeches in Learning Activity 8. Write a speech for the Affirmative 1%
speaker in response to Opposition captain’s speech. You should:

respond to the key points raised in the Opposition captain’s speech

have a clear introduction and conclusion

present and sequence your pointsin alogical manner

include in each of the body paragraphs a topic sentence and supporting details
use signposting words to guide your audience to the main ideas

Remember to fill in the “Assignment Checklist” (page S138) and complete the
“Reflection Log — Portfolio Assignment 5” (page S143) after your teacher has returned your
work.
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PORTFOLIO ASSIGNMENT 5

Motion

Name

Date

AFFIRMATIVE 1% Speaker’s Speech
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* Use additional sheets if necessary
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Using Questionsin Debating

L earning Activity 1. Lead-in —“20 Questions’ game

Rules of the game
e Theclasswill be divided into two teams.

e The teacher will think of an object that each team has to guess — he / she will give you
the category (e.g. person, place, thing).

e You will get clues from the teacher by asking him / her questions answerable only by
YES/NO/MAYBE.

o Each team can ask a maximum of 20 questions.
e Theteam that guesses the object first gets a point.

How towin

The team that scores the most number of pointsin the time allotted or reaches the number of
points decided by the teacher wins the game.

L earning Activity 2: Using questionsto attack illogic

In every form of debating, there is a chance for each team to raise and dea with questions.
You often ask questionsto criticise the other team’s logic.

When your opponent makes an illogical argument, you can attack it by asking a question.
You can do this by first pointing out its underlying assumption and then questioning its
logic. For example:

You have said that dogs love to run in the wind because they love freedom)
(ASSUMPTION) How does the second statement come from the first? (QUESTIONING
THE LOGICAL LINK)

You have said that the pet trade has been growing and some species have become
endangered. |(ASSUMPTION) Can you prove that the pet trade is the reason why some
species have become endangered? (QUESTIONING THE LOGICAL LINK)

From the above examples, we can see questions can be effectively used in a debate to:
» chalenge false assumptions and point out bad logic
* seek clarification and demand proof / evidence / more information
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PRACTICE - Identify the underlying assumption in each of the arguments below and then
ask aquestion to criticise the logic.

1. Tigerscannot be tamed. Therefore, no wild animal can be tamed.

2. Parrots are similar to human beings. We know this because they can talk.

3. Kangaroos are easily tamed because they livein Australia.

4. Horses cannot livein houses. Thisis how we know they are not pets.

5. The dog my neighbour keeps bites people. Thisishow | know dogs are aggressive.

L earning Activity 3: Logical fallacies
A. Identifying and under standing logical fallacies

In debating, questions are more often a means of criticising the other side’'s illogic than a
means of getting information. However, if we wish to ask strong, critical questions, we need
to identify the weak logic of the opponent’s arguments first.

The argument in the table below isillogical. What is wrong with it?

Argument What iswrong with this argument?

| failed in the test after seeing a black cat | Seeing the black cat may not be the cause of
in the street. Therefore, seeing black cats | your failurein the test.
brings bad luck.
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If an argument does not make sense, it contains alogical fallacy.

Logical falacies are errors in reasoning. If you can spot the logical fallacies in your
opponents’ arguments, then their arguments will be significantly weakened.

The three steps of questioning illogic are as follows:
a. ldentify and recap the problematic argument

b. Point out itslogical fallacy

c. Formulate a question

AFFIRMATIVE LOGICAL QUESTION
ARGUMENT FALLACY You believe that
| failed in the test after » Seeing the black cat may » seeing black cat brings

seeing ablack cat in

not be the cause of your

bad luck. How can you

the street. Therefore, failurein thetest. prove thisisthe cause

seeing black cats
brings bad luck.

of your failure in the
test?

PRACTICE 1 - Below are some faulty arguments. Match the arguments with their errors
in reasoning. One has been done for you as an example.

ARGUMENT

ERROR IN REASONING

1. I’ve been robbed by aman, so all men
are bad.

A. Mr. Chan could have died from
other causes. There is no proof that
the number “4” isthe cause.

2. My doctor saysthat al Mercedes-Benz
cars are good.

B. Not all men arerobbers.

3. Mr. Chan died after buying an
apartment on the fourth floor. Therefore
the number “4” brings bad luck.

C. The statement is made with no
evidence. Thereasoning is circular
and fails to explain why all wild
animals are dangerous.

4. There are only two kinds of people:
those who destroy the planet and those
who protect it.

D. The story you heard is not proven
and could berare or false.

5. | heard from someone that we could die
immediately after breathing in cigarette
smoke.

E. Thereisno evidence that your
doctor isan expert in cars.

6. | know wild animals are dangerous,
because only dangerous animals are
caled “wild”.

F. The age of the opponent has
nothing to do with the issue
discussed.

7. My opponent is too young to
understand the issue we are talking
about.

G. There are more than two kinds of
people — the world is not just black
and white.
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PRACTICE 2 — Below are definitions of various logical fallacies. Match the examples of
faulty arguments in Practice 1 with the appropriate logical fallacy by writing the number
of the example on the left hand column.

EXAMPLE

LOGICAL FALLACY

7 A.

Argument directed at the person. This is the error of attacking the
character or motives of a person who has stated an idea, rather than the
ideaitself.

False appeal to authority. This fallacy occurs when someone tries to
prove something true by citing a person who may have no expertise or
specia knowledge in the given area.

Circular argument. Circular argumentation occurs when a speaker
tries to use the argument as a reason to justify itself. Oftentimes, the
speaker equates two ideas without providing any proof or logical link.

Hasty generalisation. This is the falacy of making a sweeping
statement and expecting it to be true of every specific case.

After this, therefore because of this. This is the fallacy of assuming
that A causes B simply because A happens before B.

False dilemmas. Two options are given, while in reality there are more
possibilities. A false dilemma is the creation of a misleading “either-or
situation” where only two extremes are presented.

Hearsay. In searching for evidence, people with no direct experience
often state things as true by quoting information from someone. The
information could have come from an unreliable source with no
knowledge in the area.
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In debating, you often have to counter the fallacies you have identified by asking

appropriate questions.

Below are some examples:

LOGICAL FALLACY AND EXAMPLE

POSSIBLE QUESTION

Argument directed at the person:
You claim to understand animals, but you
are not thinking straight.

You are attacking me instead of my
argument. How can you prove that no one
is capable of understanding animals?

False appeal to authority:
| know that tigers can be tamed because
Angelina Jolie says so.

Why do you quote Angelina Jolie? Sheis
not an expert on tigers.

Circular argument:
Young people are too young and therefore
unable to make decisions.

How can you put an equal sign between
“young” and “unable to make decisions’?
Could you provide evidence to prove no
young people can make decision?

Hasty generalisation:

Teenagers nowadays are lazy and
undisciplined because my 15-year-old
cousinisplaying TV games all day and
never finishes his homework.

How do you know that all teenagers are as
lazy as your cousin?

After this, therefore because of this:

My uncle started playing football, and soon
he had a heart attack. Therefore, football
causes heart attacks.

How can you be sure that football isthe
cause of your uncl€e's heart attack? How
can you rule out the possibility of other
factors?

False dilemmas:

If we have no exams, then we have no
standards in our schools. Do we take the
easy path with no standards, or the difficult
path to a good education?

How do you know that there are only two
paths? |s having exams the only way to
maintain standards and a good education?

Hearsay:
I’ve heard that tofu is good for the heart.

What is your source of information? Why
should we believe a statement given by
someone with no expert knowledge of
food and health?
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To ask a question, you should include the following elements:

1. Thepoint of the opposing team
2. Thequestion to counter that point

Use the following sentence pattern to point out the weak logic and ask a question:

You have said / argued / suggested that (1) | (2 2

Example:
You have said that (1) you have been robbed by a man and all men are bad. |(2) Hon\
do you know that all men are as bad asthe robber?

ARGUMENT ERRORIN

REASONING

QUESTION

1. I’ve been robbed by a Not al men are robbers.

man, so al men are bad.

You have said that you have
been robbed by a man and al
men are bad. How do you
know that all men are as bad
as the robber?

2. My doctor saysthat al
Mercedes-Benz cars are
good.

There is no evidence that
your doctor is an expert
incars.

3. Mr. Chan died after
buying an apartment on
the fourth floor.
Therefore the number
“4” brings bad luck.

Mr. Chan could have died
from other causes. There
isno proof that the
number “4" isthe cause.

4. There are only two kinds
of people: those who
destroy the planet and
those who protect it.

There are more than two
kinds of people —the
world is not just black
and white.
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ARGUMENT

ERRORIN
REASONING

QUESTION

5.

| heard from someone
that we could die
immediately after
breathing in cigarette
smoke.

The stories you heard are
not proven and could be
rare or false.

6. | know wild animalsare | The statement is made
dangerous, because only | with no evidence. The
dangerous animals are reasoning is circular and
called “wild". failsto explain why all

wild animals are
dangerous.

7. My opponent is too The age of the opponent

young to understand the
issue we are talking
about.

has nothing to do with the
issue discussed.
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L ear ning Activity 4: Identifying main arguments and forming
questions

A. ldentifying the main argumentsin a debate

You will now watch a video of a debate on the motion “ It should be illegal to tame wild
animals as pets’ in three segments. As you watch, underline the main arguments made by
different sets of speakers on the transcript below:

Motion: It should beillegal to tame wild animals as pets

ment 1

Chairperson: Welcome to today’s debate. My name is Derrick Stone, and I'll be the
chairperson. This is Michelle Raquel, who will be the timekeeper. Our questions are in
the cup and we will draw now to determine the motion. We will now draw again to
determine who will be the affirmative side.

Affirmative 2" speaker: We are the Affirmative.

Chairperson: And you are the Opposition. The teams now have 30 minutes to prepare
their arguments.

Chairperson: Welcome back. Our teams are now ready to debate. There are three
speakers on either team. We will start with the captain of the Affirmative, followed by the
captain of the Opposition. Then, the first speaker from each team, followed by the second
speaker from each team. Each speaker will have 2 minutes. If they exceed 2 minutes, the
timekeeper will call time. The adjudicator will determine the results of the debate. First, |
would like to call on Simon Hung, the captain of the Affirmative.

Affirmative captain: Ladies and gentlemen, our topic is the destructive practice of
capturing wild animals to keep as pets. My team says that this practice is so negative that
it should beillegal.

When we say “wild animals’, we mean animals that normally live in nature, not tamed or
domesticated. We do not consider aforest dog awild animal, because we know dogs can
be tamed. When we say “pet”, we mean an animal kept in a house, with people, as a
companion. “Taming”, in other words, is the process of making awild animal into a pet.

First, wild animals are always dangerous and they remain so for the rest of their lives.
Dogs have specia genes which alow them to be tame companions of people. Wild
animals, on the other hand, have no such genes. A chimpanzee may be a pleasant
companion for awhile, but, then, can always become wild again.

Second, the capture of wild animals is a major problem for the preservation of wildlife.
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There is atrue scene in Gorillas in the Mist, showing the bodies of the gorillas who died
protecting a baby gorilla. Many times, other animals die as the poacher is trying to
capture one alive.

Third, it is the nature of wild animals to desire freedom. They cannot be happy with us.
Wild animals are not adapted to our society.

Taken together, ladies and gentlemen, these problems are so severe that the only good
answer isto make the practice illegal. Thank you.

Opposition captain Ladies and gentlemen, my opponent has identified two redl
problems and one fase one. The first and second problems can be resolved by other
means, and the last does not really exist.

My opponent has argued that wild animals are dangerous. Some are, certainly. There was
acase in which aNew York man bought atiger and kept it in his apartment in a high-rise
building. The tiger attacked him. But this case does not show that no wild animals should
ever be tamed. What about rabbits? Guinea pigs? Mice? My opponent’s statement is not
generally true.

Certainly, some kinds of animals are threatened with extinction. But can our opponents
show that the pet trade is area centra problem? My opponent has mentioned a scene
from a Hollywood movie, saying it tells a true story. But what kind of authority is a
Hollywood movie? Where animals are genuinely threatened with extinction, the trade in
these animals should be banned. In many cases it is already banned.

Finally, my opponent has offered a strangely circular argument that wild animals desire
freedom. How do we know they desire freedom? Well, they desire freedom because
they’re wild. What makes them wild? Well, they are wild because they desire freedom.
We don’t need a solution for this problem because it’s not a problem at all. Thank you.

ment 2
Affirmative 1% speaker: My opponent accepts that two of the problems we have

identified arereal. | will show that a blanket ban on taming wild animalsisreally the only
solution we have. | will also show that the third problemisreal.

With the first example, my opponent is confusing categories. She brings up rabbits and
mice. But these are not pets. We define pets as animals kept in a house or apartment as a
companion. Rabbits and mice are not pets because they are normally kept in cages. What
animals can be pets as cats and dogs are? Matthew Liebman of Michigan State University
writes, “Because they are by definition less domesticated, wild animals have needs that
far exceed their owners’ capabilities.”

In the second example, my opponent argues that not all animals are at risk of extinction.
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That is true now, but extinctions can happen very fast. Many animals go extinct in the
same pattern as that of exotic petsin rich countries.

Finally, do animals love freedom? My opponent says thisis just a game with words, but |
think it is a matter of experience of animals. They love to run; they hate to be kept in
cages. Thank you.

Opposition 1% speaker|; My opponent has just redefined the word “pet” to suit the
argument she wishes to make. In ordinary usage, we would say that arabbitisa“ pet.”

Rather than arguing over the meanings of words, we should talk about overall safety in
keeping animals. It can be dangerous to keep a dog, if you don't train the dog properly.
My opponent makes a false division of “wild” and “tame”’. Our opponent says dogs are
not wild animals, but sometimes they attack. Some dogs really are wild, while some “wild
animals’ can be domesticated. A couple named Adamson have tamed a lion. How can
such a complex distinction ever be written into law?

My opponent says that many extinctions follow the rise in popularity of exotic pets. Here
she is committing a very basic logical error. The extinctions may have followed this rise
in popularity, but how do we know it was the cause? Human population increased in the
same period, so that would drive these other two el ements up.

The distinction between “wild” and “tame’ is a problem, then. Although people may buy
wild animals as pets, we do not see that thisis a cause of extinction.

ment 3

Affirmative 2" speaker: My opponent suggests that dogs can be wild and lions can be
tame. She says our proposed law is problematic as it allows people to keep some
aggressive animals as pets, but not wild species that are safe. Well, the law can only
concern itself with the genera case. We alow people to keep dogs, but there are laws
requiring people to ensure that dogs do not threaten people. If even dogs sometimes
attack people, how can it be safe to keep wild animals? Most dogs can be kept safely. Can
we say the same for most lions?

Will this law create some wrong distinctions? Yes, but that is the nature of laws. Laws
make illegal some behaviour that is acceptable as no law can foresee all human reality.
The question is whether such alaw would overal improve the world. My answer is that it
would.

As for extinctions, my opponent claims that we have no evidence that the trade in exotic
animals contributes to extinction. One report suggests that the trade in exotic animals
contributes to extinction. Another report suggests that the importation of exotic animals as
pets into the US is worth 10 billion dollars for 650 million animals. These are large
numbers in a world where some species are numbered only in thousands. It is quite
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credible that the taming of wild animals contributes greatly to their extinction.

Opposition 2" speaker| My opponent says that laws are just always inexact. That seems
like an excuse for a poorly designed law. Laws can be exact. My opponent says that all
laws create injustice. Yet already, licences are required for people to keep animals that
might be dangerous in Hong Kong. Those who want to keep awild animal as a pet would
carry the cost, so the government would pay nothing. Our opponents suggest that it is
impossible to create just laws, but it is not impossible. It only requires thought and
precision.

We are not suggesting that all animals should be available for sale. It is true that species
have come close to extinction in the past. Yet today, there are millions of scientists and
volunteers creating a very complete picture of the animal population of the world. Today,
how can we not know when a species is coming close to extinction? There are ways of
getting a species listed as endangered. There is an international treaty for this. This treaty
covers an agreed list of species that must not be traded, anywhere. If there are defects in
this list, then surely my opponents would do better to improve the treaty, get other
animals on the list, rather than preventing ordinary people from carrying out perfectly
legal activities.

B. Formulating questions on the sample debate

You can challenge the arguments of your opponents by asking questions. Study the two
examples below and learn how to form questions. The class will then be divided into groups
of four with half of the groups assigned to be the Affirmative team and the other half the

Opposition. With your group members, complete practice if you are on
lOpposition sidg and 1B and 2B if you are on the Affirmative side.

1% Example
Argument of . Wild animals are always dangerous and they
Affirmative captain remain so for the rest of their lives.
A
Question to ask by : Not all wild animals are dangerous. Do you
Opposition team believe that non-violent animals, like deer

and koalas, would be dangerous to humans?
(Possible rebuttal: There are some wild
animals that are non-violent, like deer and
koalas).
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2" Example

Argument of
Opposition captain

Question to ask by
Affirmative team

My opponent has offered a strangely circular
argument that wild animals are wild because
they desire freedom.

0

While you disagree with our argument that
wild animals desire freedom, do you think
that wild animals want to be kept in cages?
(Possible rebuttal: Wild animals definitely
desire freedom as they don’t want to be kept
in cages.)

For Opposition team:

Practice 1A
Argument of
Affirmative 1% speaker

Question to ask by
Opposition team

We define pets as animals kept in a house or an
apartment as a person’s companion. Rabbits and
mice are not pets because they are normally
kept in cages.

0

(Possible rebuttal: Rabbits and mice are kept as
pets for many years. It is normal to keep rabbits
and mice in cages, just like keeping goldfish in
fish bowls.)

For Affirmative team:

Practice 1B
Argument of
Opposition 1% speaker

Question to ask by
Affirmative team

Although people may buy wild animals as pets, we
do not see that thisis a cause of extinction.

0

(Possible rebuttal: 1f the opposing team believe
the popularity of keeping exotic pets is not the
cause of the extinction of wild animals, they
should tell us what the real causes are.)
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For Opposition team:

For Affirmative team:

Practice 2A
Argument of : Thelaw can only concern itself with the genera
Affirmative 2" speaker case.

0

Question to ask by
Opposition team

- (Possible rebuttal: If laws could only concern -
itself with the general case, that means no law
can be fine and just enough to protect people.)

Practice 2B
Argument of : There are ways of getting a specieslisted as
Opposition 2" speaker endangered. There is an international treaty that
covers an agreed list of speciesthat must not be
traded.
O

Question to ask by
Affirmative team

-(Possible rebuttal: Most people do not know-
there is such an agreed list of endangered
species.)

L ear ning Activity 5: Formulating answers
When the opposing team has spotted afallacy in your argument and ask you a question, you
should prepare to counter it.

Points to note when answering questions:

Before the debate, think about the questions that might be asked and the best way to
answer them.

Stay calm and answer the questions to the best of your knowledge.

Assert your ideas and do not be led away from your assumptions.

Never intimidate others when answering questions.

Elaborate the points you have made with more supporting details and examples.
Prepare the answers using the examples or information collected before the debate.
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PRACTICE - In groups, you will be assigned as either the Affirmative or Opposition team.
In debating the motion “It should be illegal to tame wild animals as pets’, your team has
been asked the following questions. Refer to the handout on ways to tackle your opponents

guestions and come up with appropriate answers.

For Affirmative team:
Question 1A:

Your argument:

It is the nature of the wild animals to desire freedom. They cannot
be happy with us. Wild animals are not adapted to our society.

Question raised by
your opponent:

You have mentioned that al wild animals desire freedom, with
which we don’'t agree. Wild animals include birds, fish and lizards.
Are you arguing that fish and lizards love freedom? How do you
know this?

Your answer:

Question 1B:

Your argument:

Many animals go extinct as the practice of keeping exotic pets
becomes increasingly popular in rich countries.

Question raised by
your opponent:

My opponent has said that the extinction of wild animals is caused
by the rise in popularity of keeping exotic pets. The extinction of
some wild animals may have coincided with this rise in popularity,
but how can you prove it is the cause?

Your answe:

For Opposition team:
Question 2A:

Your argument:

Laws can protect endangered species and safeguard the public from
attack by wild animals.

Question raised
by your opponent:

You have just argued that law can be adequately targeted to protect
endangered species and safeguard the public from attack by wild
animals. Can you point to a major success in lawmaking that has the
fineness you are looking for?

Your answey:
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Your argument:

My opponent has offered a strangely circular argument that wild
animals are wild because they desire freedom.

Question raised
by your opponent:

You have denied that animals love freedom, but animas do have
feelings and we can see their mood. Have you ever felt the happiness

or the pain of adog or cat?

Your answey:

S105



Learning English through Debating

Suggested approaches to tackling questions

(1) Providing additional details or information to support your case

Example:
AFFIRMATIVE QUESTION ASKED BY THE
ARGUMENT OPPOSITION SIDE

Bu”ymg is an unequa| attack on These are children we’re talklng about, and
another student. We argue that —P when there is a fight among school

the acts of bullying are so bad children, the fight will always be in some
that the only effective way to way unequal. Should we expel a student
deal with them is to expel the every time when there is a fight?

bully from the school.

AFFIRMATIVE’S REBUTTAL

It is true that we cannot expel students whenever there is a fight.
We suggest that teachers only expel students when they see the
inequality of the fight themselves, or when all witnesses agree
that the fight is so unequal as to be bullying.

The answer given here allows the Affirmative team to provide additional information to
clarify the solution it proposes. The criteria for expelling students are more clearly laid out
in the answer, which greatly enhances the feasibility of the proposed measure.
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(2) Providing an exampleto strengthen your case

Example:
AFFIRMATIVE QUESTION ASKED BY THE
ARGUMENT OPPOSITION SIDE

We all agree that bullying is bad. q Don't you think other methods like
But what is to be done? Our educating and counseling the bullies are
team believes that school must more appropriate than expelling them
take strong action, like expelling from schools and not giving them any
the bully from school, whenever chance to improve?

bullying happens.

AFFIRMATIVE'SREBUTTAL

If the bully is not severely punished, it can lead to very serious
consequences. Just as our captain mentioned in his speech, the
victims may even commit suicide. An example is the suicide of
Phoebe Prince, a girl living in Massachusetts. She hanged hersel f
after suffering months of bullying from her schoolmates. This
tragic incident illustrates why a zero-tolerance measure, such as
expelling the bully, should be in place.

The speaker explains why more lenient measures such as education and counselling are not
as effective by pointing out the grave consequence of not punishing the bullies severely and
giving an example of avictim who committed suicide after being bullied at school.

S107



Learning English through Debating

(3) Challenging the assumption made by the opposing team

Example:

OPPOSITION
ARGUMENT

To effectively combat
bullying, schools should
educate youngsters to be
loving and respectful to
others.

QUESTION ASKED BY THE
AFFIRMATIVE SIDE

It might take years to change the
character of aperson. Can you deny that
punishment, such as expulsion from
school, is much more effectivein
stopping bullying?

OPPOSITION'SREBUTTAL

My opponent assumes that removing the bully from his / her
school means bullying is stopped. This is wrong because it is
highly likely that the bully will continue his misdeed in another
school or harass the victims outside school.

Schools should strive to rectify the bullies misbehaviour by
instilling correct values in them. This approach, though taking
more effort and longer time, is the most effective as it can get to
the root of the problem.

The speaker answers the question by challenging the opposing team’s assumption that
removing the bully from school means putting an end to bullying. He / She points out that
the only effective way to solve the problem of bullying is through instilling correct valuesin
the bullies and helping them to mend their ways.
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(4) Playing down theimportance of theissueraised by the opposing team
while clarifying the team’s stance

Example:

OPPOSITION ARGUMENT QUESTION ASKED BY THE
AFFIRMATIVE SIDE
Experts in education have suggested

many activities, such as role-plays, My opponent suggests that a loving
can prevent bullying before it begins. ﬁ classroom environment is an effective

Studies have shown that such deterrence to bullying? Do you really
activities can promote a peaceful, believe by giving the bully a hug,
loving and respectful classroom everything will be fine?

environment that does not support

bullying.

OPPOSITION'SREBUTTAL

My opponent has twisted our ideas and put words into our mouth.
Did we say that we should just hug bullies and then the problem
would be gone? What we said is that schools should use proven
methods to prevent bullying before it begins, and this is the best
way to deal with bullying.

The speaker refuses to submit to the opponent’s twisted interpretation by rejecting it and
clarifying his/ her team’s line of argument.
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(5) Shifting the burden of proof to the opposing team

Example:
AFFIRMATIVE QUESTION ASKED BY THE
ARGUMENT OPPOSITION SIDE

Bullies misbehave because of ' My opponent believes that bullies will be
poor self-esteem and the lack good if teachers spend time teaching them
of social skills. It is therefore socia skills. You seem to suggest that we
more important for teachers to should award the bullies with more care and
spend time teaching them how love. Are you encouraging them to
to interact with others and misbehave for more teachers’ attention?

manage their emotions.

AFFIRMATIVE’'SREBUTTAL

My opponent doubts whether more love and attention from
teachers will improve the socia skills and behaviours of the
bullies. Can you prove that expelling them from schools and
depriving them of contact with their peers can more effectively
improve their social skills and stop aggressive behaviour?

The speaker does not press on with the issue of whether more teachers' attention can
effectively solve the problem of bullying. Rather, he / she shifts the burden of proof to the
opponents by asking them to prove whether expelling the bullies from school can more
effectively improve their behaviour.
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(6) Agreeing partially with the opposing team’s argument but pointing to

other possibilities

Example:

OPPOSITION
ARGUMENT

Expelling the bully is not the
best way to prevent bullying. It
is better to create a loving
environment that does not
support bullying.

QUESTION ASKED BY THE
AFFIRMATIVE SIDE

What do we do when in spite of all our
love and good intentions, one student acts
like a wolf among sheep and bullies
others?

OPPOSITION'SREBUTTAL

It istrue that bullying may still happen even after we try every possible
way to create a loving environment that does not support bullying.
However, it is still better than expelling the bullies.

It is found that bullies inflict harm on others because they lack socia
skills and do not know how to get along with people. It is therefore
better and easier to help the bullies to improve their social skills at
school than to expel them and send them back to their troubled homes.

The speaker first concedes that bullying may still happen even after every effort has been
made to create aloving environment. However, he / she maintains that keeping the bullies at
school and helping them to improve their social skillsis still a better solution to the problem

of bullying.
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Summary Speeches

L ear ning Activity 1. Warm-up

In pairs, each student will take turns to pronounce a word from each set of words in the list
below while the other student listens and identifies the word pronounced.

After practising with your partner, listen carefully to your teacher as he /she reads out one
word from each set of words below. Underline the word you hear.

/I/ and /r/ ininitial position

(1) lace race (2
(3) lake rake 4
(5) long wrong (6)

/I/ and /r/ in medial position
(1) climb crime 2

(3) miller mirror 4

liver

loyd

flee

mortals
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L earning Activity 2: Structure of summary speech

Thefinal stage of the debate is the captain’s summary speech. The objective of the summary
is to emphasise the strength of the team’s arguments. A debater should NOT present new
arguments or evidence in the summary speech.

The following are the major elements of a summary speech:

e A brief summary of the opposing team’s arguments
e Arreiteration of own team’s argumentsand rebuttals
e A strong conclusion / ending

Normally, the Opposition side gives its summary speech first, followed by the Affirmative.
A. Opposition team’s summary speech

Below is the summary speech made by the captain of the Opposition on the motion
“It should be illegal to keep wild animals as pets’ . It aims to summarise and reinforce the
main arguments of the Opposition team, as well as to discredit the arguments of the
Affirmative team.

Complete the summary speech by filling in the blanks with the words or phrases given.

only a game of words
would ban harmless activities
animals want to be free

wild animals are dangerous
not all wild animals are rare and endangered
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Opposition captain: My opponents have based their case on three
arguments: that 1) ;
that keeping wild animals as pets is a danger to rare animals, and that
2)
The second speaker of the Affirmative has made another major argument:
that no law can be precise enough to be just. But the licence system we
counter-propose is precise enough, even if it is not perfect.

We have argued that not al wild animals are dangerous. Deer are just as
wild as gorillas but they are gentle and shy in nature. They need taming if
you want to be with them, but they are not dangerous. We have suggested
that the law can distinguish between animals that are actually dangerous and
those that are only made to appear dangerous because they are called “wild”.

We have argued that 3)

. There is already a system of laws in
place to control traffic in endangered species. The system is there, and
functioning.

Our opponents have produced a statement that wild animals love freedom.
We have argued that this is 4)
. We do not dispute that animals have feelings, but they
do not know about “freedom”.

We argue that their proposal is overgeneralised and 5)
. They said that no law can take
individual cases into account. Our opponents have not distinguished
between well and poorly designed laws. There is a reason for that — their
own law is poorly designed. Thank you.
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Study the structure of the summary speech delivered by the captain of the Opposition
team on the motion “It should be illegal to keep wild animals as pets’ below. The
Affirmative's arguments and the Opposition’s arguments / rebuttals are reiterated and well-
blended. The speech ends with a strong concluding remark.

Affirmative’'sarguments | | Opposition’s arguments / rebuttals |

Opposition captain: My opponents have based their case on
three arguments:. that wild animals are dangerous; that
keeping wild animals as pets is a danger to rare animals; and
that animals want to be free. The second speaker of the
Affirmative has made another major argument: that no law can
be precise enough to be just. But the licence system we counter-
propose is precise enough, even if it is not perfect.

We have argued that not all wild animals are dangerous. Deer
are just as wild as gorillas but they are gentle and shy in nature.
They need taming if you want to be with them, but they are not
dangerous. We have suggested that the law can distinguish
between animals that are actually dangerous and those that are
only made to appear dangerous because they are called “wild”.

We have argued that not al wild animals are rare and
endangered. Thereis already a system of laws in place to control
traffic in endangered species. The system is there, and
functioning.

Our opponents have produced a statement that wild animals
love freedom. We have argued that this is only a game of words.
We do not dispute that animals have fedlings, but they do not
know about “freedom”.

We argue that their proposal is overgeneralised and would ban
harmless activities. They said that no law can take individual
cases into account. Our opponents have not distinguished
between well and poorly designed laws. There is a reason for
that — their own law is poorly designed. Thank you.

Conclusion
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B. Affirmative team’s summary speech

Below isthe summary speech made by the captain of the Affirmative team on the motion
“1t should be illegal to keep wild animals as pets’. Look at the main arguments of the
Affirmative side. You will notice that it has the same elements as the summary speech of the
Opposition team.

Complete the summary speech below by filling in the blanks with the words or phrases
given.

no law can be perfect
many species are threatened with extinction
oneisthat there are dangersinvolved in keeping wild animals
animals love freedom

Affirmative captain: Ladies and gentlemen, our case has rested on three
truths: 1)
Many generations of breeding for tame behaviour mean that dogs are
different from wild animals. Dogs sometimes turn on people even so,
especially when they are mistreated. If thisis true of dogs, how much more
Isit true for wild animals?

The second truth is that 2)
Our opponents have argued that the present framework for banning trade in
endangered species is sufficient, or can be fixed. The present system will do,
let’s go through the process and get everyone to agree to gradual changes,
they say. We say the situation is urgent. No gradual changes. Just keep it
smple.

We have suggested that 3)
Of course they don’t have the idea of freedom, but we all know that they
have sensation. If you try to capture an animal, it will struggle to get away.
Our opponents have mocked our mode of expression, but this is a matter of
animal instinct.

Finally, our opponents mock our argument that 4)
. The existing system that they back is not

perfect either.

With that, | end my summary, and | ask you to believe that it should be
illegal to tame wild animals as pets.
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Study the structure of the summary speech delivered by the captain of the Affirmative
team on the motion * It should be illegal to keep wild animals as pets’. The Affirmative
captain summarises the main arguments of the team while rebutting the points made by the
Opposition. It ends with an appeal for audience’s support.

Affirmative’s arguments/ rebuttals| | Opposition’s arguments |

Affirmative captain: Ladies and gentlemen, our case has rested
on three truths. one is that there are dangers involved in
keeping wild animals. Many generations of breeding for tame
behaviour mean that dogs are different from wild animals. Dogs
sometimes turn on people even so, especially when they are
mistreated. If this is true of dogs, how much more is it true for
wild animals?

The second truth is that many species are threatened with
extinction. Our opponents have argued that the present
framework for banning trade in endangered species is sufficient,
or can be fixed. The present system will do, let’s go through the
process and get everyone to agree to gradua changes, they say.
We say the situation is urgent. No gradual changes. Just keep
it smple.

We have suggested that animals love freedom. Of course they
don't have the idea of freedom, but we all know that they have
sensation. If you try to capture an animal, it will struggle to get
away. Our opponents have mocked our mode of expression, but
thisisa matter of animal instinct.

Finally, our opponents mock our argument that no law can be
perfect. The existing system that they back is not perfect either.

Conclusion

ith that, | end my summary, and | ask you to believe that it
ould be illegal to tame wild animals as pets.
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L earning Activity 3: Portfolio Assignment 6

Watch the video of a debate on the motion “ The death penalty is an appropriate penalty in
our legal system” .

A. The main arguments presented in the debate have been summarised for you in the chart
below. Fill in the blanks with the words provided

trust right to life deterrent effect life imprisonment
justice condemnation errors prevention
AFFIRMATIVE ARGUMENTS OPPOSITION ARGUMENTS

e Principle 1 —Justice: weneedto show the | o Killing somebody to show killing is
world that amurderer has lost his wrong does not make sense.
D bykillingothers. e No evidence shows the death penalty

e Principle 2 — Deterrence: people will not deters crimes. More recent studies throw
kill because of fear. Studies by Issac doubts on the reliability of Ehrlich’s data
Ehrlich and Liu Zhigiang show the death onthe 2) of the death
penalty deters crime and increases the penalty.
deterrent effect of other forms of

o Prevention of future crimes only happens
when the offenders are put to death but

e Principle3-3) of the process of trial isimperfect.
future crimes: a dead murderer will not

punishment.

i the ori . e Itisbasich) to decide not to
commit the crime again. kill when there is uncertainty. 6)
o 4 of the wrong person is areirreversible after execution.

not our issue here. It is unreasonable to act
only when we are 100% certain. Death
penalty saves more lives than it kills by
mistake. It is more important to protect a
majority of innocent people than asmall
number of wrongly condemned people.

e We should build our society on 7) ,
not fear. We must not turn criminas into
devils and should believe that human
beings can change.

B. Individually, write a summary speech of 250 — 300 words for either the Affirmative or
the Opposition side based on the arguments that have been identified. You may find the
following language patterns useful:

*  We/ Our opponents argue/ believe / contend / state that... (to state an argument /
opinion)

*  Our opponents seem to suggest that ... (to point out an underlying principle)

*  Our opponents claim/ try to persuade us/ assumethat ... (to play down an
argument)

*  While our opponents believe that ..., we think that ... (to contrast ideas and rebut)

*  Our opponents may argue that ...., but we believethat ... (to contrast ideas and
rebut)
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1. Submit your work to your teacher for feedback. Remember to fill in the “ Assignment
Checklist” (page S138) and complete the “Reflection Log — Portfolio Assignment 6”
(page S144) after your teacher has returned your work.

PORTFOLIO ASSIGNMENT 6
Summary Speech

Name

Date

Summary Speech of the AFFIRMATIVE / OPPOSITION*

* Delete as appropriate
* Use additional sheets if necessary
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Teamwor k

A team’s success depends on teamwork. This means that all members of the group work
together to achieve a common goal. Thisinvolves equal participation in the project and trust
in each other. A debate team will never win unless there is teamwork.

L earning Activity 1. Newspaper shelter

A. Building the newspaper shelter

You will now play ateam building game.

The objective of the game is for your group members to explore ways of communicating
and interacting with one another, while having fun.

Get into groups of eight to twelve people and your teacher will give you some materials:
newspaper and masking tape.

Situation: Your group is stuck on a deserted island. You have to build a structure that is
free-standing and will protect the entire group from the sun. You have 20 minutes to plan
how you are going to build the structure. Then, you will have 20 minutes to build the
structureitself. YOU CANNOT TALK DURING THE BUILDING STAGE.
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B. Post-activity reflection

Reflect on your experience of building the newspaper structure and answer the questions
below as a group. Be prepared to share your answers with the rest of the class.

1. What worked during the process? What slowed down the process?

4 N

o /
2. How did you plan your structure?

4 N

- )

3. What rolesemerged during the process? Wasthere aleader?

4 N

- /

4. Did everyone have an activeroleto play?

4 N
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5. How did it feel not being ableto talk during the building phase?

6. Did you work well asateam? How do you know?

-

o

J

7. What did you learn about your self and your group membersduring this game?

/

N

~

8. How can you improve teamwork within your group?

-
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L earning Activity 2: Teamwork in debating

How can teamwork be applied in a debating situation? The previous activity was supposed
to help you to focus on the value of teamwork in debating. Look back on all the debating
experiences you have had in class. How can you show team spirit and good teamwork in a
debate? Consider the following stages in a debate:

Preparation

The Opening and Main Speeches

Question and Answer Session (I nterrogative Debate)

Summary Speech
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Presentation Skills

L earning Activity 1. Getting the vacant place

Situation

A staff quarter on the top floor of the school premisesis now vacant and different interest
clubs can bid to move into it. They need to convince the school authority why their club,
and not others, should be given the place.

1. The teacher will now get you into groups. One group will be the school authority and
the other groups will decide what club they represent. Some examples are as follows:

Drama Club
English Club
Science Club
Sports Club
Music Club
Art Club

2. Task for the school authority
Your group’s task is to come up with the criteria for choosing who to use the vacant
place. Before the other groups start their discussion, your group will present to them the
selection criteria so that they can prepare their presentations appropriately.

3. Task for the other groups
In groups, convince the school authority to give the place to your club. You will be
given 10 minutes to prepare and 1 minute to present. You should convince the school
authority with sound reasons.

4. The groups present their arguments to the school authority and they may ask questions

as they listen to the presentations of the other groups. After the presentations, the school
authority will make a decision and announce the winner.
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L earning Activity 2: I dentifying good and bad body language

Look at the pictures below and decide whether they show good or bad examples of body
language when delivering a speech. Give your reasons in the boxes provided.

1. 3.
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L earning Activity 3: Delivering a speech with poise
A. Video watching

You will now watch videos of a student delivering a speech. As you watch, consider the
student’s strengths and weaknesses as a speaker. Compl ete the worksheet below.

You may wish to focus your comment on some of the following areas:

Pronunciation

Projection of voice
Delivery pace

Use of stress and intonation
Body movement

Facial expressions

Eye contact

Confidence

Srengths Weaknesses
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B. Practice

Read the transcripts of the two speeches below. Then work with a partner and take turns to
read out the speech to each other. One of you should deliver the first speech while the other
should read out the second one.

Use the “Peer Evaluation Form” (page S132) to assess each other’s delivery.

Smoking Should Be Banned in Public Places

Recently, | was waiting for a bus. It was in a large bus station, the
kind everybody in Hong Kong knows. The air was dirty already,
because of the exhaust fumes from the buses, and it was hot. A man
came up behind me and lit a cigarette. | have a problem with that.

If he chooses to shorten his own life, he can make that choice. But

why should he shorten my life? | asked him to put it out, and he

simply told me that he was allowed to smoke there, and if | didn’t
like it, I could move somewhere else. The problem is — he was
right. In law, he has the right to smoke there, and | had no authority
to tell him he couldn’t. | want to argue in this speech that the law
should be changed. He should not have that right. My right to life

IS more important.
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Exams Do Not Effectively Test Sudent L earning

Ladies and gentlemen, | would like to talk to you today about
exams. | mean the large-scale formal exams such as the HKDSE,
HKCEE and A-Level exams, the ones organised at territory-wide
level. The exam system we have follows the British system, which
has been reformed many times. At one time, a big exam at the age
of eleven determined a child's whole future, whether he or she
would be a doctor or a factory worker. Mercifully, that exam is
gone, but in this speech, | will argue that the problem is not with
any specific exam. The problem is that exams, besides being

stressful, are ineffective in assessing student learning.
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Use this form to give feedback to your classmate’s presentation. Indicate what you think
about his / her performance by ticking the appropriate boxes. Provide your views on his /
her performance in the “Overall Comments” section.

Good Satisfactory Needs
improvement

1. The words were clearly pronounced ] = O

and easy to understand.

The volume was suitable. O O O

The speaker used an appropriate = = =

pace / speed.

The speaker stressed words and . . O

phrases effectively.

The body movement was natural. U U U

The speaker’s facial expressions O . .

were appropriate.

There was good eye contact with O O O

the audience.

The speaker appeared confident. l L [

Overall Comments

What did you like most about the speaker’s performance?

What areas could be improved on?

* This is a general list of feedback criteria. Teachers might like to adapt it for use in their own classrooms.
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Final Debates

L earning Activity 1. Final debates
A. Grouping

Get into groups of three. Assign who will be the captain, 1% speaker and 2™ speaker.

GROUPNAME

CAPTAIN

1% SPEAKER

2"Y SPEAKER

B. Preparation

You will now apply all the skills you have learnt in this course by having aformal debate.
We will be following the debating procedure shown in Learning Activity 8 of Focus 1.

At least nine people are involved in a debate:
o Two teams of three students each
e A chairperson, who hosts the debate and settles any disputes on the rules

e A timekeeper, who times each speech and rings the bell to remind speakers not to go
overtime

e At least onejudge (also called an adjudicator), who decides which team should win
the debate

Therearethree partsin thisdebate:
Part 1. Speeches presented by the six speakers
Part 2. Question and answer session

Part 3. Summary speeches presented by the captains
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A week before the competition, your teacher will pair up teams and they will draw lots for
the motion and side (the Affirmative or the Opposition).

*You will have one week to research and prepare for the debate.*

C. Debate competition
Your team will debate with another team based on the result of the draw. Before the debate,

study the judging criteria on pages S136 — S137. Be prepared to provide feedback on other
teams' performance.
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Final Debates— Judging Criteria

Part 1 (Opening, 1¥ and 2" Speakers Speeches) &
Part 3 (Summary Speeches)

(100 POINTS FOR EACH SPEECH)

. Content (40 points)

agrwdPE

Quality of argument

Depth and breadth of ideas
Relevance of arguments to the motion
Origindity

Quality of rebuttal

. Language (30 points)

1.

. Organisation (20 points)
1.
2.
3.

. Poise (10 points)
1

2.
3.

Use of language

2. Levd of fluency
3.
4. Persuasiveness

Articulation

Development of arguments
Logical sequencing of points
Precise and concise presentation of ideas

Gestures and posture that reinforce presentation
Confidence
Eye contact
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Final Debates— Judging Criteria

Part 2 (Question and Answer Session)

(100 POINTS FOR EACH QUESTION)

For asking questions:

A. Content (30 points)
1. Precision of ideas
2. Relevance to the motion
3. Originality

B. Presentation (20 points)
Use of language
Level of fluency
Articulation
Persuasiveness

PWNPE

For reply to questions:

A. Content (30 points)
1. Precision of ideas
2. Relevance of arguments to the motion
3. Originaity
4. Quality of rebuttal

B. Presentation (20 points)
Use of language
Level of fluency
Articulation
Persuasiveness

ApWONPE
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Assignment Checklist

Name: Teacher:
Focus Portfolio Date Date Teacher’s
Assignment Completed Completed Signature
(Assignment) | (Reflections)
Portfolio
Focus 1 Assignment 1
Portfolio
Focus 3 Assignment 2
Portfolio
Focus 4 Assignment 3
Portfolio
Focus 6 Assignment 4
Portfolio
Focus 7 Assignment 5
Focus9 Portfolio

Assignment 6
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Reflection Log — Portfolio Assignment 1

Name: Date:

FEEDBACK AND REFLECTIONS

Teacher’s Comments (to be completed by the teacher)

Srategiesto Improve (to be completed by the student)

* Thisis a suggested reflection log. Teachers might like to adapt it for use in their own classrooms.
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Reflection L og — Portfolio Assignment 2

Name: Date:

FEEDBACK AND REFLECTIONS

Self-Assessment (to be completed by the student)

Teacher’s Comments (to be completed by the teacher)

Srategiesto Improve (to be completed by the student)

* Thisis asuggested reflection log. Teachers might like to adapt it for use in their own classrooms.
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Reflection Log — Portfolio Assignment 3

Name: Date:

FEEDBACK AND REFLECTIONS

Self-Assessment (to be completed by the student)

Teacher’s Comments (to be completed by the teacher)

Srategiesto Improve (to be completed by the student)

* Thisis asuggested reflection log. Teachers might like to adapt it for use in their own classrooms.
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Reflection L og — Portfolio Assignment 4

Name: Date:

FEEDBACK AND REFLECTIONS

Self-Assessment (to be completed by the student)

Teacher’s Comments (to be completed by the teacher)

Srategiesto Improve (to be completed by the student)

* Thisis a suggested reflection log. Teachers might like to adapt it for use in their own classrooms.
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Reflection Log — Portfolio Assignment 5

Name: Date:

FEEDBACK AND REFLECTIONS

Self-Assessment (to be completed by the student)

Teacher’s Comments (to be completed by the teacher)

Srategiesto Improve (to be completed by the student)

* Thisis a suggested reflection log. Teachers might like to adapt it for use in their own classrooms.
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Reflection Log — Portfolio Assignment 6

Name: Date:

FEEDBACK AND REFLECTIONS

Self-Assessment (to be completed by the student)

Teacher’s Comments (to be completed by the teacher)

Srategiesto Improve (to be completed by the student)

* Thisis a suggested reflection log. Teachers might like to adapt it for use in their own classrooms.
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Focus 1. Understanding the Fundamental Idea
of Debating

Objectives

By the end of the focus, students will be better able to:

+

&
&
88

understand key terms and concepts of debating

understand that arguments are fundamental to debating

understand the importance of substantiating a stance with reasons and arguments
understand the rules and procedure of a debate

Time Needed

4

3 hours 10 minutes

Learning / Teaching / Assessment Tasks/ Activities

4 & & &

&

Students brainstorm ideas on a given situation and then take sides

They formulate arguments based on a motion

They study and analyse sample arguments using the problem-solution structure

They write a speech against the motion “ Everyone under 18 should be subject to an
8:00 pm curfew”

They watch the video of a sample debate on curfew and identify key arguments
made by different speakers

They read a chairperson’s speech to familiarise themselves with the rules and
procedure of debating

M aterials Required

4 & & &

Handouts on “Understanding the Fundamental |dea of Debating”

DVD Track 1: Video of the debate on curfew

Copies of the transcript of the debate on curfew (pages T11 — T12)

Supplementary activity — “Listening for Main Ideas’ (Learning Activity 7) (page
T103 of the “ Supplementary Materials” section)
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Under standing the Fundamental 1dea of Debating
Teacher’s Notes

I ntroduction

The activities in this focus will introduce students to some fundamental ideas of debating,
€.g. motion, argument and the problem-solution structure that helps to establish a case. The
objective is to enhance their knowledge and understanding of debating.

L earning Activity 1. Warm-up

10 minutes

Spend about 10 minutes on the warm-up exercise at the beginning of the class to
encourage students to get out of their desks and move about. This not only helps students
to project their voices and speak with confidence, but also enables students to concentrate
better in the lesson. If there is not enough time for both physical and voice warm-ups, you
can do either one. Full instructions for the warm-up exercise are provided on the student’s
handouts.

L ear ning Activity 2: Brainstor ming reasons
10 minutes

This activity presents a situation students can easily relate to: they want to go to a concert
but their parents have doubts. Students will see the importance of persuasion when they
imagine themselves reasoning with their parents over the issue of freedom and discipline.
This activity will prepare students for a more structured and formal debate later on.

Ask students to form groups of no more than four and write down as many reasons FOR
and AGAINST going to the concert.

AsK studentsto share their answers with the rest of the class. You may either have them list
their ideas on the board or have them read their answers out loud which you will then write
on the board. It does not matter whether the reasons are strong / sensible or not. The
purpose of this activity is to encourage students to come up with as many ideas as possible
and to expresstheir views freely.

Possible answers;

Reasons for Reasons against
e Itismy favourite singer. o Thenext day isaschool day.
* There iy only one show. o It isgoingto-bevery crowded.
o Thetickety are cheap. o There may be pickpockets.
o My friends avre all going. o I may meet bad people and make
o I likethe singer’s music. bad friends:

T2
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o It iy avgood way to-relax after school. | o The music is going to-be really lond.

o There are going to-be alot of good- o It is dangerousto stoy out late
looking girly and guys there. without the company of pawents.

o Itisgoingtobecooland alot of fu. | o  The concert is fow away from home:.

Catering for Learner Diversity

For less advanced students, it may be useful to provide a few reasons on the board as
examples or ask some guiding questions to help students to generate more ideas, e.g. “Is
it safe to go out late at night? What may happen in the concert? What may happen on
your way home?’

Alternatively, you can divide the class into two sides and have half of the class
brainstorm the reasons FOR going to the concert and the other half the reasons
AGAINST. They can then listen to the points made by the other side and take notes.

L earning Activity 3: Introduction to motion
10 minutes

Explain to the students that debating starts with an issue similar to the one they discussed
in Learning Activity 2, and introduce the concept of motion. A motion is a statement
phrased to favour one side of an issue. You can write the motion below on the board:

Everyone under 18 should be subject to an 8:00 pm curfew.

Itislikely that most students will dislike thisidea, and will be motivated to argue against it.
You may get aclassthat isall on one side, and at this stage, that is fine. You may then need
to point out the arguments the Affirmative may make.

In any case, give students a chance to decide which side they want to take. They either
AGREE or DISAGREE with the motion. In groups, students look at the reasons they listed
FOR and AGAINST the topic in Learning Activity 2 and decide whether they can reuse
some of the ideas. Besides concerts, what do young people want to do after 8:00 pm? The
Affirmative's arguments will stress the dangers and disadvantages of what young people
do in the evening away from their parents, and the Opposition will stress what is positive.
Students circle their choice to complete the statement on their handouts. Then, get students
to share their answers with the rest of the class.

L earning Activity 4: Introduction to argument
30 minutes

After students have decided which side to take, ask them to think of waysto defend it. You
may then explain the concept of argument.
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Tell students that they will now focus on one side of the motion (i.e. the FOR side).
Students now come up with possible reasons why parents and students might AGREE with
the motion “ Everyone under 18 should be subject to an 8:00 pm curfew” . They can either
carry out the activity in groups or in class as awhole.

Tell students not to worry whether their arguments are right or wrong. There is no model
answer. The important thing is that they express an opinion and that they become aware
that some arguments / reasons are stronger than others. If students respond to and criticise
one another’s arguments, thisis good and should be encouraged.

1. Encourage students to come up with as many arguments as possible and list them on
the board.

Possible answers;

Reasonswhy PARENT S might agree with the motion:

e A curfew can protect children from activities such as drug taking and sex.

o Studenty conv have enoughv rest and get to- school on time:.

o Studenty will be protected from meeting bad people.

o Studenty will spend less money if they awe not outside withy their
friends.

Reasonswhy STUDENT S might agree with the motion:

e Students can concentrate on studying.

o Studenty comvhowve move rest [ sleep.

o Their parenty dowt have to-worry about their safety.

o Studenty caw sty home and help the family withy housework.

2. Ask students to read the sample arguments on their handouts and identify which
sample argument might be made by parents and which by students. The purpose of this
activity is to make students aware of the importance of considering different parties
perspectives when analysing an issue. You may ask students to justify their answers by
pointing out phrases / sentences that create the impression that the argument is made
by parents or students.
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The underlined phrases / sentences provide some hint as to the speaker’s point
of view:

SAMPLE 1: PARENTS/ STUDENTS

With the increase of crime in Hong Kong, | think that an 8:00 pm curfew is a
good idea. It gives boys less chance to get involved in misdeeds such as bullying,
fighting, smoking and going to parties where drugs are often involved. Girls will also
have less chance to get themselves into trouble, such as participating in sexual acts,
partying all night with their friends, or being pressured into smoking. As a result of the
curfew, they will have more time to concentrate on their schoolwork.

Another benefit of an 8:00 pm curfew is that the government will not need to
spend so much money policing the streets. The curfew will cut down on the number of
police needed to patrol the streets at night.

SAMPLE 2: PARENTS/ STUDENTS

We are in favour of an 8:00 pm curfew to help keep our teenagers safe. Very often
we hear of teenagers committing crimes such as fighting, damaging public places, pick-
pocketing and doing drugs. Teenagers in Hong Kong today need rules to protect them
from such dangers. Even though teenagers are in school most of the day, it is after
school that teenagers are no longer protected. When we allow them to stay out al night,
they are more likely to get into danger.

If teenagers are at home by 8:00 pm, parents can feel more secure and relaxed
knowing that their children are not out wandering in the streets. Therefore parents can
concentrate on their jobs and work overtime.

3. The sample arguments focus on the consequences to students and parents if there is no
curfew. Ask students to identify some of the consequences mentioned in the sample
arguments.

Possible answers;

Consequencesif thereisno curfew:
e sex and pregnancy

e drugs

« bullying/ fighting

o crimes such as damaging public places
o less time for schoolwork

o parentyare stressed and worried
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Catering for Learner Diversity

For more advanced students, you can ask them to come up with new points that are
not included in the sample arguments. Some of the other possible consequences of not
introducing the curfew are:

o Many teenagers wander the streety aimlessly and never retuwrn home ovw
time after school.

o Many teenagers miss meals at home and eat out too- muach.

o  Many teenagers misy out on family time and dow't communicate withv
family members.

L earning Activity 5: Introduction to argument structure
30 minutes

Introduce the basic structure of an argument by explaining that arguments are often made
by first identifying a problem, and then proposing a solution to it. Read out the first half of
a sample speech arguing FOR the motion. Then ask students to read the speech on their
own before completing the task. After students have filled out the boxes in groups with the
possible problems which an 8:00 pm curfew may help solve, ask them to share their
answers with the rest of the class.

Suggested answers:

PROBLEMSIDENTIFIED BY THE SPEAKER SOLUTION

s N
Young people buy drugs and > f \
drink alcohol.

p
Young people have sex at o _
young age: - .

q ) 8:00 PM

( Pawenty find it impossible to- ) CURFEW
control their children. >
Studenty do- not do-schoolwork. >

. ) \ )

Read out the second half of the speech. It focusses on the effects of the solution (i.e. 8:00
pm curfews) proposed by the speaker. Students will write down the effects after you have
read the speech.
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Suggested answers:

SOLUTION PROPOSED BY THE SPEAKER EFFECTSOF THE SOLUTION

v

/ \ ( Young people will go-home )
early.

- J

( Problems of drugs, underage

\ MWV@MWWW

v

8:00 PM g
CURFEW
-~ ( There will be lesy opportunity to- )
g drink.
k / > They hawve enoughv time to- study.

After going through the answers, make sure students understand the problem-solution
structure in constructing arguments. However, emphasise to students that NOT all motions
can fit into this model / framework. The problem-solution structure works well with
motions that propose a change of current practice to address issues or problems.

Catering for Learner Diversity

For less advanced students, you may need to go over key vocabulary with them
beforehand. You may also read slowly or repeat the speech if students find it difficult.

For more advanced students, you can opt to have students listen and take notes
without referring to the speech on their handouts.

L earning Activity 6: Portfolio Assignment 1
40 minutes or as homework

Students will now apply what they have learnt so far to argue AGAINST the motion. In
groups, students use some of the ideas that they have discussed in Learning Activity 2 to
complete the box in this activity. You may select some groups to present their ideas to the
class.

Then individualy, students use the arguments they have collected to write a short
par agraph and submit it to you for feedback. They may use a separate sheet if necessary.
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Regard this as a warm-up writing activity, and so if the quality of the writing turns out to
be not as good as expected, let students know thereis still room and time for improvement.
Remind students to keep all assignments in a folder as they may need to revise or further
develop their work later on in the module.

You can give students 40 minutes to complete the task in class or set it as a home
assignment. To encourage students to express their arguments more freely, tell students
that this first assignment will be marked on ideas but not grammar. This will help students
to focus on developing their ideas, rather than worrying about making grammatical
mistakes.

The suggested assessment criteria for this portfolio assignment have been provided on
page T121 of the “Supplementary Materials’ section for your reference when assessing
students’ work and giving constructive feedback. After you return the assignments with
your comments, ask students to complete the “Assignment Checklist” (page S138) and
“Reflection Log — Portfolio Assignment 1” (page S139) to reflect on their work and come
up with strategies for improvement.

Catering for Learner Diversity

For less advanced students, you may introduce the following language items and
sentence structures to help them present their ideas:
Giving reasons:
* We should not impose a curfew because/ as/ since ...
* Giventhat ..., curfew is not necessarily beneficial to youngsters.
* The reason why we should not have acurfew isthat ...

Expressing opinions:

* | believe/ don't believethat ...

* Most teenagersthink / don't think that ...
* | agree/ disagreethat ...

Modal verbs:
* The 8:00 pm curfew should not be imposed.
* A curfew may lead to many adverse effects.

Compar atives and superlatives:

* Crimes also happen at day time. It may not be more dangerous for children to go out
late at night.

* Home may not be the safest place for children, especially when the busy parents
leave their children unattended.

Conditionals:
* If wedon't allow teenagersto go out at night, they may become more rebellious.

Connectives:
e |nfact, ...
e Moreover/ In addition / Furthermore, ...
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L earning Activity 7: Listening for main ideas
30 minutes

This activity aims to develop students ability to identify key ideas and arguments in
debate speeches, as well as to give students an idea of the order of speeches in a formal
debate. Students will watch a video of the first part of a debate on the motion “Everyone
under 18 should be subject to an 8:00 pm curfew” (DVD Track 1). The debate is
conducted in a format consistent with the one adopted in this module with each speech
lasting about 2 minutes.

Ask students to pay attention to the arguments made by the speakers and fill in the blanks
in the table as they watch the video.

Check the answers with the students afterwards. You may read out the answers for students
or distribute the transcript of the debate (pages T11 — T12).

Catering for Learner Diversity

For less advanced students, you can go over key vocabulary (e.g. teenage pregnancy,
underage drinking) with students before playing the video clip. Alternatively, you may
use the table provided on page T103 of the “Supplementary Materials’ section, which
requires students to focus on fewer speeches. You may also consider giving out the
transcript to help students to locate the key ideas and complete the task.
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AFFIRMATIVE CAPTAIN

e Young people have problems such as
1) drugs; sex and pregnancy,
2) underage drinking and
3) staying out all night.

¢ Thesolution isto have a curfew so that
the time spent on these activitiesis
limited.

OPPOSITION CAPTAIN

The teenage problems thismotion is
supposed to solve are not really serious.

Having acurfew isimpractical because the
police do not have 4) wlimited

resources:

Having a curfew will not solve the
problems because 5) drug and sexunols
actvities conv happerv inv the

The curfew isaviolation of young people’s
rights.

AFFIRMATIVE 15" SPEAKER

e 6)Drugsand7) teenage pregnancy

are serious problems in Hong Kong —
examples are given to support the
argument.

e Theopponent isjust using statistics to
understate the problem.

OPPOSITION 1°" SPEAKER

The opponent is not using real stories and
has refused to admit that 8) the
numbers make v difference.

AFFIRMATIVE 2"° SPEAKER

e Theissueisnot whether crack cocaineis
the top drug but whether 9) there is v
drug problem.

e Alcoholism and other addictions can

10) destroy lives.

OPPOSITION 2"° SPEAKER
Drinking can happen in the daytime.
The opponents have failed to show that the

problem of drug and alcohol abuseis
seriousin Hong Kong.
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Transcript: Video for Learning Activity 7

Motion: Everyone under 18 should be subject to an 8:00 pm curfew

[Affirmative captain]: Ladies and gentlemen, 1 am here to present the motion “Everyone under 18 should
be subject to an 8:00 pm curfew”. By “curfew” here, we mean a law stating that all those under 18 must
be indoors at 8:00 pm. By this we intend a law passed in Hong Kong. The police would enforce it.

We all know that some young people have very serious problems. They buy drugs. They have sex and
become pregnant when they are too young. They begin drinking even as young as 13. Many parents find it
impossible to control the behaviour of their children late at night. Some teenagers stay out all night, and
the parents can do nothing about it. They do not do their schoolwork. If the next generation is poorly
educated, not only they themselves but their families and all of us will suffer.

We propose to solve this problem with a curfew. If young people know that the police will arrest them if
they stay out late, they will go home willingly to their parents. Most drug deals and sexual activities take
place at night, so these problems would be much reduced. They will have less opportunity to drink,
because they are either at school or with their parents in the earlier part of the day.

We have suggested 8:00 pm as an appropriate time. This will leave enough time for them to study. Thank
you.

lOpposition captainl: Ladies and gentlemen, my team and 1 are firmly opposed to this motion for three
reasons.

First, the problems this motion is supposed to address are not really serious. Young people in Hong Kong
are generally well-behaved by global standards. The number of teenage pregnancies is quite small, and the
rate of drunkenness and drug use among our young people is low. And yet our opponent wishes us to
believe that this very strong measure is necessary.

|

|

|

|

|

|

|

|

I Second, it is impractical. The Affirmative side seems to believe that the police have unlimited resources.
I They have a lot to do now chasing criminals and drug dealers. How can we expect them to spend their
I' time chasing ordinary teenagers who just want to go to a movie?
|

|

|

|

|

|

|

|

|

Third, it would not achieve its goal. My opponent has already granted that it is impossible to drink and
have sex in the daytime. We submit that all the activities that now take place at night would just happen in
the daytime.

Fourth, and most importantly, it is a major violation of the rights of young people. The great majority of
young people just want to go to a movie or to a dance, and have no intention of buying drugs or having
sex. Even if they did have sex, we must ask whether this is a worse evil than the crime of limiting their
freedom. We submit that the proposed measure is unjustified.
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[Affirmative 1™ speaker]: Ladies and gentlemen, my opponent has just argued that drug use and teenage
pregnancy are not serious problems. How is it possible to hold this position? Imagine a family living in a
regular flat in Kowloon. There is a girl of fifteen in the family. She meets bad companions at school who
encourage her to stop studying and instead waste her time chatting with them. She starts to stay out later
and later. One night, coming out of a night club, they meet an acquaintance who sells them crack cocaine.
Now, the problem with crack cocaine, ladies and gentlemen, is that it may feel good at first, but the user
very quickly becomes addicted. The girl becomes addicted. When she doesn’t get her drug, she starts to
shake and vomit. Her personality changes and she becomes unreasonably angry and anxious. Naturally, in
these circumstances, she will do what she must do to support her habit. She will first steal from her family,
and then, she might well become a prostitute. All this could have been prevented if she had been made to
stay home at night. My opponent has said that the “rate” of drug addiction is low in Hong Kong. How can
we even think about the “rate” when there is someone in our society who suffers as this family suffers? I
submit that my opponent is using statistics to keep the discussion cool, where this discussion should be
hot. We should be angry that such things happen at all, and do what we must do to take care of it.

[Opposition 1% speaker: Ladies and gentlemen, my opponent has painted a very disturbing picture.
Indeed, the family of the girl in the story has suffered. The problem is — it is just a story. My opponent has
not used a real example, and has refused to admit that the numbers make a difference.

My opponent has not even shown that one Hong Kong family has the problems she describes. The United
Nations publishes a list of 98 countries and territories in order of cocaine use. Hong Kong ranks 97"
While in the United States, 2.8 percent of the population uses cocaine in some form, the figure is 0.002
percent in Hong Kong. That is, out of 1000 people in the United States, 28 use cocaine. In Hong Kong, the
figure is not even 1. In fact, out of 1,000,000 people in Hong Kong, the number of users would be around
20. In the total population of Hong Kong, there are only about 140 users, including men and women of all
ages, and including those who use cocaine in less powerful forms. Is there even one family in the situation
my opponent describes? If there is one, surely it is better to treat that one family as a special case, instead |
of putting a million young people effectively in prison. |

This example also serves to show that the numbers make a difference. They make a difference because the :
balance of things is important.

[Affirmative 2™ speaker]: Ladies and gentlemen, it is true that crack cocaine is not our number one drug
problem in Hong Kong. But we are getting away from our topic here. The issue is not whether crack
cocaine is the top drug, but whether there is a drug problem.

In a study published last year, Poh C. Lai and Ann Mak concluded that heroin use in certain areas of Hong
Kong had risen. The website WD (Wrongdiagnosis.com) estimates that there are 380,000 alcohol abusers
in Hong Kong. And a report of the Hong Kong Federation of Youth Groups suggests that 80% of those
with alcohol problems begin drinking when they are still underage. In the face of this evidence, can our
opponents really say that there is no problem? Just because certain drugs are rare, do they believe that
there is no drug and alcohol problem? They cannot deny that alcoholism and other addictions destroy
lives. Thank you.

[Opposition 2™ speaker}: So, our opponents have changed their position. They now believe that statistics :
are very important. Yet it is equally important to take care how they are used. The same report by Lai and :
Mak about heroin reports an overall decline in heroin use across Hong Kong. If the problem is declining, |
why should we take measures that will curtail our young people’s freedom? The website WD lists alcohol |
abuse rates with a warning: what they have done is taking the rate of alcohol abuse from the United States, |
and dividing it by the population of Hong Kong. It is very obvious that this is not at all valid. Do most |
alcohol abusers start drinking when they are underage? Certainly. No one would expect anything else. But |
I
[
|
[
[
|

our earlier point still stands unchallenged: is it not true that drinking would just happen in the daytime?

Our opponents keep insisting on the problem of drug and alcohol abuse, but they have failed to show that
the problem is so serious as to merit this very strong solution. How can we justify denying well-behaved
young people the right to go to movies in the evening just so that a social problem concentrated in a few
areas of the city can — very questionably — be dealt with? We ask you to reject the motion.
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L earning Activity 8: Introduction to the procedure of debating

30 minutes

A. Understanding the procedure of debating

Go over the procedure of debating with the students. Remind them that there are many
forms and styles of debate and the format adopted in this module is only one of them.

Catering for Learner Diversity

For students interested in debating, you can give them an idea of other debate
formats. Some of the more common ones are:

Parliamentary Debate
Karl Popper Debate
Mock Trial
Lincoln-Douglas Debate

Detailed information of the above debate formats can be found on the following website:

http://www.idebate.org/teaching/debate formats.php

B. Reading a chair per son’s speech

The chairperson introduces the rules and regulations of a debate. His / Her speech could
provide very useful references when students conduct a debate in class in the future. Ask
students to take turns to read the chairperson’s speech (rules and regulations) on page S13
and choose some students to read it aloud to the class. This activity not only enables
students to internalise the rundown of a debate and the roles of different peopleinvolved in
it, but also allows you to work on the pronunciation of some debate terms with students
(e.g. adjudicator, Affirmative).

To ensure a smooth reading, you may ask students to fill in the blanks with relevant details
(e.g. names of team members) or provide necessary details (e.g. duration of each speech).
Let students know they will eventually conduct a debate in class at the end of the module
and the speech will be useful.
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Focus 2: Eliciting, Confirming and Establishing
K nowledge about Debating

Objectives

By the end of the focus, studentswill be better able to:

&

4

demonstrate knowledge of the rules and procedure of a debate as well as related
vocabulary
understand the role of each speaker in a debate

Time Needed

&

2 hours 20 minutes

L earning / Teaching / Assessment Tasks/ Activities

4

4

+

<+

Students learn vocabulary, read an article related to bullying, and watch a video clip
on the topic

They discuss ways to tackle bullying at school and brainstorm ideas for both sides of
the motion “ It is best to deal with bullying by expelling the bully from school”

They watch the video clip of a debate on bullying to identify the role of each speaker
and the purpose of each speech

They complete a matching task to revise the basic debate vocabulary they have
learnt in Focus 1 and Focus 2

M aterials Required

4 4 4 @

Handouts on “Eliciting, Confirming and Establishing Knowledge about Debating”
DVD Track 2: Video of the debate on bullying

Copies of the transcript of the debate on bullying (pages T21 — T23)

Supplementary activity — “Noting down the Main Ideas of a debate” (Learning
Activity 6) (pages T105 — T106 of the “ Supplementary Materials’ section)
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Eliciting, Confirming and Establishing
K nowledge about Debating
Teacher’s Notes

I ntroduction

The activities will introduce students to the rules of debating and the role of each speaker
in a debating team. The objective is to enhance students' understanding of the rundown of
adebate, aswell asto familiarise them with some basic debate terms.

L earning Activity 1. Warm-up

5 minutes

Go through the tongue twisters and ask students to read after you. As they feel more
comfortable, ask them to read faster on their own.

L ear ning Activity 2: Vocabulary

10 minutes

This activity introduces some vocabulary related to the topic of bullying and prepares
students for the coming reading, discussion and video viewing activities in the focus. Ask
students to fill in the gaps with the appropriate words.

Answers:
1. wnequal 2. expelled 3. emotional damage 4. polate
5. aggressive 6. punishument 7. reprimoanded 8. behawiowr

Catering for Learner Diversity

For less advanced students, you may explain the meanings of the more difficult words
like “aggressive’, “expelled” and “reprimanded” or ask students to check these wordsin
adictionary beforefilling in the gaps.

L earning Activity 3: Reading

30 minutes

A. Pre-reading discussion

This pre-reading activity aims at activating students background knowledge. Get students
into groups of four and ask them to think of some examples of bullying. Allow 5 minutes

for discussion and ask them to share their answers with the rest of the class. It is fine if
they choose to tell specific stories. The more vivid the problem isin their minds, the better.

T15



Learning English through Debating

B. Reading —What is bullying?
You may now introduce the issue for this focus — bullying.

1. Ask studentsto read the article on pages S17 — S18 taken from the It's My Life website:
http://pbskids.org/itsmylife/friends/bullies/index.html

2. Ask students to answer the questions on page S19.

Possible answers:
) Physical (exg. hitting)
Verbal (e.g. naume-calling,)
Relationship (e.g. refusing to-talk to- someone)
i) To make someone feel bad
To-gain power and make the bullies feel good about themselves
To stand out from the crowd and gaiv attentiow from other kids, and
even from adulty
i)y To-make another persow feel huut, afraid and uncomfortable

Catering for Learner Diversity

For less advanced students, you may give one answer for questions (i) and (ii) asan
example and provide a stem for question (iii).

L ear ning Activity 4: Brainstor ming solutionsto bullying
30 minutes

A. Video watching

The following clips show the seriousness of the bullying problem at school and suggest
some possible ways to handle it:

http://www.youtube.com/watchv=UTn-BqdMpsY & feature=rel ated

http://www.youtube.com/watch?v=DY X GV 6lc8n4
Play one of them in class (or ask students to watch them outside class) in order to give
students more ideas for the discussion in Part B. You may ask students to focus their
attention on the suggested solutions and take notes.

B. Discussion

1. This activity can be done either together as a class or in small groups or pairs. If it is
donein pairs or groups, you may wak around to support students. Encourage students
to share their answersin class by writing their different ideas on the board.
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Possible answers;

o Tell somebody. Tell afriend, parent or teacher we trust. They may be able to help
us or give us sound advice.

e  Walk away. Most bullies like to see others suffer. Do not give them a chance to do
it.

o Stand up for ourselves. Do not let someone walk all over us. If they start pushing
us around, look them in the eye and tell them to stop in aloud voice.

o Join other friends. Bullies like to choose people who are easy to pick on. They
hardly pick on agroup.

o Have confidence in ourselves. Bullies pick on people who do not think highly of
themselves. Walk with our head held high.

Catering for Learner Diversity

For less advanced students, you can draw their attention to the solutions suggested in
the video clips and replay relevant parts. Alternatively, you may provide some examples
as to how bullying can be tackled in school (e.g. Students can report to teachers when
they know somebody has fallen victim to bullying).

2. You can write the motion on the board:
It isbest to deal with bullying by expelling the bully from school.

Explain the motion to the students. Then get students to write down individually as
many ideas as they can think of for and against the motion.

Possible answers;

For Against
o to punishvthe bully and make himv /| o  The bully would not be able to- get
her bear the consequences of his / help from the teacher(s) or social

her behoawiowr worker v school if he [ she iy expelled.
e to act ay a deterrent against|e Thiy iy not o permanent solution as
bullying the bully may go-to-other schools.

e toremove the black sheep and awoid | o The bully has the right to-educatiov.

negative: peer influence e The school is paurtly responsible for
e toprevent the bullying problem fromy educating the bully and shouldwt
going out of control give up o any studentsy.

o Theproblem will only be ignoved.
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L earning Activity 5: Role of speakers

15 minutes

Explain the following points before playing the video clip (DVD Track 2) to students:

e There are three members in each debate team and the team divides the arguments
among themselves according to team members' roles and the content of their speeches.

The stronger and more central arguments tend to be presented first.

o All speakers should listen carefully to the points made by their opponents and give
timely responses (e.g. seeking clarification, making rebuttals) in their speeches.

e Therole assigned to each speaker pertains to the format which this module follows and
may vary in other styles of debating.

Answers:

SPEAKER PURPOSE / ROLE OF SPEAKER

A. suggests an dternative solution other than

C | Captain of the Affirmative the motion.

. i B. says the Opposition’s proposed aternative
D | Captain of the Opposition solution will not deal with the issue.

C. sets out the terms of the debate by giving
F | 1% Speaker of the Affirmative definitions, sets out the problem and
suggests that the motion gives a solution.

D. argues that the solution to the problem
A | 1% Speaker of the Opposition proposed by the captain of the Affirmative
failsto deal with the problem.

E. elaborates on the alternative solution
B | 2" Spesker of the Affirmative proposed by the 1% speaker of the
Opposition.

F. says that the solution proposed by the
E | 2" Speaker of the Opposition captain of the Affirmative does deal with
the problem.
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L ear ning Activity 6: Noting down the main ideas of a debate
30 minutes

Students will now watch the video of a debate on the motion “It is best to deal with
bullying by expelling the bully from school” again. In pairs, students should write down
the main points that the speakers make and complete the table on page S22. You can play
the video (DVD Track 2) twice and pause after each speaker has spoken the second time
the video is played. Check the answers with them afterwards.

Possible answers:

AFFIRMATIVE CAPTAIN OPPOSITION CAPTAIN
e Bullyingisamajor problemand six out of | ¢ We accept that the problem of bullying is
ten students in primary schools have been important.

bullied. o It is not practical to-expel 24% of
o  Bullying is v major problem and all primaury students.

we nmuust take str actio
ong . Thedefinition of bullying is

o Ifthe bully is expelled, studenty broad. We can't expel av student
will see that the issue is every time he [ she insulty

o Bullies oftenw come from difficudt
homes. We can't solve v problem

AFFIRMATIVE 1°" SPEAKER OPPOSITION 1°" SPEAKER
e We agree that we cannot expel 24% of e My opponent underestimates the difficulty
primary students. of proving bullying.

o The definition of bullying cowunot | o This resolutiow iy adl about
be too-broad. One single insudt is punishunent ond the desive to-

o There shouwld be enoughvevidence. | o  Experty have suggested mary
(Standowrds of proof) activities which help to-create
) ; loving and respectful
o Oncethere iy enough proof (e.g. WPW
teachery or students eyewitness WWMW not
accownty of fighty or continual support bullying:
verbal insults), the school should
expel the bully.
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AFFIRMATIVE 2"° SPEAKER OPPOSITION 2"° SPEAKER

e Badintentionsexist even if we are positive | ¢  Preventive methods are the best way to
and loving. deal with bullying as suffering is avoided.

o Iftheteacher responds to- o Reseawrch by City University of
bullying by offering extra Hong Kong shows that “harshv
attention, the bully will be punishumnent is not effective for
encouwraged to- contirute. stopping bullying’”.

o Bullies only understand o Punishument for bullies is
punishument and the punishiment sometimes necessary, but they
must be strong. should still be treated as pout of

the class.

Note: It is acceptable if students do not write in full sentences or miss out some details, so long as
they can identify and summarise the key points in each of the speeches and follow the
logical flow of the debate.

Catering for Learner Diversity

For less advanced students, you may use the table on page T105 of the
“Supplementary Materials’ section, which only requires students to focus on three
speeches. You may also turn this exercise into a gap filling activity instead of asking
students to write down the main points al by themselves. Alternatively, you may give
out the transcript of the debate on bullying (pages T21 — T23) after watching the video.
Have students read the speeches aoud and underline the main arguments made by each
speaker before you give out and explain the answers.
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Transcript: Video for Learning Activity 6
Motion: It is best to deal with bullying by expelling the bully from school

IAFFIRMATIVE CAPTAIN

Ladies and gentlemen, bullying is a major problem in Hong Kong schools. A study of primary
school students published in December 2007 found that six out of ten students had been bullied.
But what is bullying? Bullying is an unequal attack on another student. A bigger student hits and
kicks a smaller student. One student calls another names, trying to create emotional damage.
Some students decide that they will not talk to another student. Or an aggressive student uses
threats to get money from others. We will argue that these acts are so bad that the only effective
way to deal with them is to expel the bully from the school permanently.

We can all agree that these things are bad. But what is to be done? Our team believes that
schools must take strong action whenever these things happen. It is not the students but the
school that is responsible. Bullying is like cancer. If it is not stopped, it will spread among
students. If the response is weak, then students will believe that teachers are not serious, and that
bullying is not really so important to adults. If the bully is expelled, all will see that the issue is
important. This kind of behaviour is very hard to change, so strong action is necessary.

Sometimes, students who are bullied even commit suicide. We must not let this happen. We must
deal with bullying by expelling the bully. Thank you.

(OPPOSITION CAPTAIN

Our team accepts that the problem of bullying is important. Anyone who has been through the
experience knows how damaging bullying can be. We also accept that the issue is a major one in
schools. The same study my opponent mentioned, by Wong, Lok, Lo and Ma, shows that 24% of
students had bullied another student.

I have a question, however. Are we really going to expel 24% of all primary students? Further,
the definition of bullying is broad. Shall we expel somebody every time he / she says that
another is stupid or ugly? These are children we’re talking about. And when there is a fight
among school children, the fight will always be in some way unequal. Will we expel a student
every time there is a fight?

So the solution my opponents propose will be difficult to apply. And there is another question.
Will it work? Studies have shown that bullies often come from difficult homes, where there is
very little support from parents. My opponents, then, want to solve a problem that comes from
difficult homes by sending the students back to the same difficult homes. This does not make
sense. The solution will not work.
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IAFFIRMATIVE 1°" SPEAKER

My opponent brings up some very real problems of definition. It is true that we cannot expel 24% of
the students in school, and it is also true that our understanding of bullying cannot be too wide or we
will encounter problems.

When there is a fight in school, the teacher is often not very sure what the background is. Many of us
remember conversations with teachers that go, “He started it. No, he started it.” One student may well
accuse another of bullying so as not to be responsible for the fight. In dealing with any crime, there
needs to be standards of proof. We suggest that teachers only expel students when they see the
inequality of the fight themselves, or when all witnesses agree that the fight is so unequal as to be
bullying.

As for verbal insults, obviously one single insult in anger is not bullying. In order to be bullying, there
must be a stream of verbal abuse over days. Teachers will have to rely on students to report this.

Once these standards of proof are reached, however, the school must take strong action. It is still true
that teachers must show that they take the issue seriously, and that is why bullies should be expelled.

lOPPOSITION 1°" SPEAKER|

My opponent underestimates the difficulty in proving bullying, and the impact this problem will have
on their whole proposal.

I would like to turn to another issue now. That is the emphasis in the resolution on punishment. The
whole resolution seems to suggest an old-fashioned, emotional view that says, “The crime is a bad
thing, so we must hurt the criminal.”

The emotion involved is understandable. We all hate bullying. We must be practical, however. As the
proverb says, “Prevention is better than cure.” Experts in education have suggested many activities
that will prevent bullying before it begins. For example, young primary students can take part in role-
plays, learning how to deal with social problems before they turn to violence. Studies have shown that
such activities can promote a “peaceful, loving and respectful classroom environment”. The resolution
states that “bullying is best dealt with by expelling the bully”. We say that this is not at all the best
solution to the problem. It would be better to create an environment that does not support bullying.
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IAFFIRMATIVE 2"° SPEAKER|

My opponent accepts the popular idea that problems will just go away if we are “positive” and
“loving” enough. The real world is not like that. Bad intentions exist. Not everybody is doing
their best to create a “peaceful, loving and respectful classroom environment”. One student with
bad intentions can make all the role-plays in the world useless.

The real question is, what do we do then? What do we do when in spite of all our love and good
intentions, one student acts like a wolf among sheep? My opponent would have us believe that if
we just give the bully a hug, everything will be fine.

If the only result of bullying is extra attention from the teacher, the bully will be encouraged to
continue. Bullies only understand punishment, and the punishment involved must be strong
enough to discourage the behaviour. Teachers have limited resources. They aren’t allowed to hit
students. We don’t have prisons in our schools. So what we can do is separate the bully from the
environment. Without the bully in it, it will certainly be more “peaceful, loving and respectful”.

We say that “bullying is best dealt with by expelling the bully”. Thank you.

IOPPOSITION 2™° SPEAKER

Our opponents put words in our mouths. Nobody says that we should hug bullies but we
also do not need to inflict suffering on the bully.

speaking, in Hong Kong, authorities have tried to deal with bullying through a range of
punishments. The approach they have used is more flexible than our resolution, but it '
has still failed. Dennis Wong of the City University of Hong Kong writes flatly, ‘harsh
punishment is not effective for stopping bullying.” He suggests, very reasonably, that !
part of the problem with bullies is that they lack social skills, and the need to bully is :
much less when social skills are better. This is not ‘hugging the bully.” It is finding !
practical solutions for the problem. He recognises that public punishment for bullies is :
sometimes necessary, but suggests this can be done without treating the bully like a mad 1
dog. Bullies should become part of the class once again. :

I

I
That is, you don’t solve bullying by bullying bullies. Thank you. |
I
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L earning Activity 7: Revision
10 minutes

The matching exercise is intended as a revision to ensure that students understand the key
concepts of debating covered so far.

Answers:
1.d 2.f 3.b 4. a 5.
6.C 7.e 8.0 9.1 10.h

Catering for Learner Diversity

For less advanced students, you may ask them to work on afew vocabulary items at a
time instead of revising the ten itemsall at once.

As a consolidation activity after the matching exercise, you may set up a competition.
Divide the class into two teams (A and B), and assign a number to each team member
(e.g. Al, B1, A2, B2). In turns, one member of each team goes to the board. Y ou read
out a definition, and the first student who writes the corresponding debate term / phrase
gainsapoint for his/ her team.

For more advanced students, you can adapt the task to add challenge. You may just
provide the definitions and ask students to come up with the terms, or vice versa. In
addition, you may ask students to come up with more words / expressions related to
debating they have learnt over the last two focuses (e.g. chairperson, floor speakers, free
debate/ Q & A session).

L earning Activity 8. Reflection
10 minutes

Ask students to reflect on their learning experience in the first two focuses of the module
before answering the three questions. Arrange students to share and discuss their answers
with a partner afterwards. It is useful to ask students to write reflections at thisinitial stage
so they can then look back and compare their own views on debating at the later stages of
the module.

You may wish to collect students' reflections to look at their concerns and expectations.
Give warm and encouraging responses where appropriate.
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Focus 3: Identifying and Using Underlying Principles

Objectives

By the end of the focus, studentswill be better able to:

&

4 4 4 &

support either side of a contentious issue with reasons

anayse arguments and identify their underlying principles

construct rebuttals / counter-arguments

conduct an informal debate in the form of an extended group discussion

write effective paragraphs comprising topic sentences, supporting details and
concluding sentences

Time Needed

4

3 hours 30 minutes

L earning/ Teaching / Assessment Tasks/ Activities

&
&

&

Students learn vocabulary related to exams through a BINGO game

They recall their previous experience of exams and discuss whether exams should
be abolished

They identify underlying principles and use them to develop rebuttals / counter-
arguments

They conduct an informal debate in the form of a group interaction

They practise writing effective paragraphs with topic sentences and supporting
details

They write a one to two-paragraph speech either for or against the motion “ Exams
should be abolished in schools’

Materials Required

4 & b

Handouts on “Identifying and Using Underlying Principles’

BINGO cards, sentence cards and a bag

Prizes (optional)

Supplementary activity — “Developing a Basic Argument”(Learning Activity 8)
(page T107 of the “ Supplementary Materials’ section)
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| dentifying and Using Underlying Principles
Teacher’s Notes

I ntroduction

The activities in this focus are designed to introduce students to basic speech writing.
New vocabulary is introduced through games and students will be guided to write proper
paragraphs with clear topic sentences, supporting details and concluding sentences. The
concepts of underlying principles and counter-arguments are also introduced to sharpen
students’ critical thinking skills. Students will be taught how to make use of underlying
principles to form effective counter-arguments. They will be given opportunities to apply
these skillsin an informal debate and write an argumentative speech.

L ear ning Activity 1. Warm-up

5 minutes

Go through the tongue twisters and ask students to read after you. As they feel more
comfortable, ask them to read faster on their own.

L ear ning Activity 2: Vocabulary

20 minutes

This is a short vocabulary game to be played at the beginning of the focus. It aims to
enrich students’ vocabulary bank through introducing synonyms, as well as to develop
students capacity to guess the meaning of words from context. Small prizes such as
candies could be awarded to students to motivate them to participate in the game.

Before the lesson, print out and cut up the sentence cards (pages T28 — T29). In class,
form students into groups of three or four and ask each group to choose a BINGO card on
which vocabulary items related to exams are written. Before starting the game, explain
the rules to students and tell them which pattern you would like them to form for each
round. Below are some examples:

Pattern 1 Pattern 2 Pattern 3
B|1I [N]|]G]|O B|I [N|G]|O B|1I [N]|]G]|O
X X XX | X|[X[|X
X X X | XX X X
| ] x I % X X
X X X|X|X X X
X X XX | X[X[X
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You will prepare sentence cards and put them in a bag. The sentences contain words or
phrases which are synonyms of those on the students' BINGO cards (check to make sure
they understand a synonym means a word with the same meaning). Draw a sentence from
the bag and read it out loud. Ask students to identify the synonym on their BINGO card.
You may repeat the sentence if necessary. Allow students time to cross out a synonym
from their BINGO cards before you move on to a second sentence.

You must not read out the bracketed answers on the cards or let students see them. Put all
the drawn cards aside so that you can check the work of the winning group against them.
The first group that forms the pattern you specify wins the round.

Answer s and sample sentences.

ANSWER SAMPLE SENTENCE
stop We must put an end to our quarrels.
negative Too many tests may have har mful effects on learning.
nice Yesterday was such a pleasant day.
long Thistest isvery lengthy. It took four hours to finish.
big We stayed in alarge hotel room last summer.
easy The reading test was so simple that | couldn’t believeit.
fast Johnisaquick runner.
happy She was so glad she got full marksin her test.
short We had a brief meeting in the school canteen.
nervous Students are so wor ried about their exam results.
difficult The test today was so hard.
smart Thegirlsin our class areintelligent.
stressful The atmosphere in the examination hall istense.

. Listening to music is said to have beneficial effects on children’'s

positive mental development.
funny Jacky Chan’s new movieis hilarious.
thtlz)l;ait;s Many students in Hong Kong take extra lessons outside school.
upset My mom was unhappy about my report card.
significant Our principal playsakey rolein our school.
stupid He said he was unwise to sell the house at such alow price.
quiet The class was silent when the exam was in progress.
sensible Twelve hundred dollarsis areasonable price for an iPod.
pain The story reminds him of the suffering he went through as a child.
unimportant | We should not worry about minor problems.
useful In case of emergencies, amobile phoneisvery practical.
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We must put an end to our
quarrels. (stop)

|

|

! Too many tests may

i | have harmful effects on
: learning. (negative)

|

Yesterday was such a
pleasant day. (nice)

finish. (long)

|
|
|
: It took four hours to
|
|
|

This test is very lengthy.

We stayed in a large hotel
room last summer. (big)

The reading test was
so simple that I couldn’t
believe it. (easy)

John is a quick runner.
(fast)

|

.| She was so glad she got
! full marks in her test.
|

|

(happy)

We had a brief meeting in
the school canteen. (short)

|

|

: Students are so worried
| about their exam results.
|

| (nervous)

|

The test today was
so hard. (difficult)

The girls in our class
are intelligent. (smart)
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The atmosphere in the
examination hall is tense.
(stressful)

Jacky Chan’s new movie
is hilarious. (funny)

My mom was unhappy
about my report card.

(upset)

He said he was unwise to
sell the house at such a low
price. (stupid)

Twelve hundred dollars
is a reasonable price for
an 1Pod. (sensible)

We should not worry
about minor problems.
(unimportant)
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Listening to music is said
to have beneficial effects
on children’s mental
development. (positive)

Many students in
Hong Kong take extra
lessons outside school.

(private tutorials)

Our principal plays a key
role in our school.
(significant)

The class was silent when
the exam was in progress.

(quiet)

The story reminds him of
the suffering he went
through as a child. (pain)

In case of emergencies,
a mobile phone is very
practical. (useful)
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L earning Activity 3: Free-writing
10 minutes

This activity seeks to encourage students to draw on their persona experience and dlicit
their ideas on the topic — exams. This will prepare them for the motion “ Exams should be
abolished in schools’ that they will work on later in the focus. Have students write
individually for 10 minutes about their past experience of taking tests or exams.
Encourage students to make use of some of the words they have learnt from the BINGO
game.

Ask students to share their experience with a partner or have some volunteers write their
answers on the board.

L ear ning Activity 4: Brainstor ming ideas on the motion
10 minutes

The motion to be debated in this focusis:
Exams should be abolished in schools.

Ask students to individually write down as many ideas as they can think of FOR and
AGAINST the motion. Give them about 5 minutes to do this.

Then, get students into groups of four to five to discuss and write their answers in the
table.

Then each group will exchange their answer sheet with another group and study the
arguments which the other group has made. When they have finished, put all the sheets
up on the board.

Possible answers;

For Against
o less work for teachers o Examy sepavate the weak from the
o lesy studying for studenty strong students.
o less stiress for pawenty o Exam resulty ave indicators of the
o move time for students to- quality of educatiov.
focus o other forms of o Txamy owre afoiv meons of assessing
leawning (e.g. projects) students’ abilities.
o Exams awe stressful; and o Exams test studentsy understonding
could result ivv suicide. of the topics learnt.
o Exams adversely affect the o Exams make studenty attentive in
relationships between parents class and motivate them to-revise
o Exaums preparve students for o higher
level of educatiow (e.g. university).
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L earning Activity 5: Underlying principlesin arguments
20 minutes

A. ldentifying the underlying principles

Explain to students that every argument is based on an underlying principle. These
underlying principles are ideas within the argument that the speakers believe. Go through
the two examples with students.

B. Forming rebuttals using the underlying principles

Explain to students that if they can work out the underlying principle of the argument of
their opposing team, they can use it to construct a counter-argument to challenge their
position. Explain how the underlying principles can be used to form counter-arguments
using the two examples in this activity. Then ask students to attempt the practice by
identifying the underlying principle and forming a counter-argument.

Possible answer :

Opposition argument :  Exams should not be abolished because they let
teachers know whether students understand the
topicstaught in class.

v

Underlying principle : It iy importont for teachers to- know
whether studenty leawrn effectively and
exoun restdity cowv tell.

7

Counter-argument . Examy ave not the ondly meany of
knowing whether studenty learn
effectively. Teachers cowv tell from their
daily observatiow or the assigrnmenty
done by the studenty.

Catering for Learner Diversity

For less advanced students, you may give them the underlying principle for the
practice question and ask them to think of a counter-argument only. It does not matter
if they do not thoroughly understand the concept of underlying principle at this stage.
As long as students see the need to respond to an argument made by the opposing side
and make an effort to form a counter-argument, the purpose of the activity is served.
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L ear ning Activity 6: Constructing counter-arguments
25 minutes

The aim of this activity is to develop students' understanding of the concept of counter-
argument.

Divide the class into two sides. Assign one to be the Affirmative and the other the
Opposition.

Ask students to pair up with someone with the same stance. They then look at the
arguments they put down in Learning Activity 4 and choose at least three strong
arguments that support their stance on the motion “ Exams should be abolished in
schools” .

Have students write their chosen arguments in the table provided. Then ask them to look
at the work of another pair from the opposing side and note down the opposing side's
argumentsin the left column of the table. Students will then discuss with their partner and
complete the right column with suitable counter-arguments.

Allow about 15 minutes for discussion. Go around the class and provide help where
necessary.

Possible answers;

TableA (for the Affirmative side)
Opposition team’s main argument Affirmative team’s counter-ar gument
e.g. Exams should not be abolished | Exams are not an effective means to

because we need some ways to measure | measure students’ abilities.
students’ abilities.

Exaums prepore students for av Exaumy owe stressful and could resudt

higher level of education (e.g. inv suicide. Instead of preporing

wniversity). studenty for o brighter future, exounsy
ruin their future.

Exaums owe av form of assessment There ave other ways to-know

that informs teachers what whether studenty leawrw effectively

studenty hawve leawrnt. without hawrmful or negative effects,
e.g. observation inv class, course works
and assigrments.
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Table B (for the Opposition side)

Affirmative team’s main argument Opposition team’s counter-ar gument
e.g. Exams should be abolished because | Studies show that pressure can aso
they put too much pressure on students. | motivate students to learn.

Exams should be abolished because | Administering exams and mawking
they take away too- much of the papers are paut of ateacher’s job-

teaching time.
Exams should be abolished so-that | Exams shouwld not be abolished

studenty hawve more time to-focus because we need a faiv and effective
ow leauwrning. wavy to- assess students’ leawning.

L ear ning Activity 7: Mini-debate

30 minutes

In this activity, students will take part in an informal debate or a group discussion. Ask a
pair from the Affirmative side to join another pair from the Opposition side to form a
group of four students (A group of five with two students on one side and three on the
other side is aso acceptable). Ask students to make use of the main arguments and
counter-arguments they have prepared to conduct an informal debate / discussion on the
motion:

Exams should be abolished in schools.

Ask students to take turns to speak and interact freely. The discussion should be 10 — 15
minutes. They may note down the points made by other group members during the
discussion. The notes will help them to respond to others ideas when it comes to their
turn, aswell as provide useful reference for their writing assignment later in the focus.

Catering for Learner Diversity

For less advanced students, you might shorten the discussion time to 5 — 10 minutes,
depending on their ability levels. Alternatively, to provide more ideas for the group
interaction, you may ask each student in the group to prepare a one-minute speech and
take turns to present it before the discussion.

L ear ning Activity 8: Writing an effective paragraph
50 minutes

The purpose of Learning Activity 8 is to help students to write a coherent paragraph
comprising a topic sentence, supporting details and a concluding sentence. This will
enhance students' ability to present arguments clearly and prepare them for writing
effective debate speeches.
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Catering for Learner Diversity

For lessadvanced students, you may use the matching activity on page T107 of the
“Supplementary Materials” section to introduce a more basic argument structure which
comprises an opinion, areason and some supporting details. Students should be able to
present an argument clearly if they follow the three steps. Alternatively, you may use
the matching activity as awarm-up before introducing the structure of an effective

paragraph.

Answersto the supplementary activity on page T 106:
Part A
|2-C-d |3-D-a |4-B-e |5-A-b

Part B

Students should be given less homework because too- much homework canv cause
fatigue and kil the fun of leawrning. Many educators hawe pointed out
that repetitive practice and excessive drilling are not effective ways to-
improve learning.

PE lessons should be made compulsory for al because students need to-exercise
reguloawly to-keep themselves fit. Students who-enjoy good healtivtend to-
perform better academically and manage their stress well.

A. Components of an effective paragraph

You may go through the components of an effective paragraph and explain how a topic
sentence controls the ideas in a paragraph. Then, go on to explain the role of supporting
details and concluding sentences with the example below:

Different components of the sample paragraph:

Topic sentence:  [Thailand is a nice place to take a vacation.

Supporting It is aways sunny and warm. The beaches are beautiful with soft
details: white sand and clear blue water. There are many good restaurants in
Thailand, and most of the big hotels offer exciting entertainments.

Concluding This is why it is one of the most popular tourist destinations in the
sentence: world.
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B. Practice

PRACTICE 1 - Identifying topic sentences

Start by explaining to students what a topic sentence is. A topic sentence is a sentence
(usually the opening sentence) that presents the central idea of the paragraph. It
provides a focus and a framework for understanding the rest of the paragraph.

Ask the students to underline the topic sentence in each of the three paragraphs.

Answers:

1. The studentsin the class come from many different parts of the world.

2. There are many reasons why millions of British move every vear.
3. Video games are very popular among secondary school studentsin Hong Kong.

More topic sentence writing exercises from other resources can be included to provide
extended practice for students.

Catering for Learner Diversity

For less advanced students, you could first underline the wrong sentence in the
paragraph and then ask the studentsif it is the topic sentence. For example:

1. There are many reasons why millions of British move every year. Some move to find
better jobs or to advance their careers. Others want to experience something new.
Sill others want to move to a place with less crime. Finaly, many people want to
move to a place with alower cost of living.

Once students reject the underlined sentences as topic sentences, ask them which
sentence they think is the topic sentence. Stressthat it is usually placed at the beginning.

PRACTICE 2—-Writing topic sentences

You can ask students to read the paragraphs and discuss in pairs/ groups the key message
of each paragraph first before they write a topic sentence for each of them.

Possible answer s:
1. Examy awe stressful to- mony students.
2. Exaums cov be owv effective means to- measure studenty achievements.

3. The systemv of ausessment should vary accovding to- cudture and learning
style.
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PRACTICE 3 -Providing supporting details

Once the students have gained an understanding of what a topic sentence s, tell them that
a topic sentence alone does not provide supporting evidence or enough details to the
reader. Ask them to provide relevant supporting details for the topic sentences.

Catering for Learner Diversity

For less advanced students, you can illustrate how to provide supporting details by
completing one of the questions with them. For example:

1. Many studentsin Hong Kong are stressed because of exams and tests.

Prompt students to concretise the idea and add details by asking them “wh” questions
(e.g. “What are some signs of stress/ anxiety before exams?’, “How does stress affect
the students?’, “Which group of students suffers the most?’). Summarise students
ideas on the board and present them in the form of a mind map. Students will see a
topic sentence can be devel oped into a well-founded argument.

Possible answers:

1. Many studentsin Hong Kong are stressed because of exams and tests.

Hong Kong studenty have to- sit thwough many exams that determine
whether they con further their studies or enter a university of their choice.
Pawventy hawe high expectations of their childvenw and they send them to-
tutorial centres for extrow lessons to-prepowe them for exaums. Mawny studenty
suffer insomniaw because of pre~exanm auniiety.

2. Tutorial centres in Hong Kong only focus on helping students to cope with
exams.

These centres make big money from offering pre-exoun infensive courses
because the classes are alwayy full. Some tutorial schooly attract studenty
by claiming that they are the best and studenty attending their centres
get good resulty in exaums. Some tutorial schools just focus on exaum drills
and, paper practice without teaching students much subject knowledge.

3. Thelibrary isthe best place to study for exams and tests.

There avre many public libvaries in Hong Kong and many students like to-
study there. The reasons are that they are quiet and bright, withv loty of
big desks and all the reference books awe at their finger tips. Public
librawies are usually covweniently located and studenty can therefore go-
for meals with their friends after studying.
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L earning Activity 9: Portfolio Assignment 2
40 minutes or as homework

Students will now synthesise all the skills learnt in this focus by writing a short speech.
Using the ideas from Learning Activities 4 — 7, students work individually to write two
to three paragraphs to argue FOR or AGAINST the motion “Exams should be
abolished in schools’ . Remind students to use clear topic sentences and include relevant
supporting details. Since this is a short writing task that provides opportunities for
students to apply what they have learnt, there should be no rigid word limit but about 200
words would be a suitable length.

The suggested assessment criteria for this portfolio assignment have been provided on
page T122 of the “Supplementary Materials’ section for your reference when assessing
students’ work and giving constructive feedback. After you return the assignments, ask
students to reflect on their work and complete the “Assignment Checklist” (page S138)
and “Reflection Log — Portfolio Assignment 2" (page S140).
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Focus 4. Language of Persuasion

Objectives

By the end of the focus, students will be better able to:

&
&
&

+

understand and analyse methods of persuasion in advertisements

use methods of persuasion in a practical setting through arole-play

identify the persuasive devices used in arguments and analyse different degrees
of persuasiveness

write a short persuasive speech

Time Needed

&

3 hours 50 minutes

L earning / Teaching / Assessment Tasks/ Activities

<+
<+

&

+

<+

Students look at and discuss some cigarette advertisements

They study some examples of argument and discuss their degree of
persuasiveness

They identify persuasive devices such as emotional and personal appeal in a
speech

They apply different forms of appea and persuasive language they have learnt in
a shopping game and an advertisement design activity

They write a speech to persuade others to stop smoking

M aterials Required

&
&
&

Handouts on “Language of Persuasion”
Internet access
Poster size paper
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L anguage of Persuasion
Teacher’'s Notes

I ntroduction

The activities in this focus will prepare students to analyse persuasive language and use it
for debating. They also seek to develop students awareness of how the use of certain
language structures (e.g. modal verbs of obligations) can enhance persuasiveness.
Students will be given ample opportunities to apply the skills through a buying and
selling game, designing an advertisement and writing an anti-smoking speech.

L ear ning Activity 1. Warm-up

5 minutes

Go through the tongue twisters and ask students to read after you. As they feel more
comfortable, ask them to read faster on their own.

L ear ning Activity 2: Group discussion
20 minutes

Conduct this activity in the computer room or multi-media laboratory with Internet access
if possible. Ask students to visit the websites listed in their handouts and study the
advertisements in groups to compl ete the chart.

Possible answers:

Created by Website Promoting Adjectives
smoking?
. http:/Amww.tobaccofreekids.org/adgdlery/d cool
Lowinson iqiappeap=zs Y sexy
) Virginia http:/Aww.tobaccofreekids.org/adgallery/d es relaxed
© Slims igplayphp3aD=2883 Y beautiful
http://www.tobaccofreekids.org/adgalery/d macho-
3. Marlboro isplay php32D=21 yes )
TheNational o femaefirst co.ukiheatth/Smoki painful
4. Health ng-820 html no- horrifyi
Service (UK) e g
5 Khaleg http:/Avww.hol gerappel .convarchives/2008 o frightening
http:/Awww.tobaccofreekids.org/adgallery/d beautiful
6. Camel igplayphpzap=r2 Y confident
. Jjoyfulr
7. Lucky Strike ;’;t;oj.//smkerdn:k.wordpr&com/categor yes ] by
e festive
. . htp://Avww.holgerappel .comvarchives/’2008 deadly
8. VikasNak ey 554 himi o fatal
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Encourage students to come up with more adjectives to describe the images in the
advertisements and accept any reasonable answers.

Catering for Learner Diversity

For less advanced students, you may ask them to work on fewer advertisements and
provide an adjective for each advertisement as an example before asking them to come
up with more. Alternatively, you may ask students to focus on their feelings after
looking at the advertisements (e.g. afraid, unhappy) and help them to express these
feelings with more advanced adjectives (e.g. worried / worrying, scared / scary)
depending on their abilities.

For more advanced students, you can enlarge their vocabulary by introducing more
synonymous adjectives (e.g. synonyms of “frightening” such as scary, shocking,
fearful, chilling, horrifying, gruesome) and adjectives that are less familiar to them
(e.g. unsettling, disturbing, sickening, alarming).

L ear ning Activity 3: Language of appeal
60 minutes

Explain to students the similarity between advertisements and debating. Both the
advertiser and debater seek to advocate an idea and persuade others to believe in it. A
debater particularly aims to convince the audience (including the adjudicators) that their
ideas are better than their opponents’.

Explain to students what emotional and personal appeals are. Emphasise that these
appeals are persuasive devices that make a speech more dramatic, vivid and powerful to
the audience. Logical apped is aso important but this will be dealt with in detail in the
next focus.

After students understand that effective use of various forms of appeals can strengthen an
argument, get students to read the following statements and decide their level of
persuasiveness (weak / average/ strong). Ask studentsto justify their answers.

Possible answers;

Satement Degree of Explanation
per suasiveness

Smoking causes cance. weak The statement iy factuad and
containg no-emotional
language that appeals to-the
audience.

Smoking is bad. Don’'t smoke. weak The statement iy geneval and
has little emotional appeal.
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Smoking will kill you! Each
cigarette shortens your life by
11 minutes.

strong

The statement uses specific
informatiow (e. 11 mirutes)
to-increase ity general
credibility. Wovds such as
“yow” and “yowr” awe used to-
address the listeners and to-
create more emotional
response.

Smoking will cause your lungs
to rot and lead to early death.

strong

The statement uses very
specific words (e.g. “rot”) to-
create vivids images invthe
audience’s mind.

Smoking causes bad breath
and yellow teeth.

average

The statement contoing sowe
language used could be move
emotional.

If students have aternative answers or different views, encourage them to explain why.
Their answers should be accepted if they can justify them in areasonable manner.

Catering for Learner Diversity

For less advanced students, you might complete the first and third statements with
them and explain why the former statement is not as persuasive as the latter. This will
give students a better of idea of how the strength of an argument can be assessed and
enhanced with concrete facts and detailed descriptions.

For more advanced students, you might ask them to enrich the weaker sentences with
details to strengthen their persuasiveness.

A. Emotional appeal

1. Explain to students that emotional appeal comes from language and images that
arouse our five senses. In pairs, ask students to complete the right column by writing
emotional words to describe different aspects of smoking. Ask them to consider
which aspect of smoking has the strongest sensory or emotional impact on the

audience.

Possible answers:

Aspect of smoking

Emotional words

The smell of cigarette smoke

e.g. terrible

o choking .

e.g. unpleasant

disgusting
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Aspect of smoking Emotional words

Thelook of yellow fingers e.g. disgusting o ugly
e  hideous o  unattractive

The appearance of aperson with | e.g. pale €.g. unsettling
throat cancer o unhealthy o pitiful
The taste of food when someone | e.g. awful o charcoaled
has been smoking nearby o stule e nasty
The feeling of not being ableto | e.g. suffocating e.g. sickening
breathe o frightening e breatiless

2. Have students watch one of the
language and images they seein it.

following videos and discuss what emotional

http://www.youtube.com/watch?v=iLtvgbdiPrY & feature=rel ated
http://www.youtube.com/watch?v=0hy SFt8011A & feature=rel ated

Catering for Learner Diversity

For less advanced students, you may provide them with a few adjectives to choose
from for each item in the table and ask them to tick the appropriate ones. Below are

some examples:

Aspect of smoking Emotional words
The smell of cigarette smoke (1 dizzy [ disgusting
[1 dusty L1 refreshing
Thelook of yellow fingers [1 healthy Ll dirty
[] unpleasant U ugly
The appearance of a person with [1 painful L] pitiful
throat cancer [J comfortable [ unlucky
The taste of food when someone has | [J nasty L1 delicious
been smoking nearby O tasty O stale
The feeling of not being able to [J sick 1 uncomfortable
breathe [ relaxed [ frightening

You may ask studentsto explain their choices when you check the answers with them.

For more advanced students, you might like to play both video clips and ask students
to list examples of emotional appeal. You may then ask students to discuss in groups
which of the clips is more powerful and convincing.
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B. Personal appeal
Personal appeal focusses on backing up the message with first-hand experience.

Ask students to consider who knows most about the harm of smoking. Then play the
following video featuring the actor Yul Brynner:

http://www.youtube.com/watchv=pTTY 2vTsGho

For background information, you may ask students to search online for biographical data
about Yul Brynner. Alternatively, you may tell them that Yul Brynner was a famous actor
who starred in a number of Hollywood films, notably The King and | (1956), and he
made this anti-smoking commercial before he died of lung cancer.

Ask students whether Yul Brynner is a reliable person to speak in an anti-smoking
commercia and have them explain the reasons. Students would most probably be able to
point out that he is a reliable source of information because he had first-hand experience
as a heavy smoker who suffered from lung cancer.

After explaining the concept of personal appeal with the example of Yul Brynner, you can
go on asking students who else has specia authority on this topic and what they might
say about smoking. Ask students to explain how people listed in the left column of the
table can be considered a specia authority and complete the last column with words that
describe them. All reasonable answers should be accepted.

Possible answers;

Person Kind of special authority | Wordsto describethe person
Someone who has knows what the disease is experienced, knowing
lung cancer from like, and so iskeento tell
smoking others not to follow in his/
her footsteps
A doctor who has committed to- sowing professional, expert,
treated patients who smokers suffering from compassionate; concerned,

died from smoking m diseases; witnesses | wanting to-prevent future
wwnecessary d,eaﬁuy dead 7/]5(

and the haww of smoking
A scientist who has proves the hagowds of scientific, expert, conmumitted
done experiments on smoking withv @VW to-the trutiv
the effects of smoking | from research studies
The husband or wife feels the pair of losing i pain and grief
of apersonwithlung | loved ones to-smoking -
cancer or heart related diseases
disease caused by
smoking
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Catering for Learner Diversity

For less advanced students, you may ask them to complete just one column instead or
restrict the number of boxes they have to fill out by providing answers in some of them.
Alternatively, you may provide some adjectives (e.g. knowledgeable, compassionate,
committed, scientific) as choices and explain their meanings to students before they
complete the right column.

Learning Activity 4: Reading

45 minutes

A. Vocabulary

This is a pre-reading vocabulary exercise that will help students to learn new words
related to the topic of smoking. If students come across a difficult word, encourage them
to scan through the speech quickly and guess its meaning from the context before
consulting a dictionary.

Answers:
1.J 2.G 3.I 4. A 5. F
6.C 7. B 8.D 9.t 10. H

B. Identifying persuasive devices
Get students to read the article and identify the different kinds of appeal used.

Suggested answers:

Key:[ |=Personal appeal = Emotional appeal

[It is school assembly. A man of about 40 steps forward to make a speech.]

My young friends, | want to talk to you today about smoking. Most of you don’t
smoke. | know that, but I still need to speak to all of you. Some of you may decide
to take up smoking later. I hope not and | hope you will persuade your friends not
to smoke. They may listen to you even when they don’t listen to older people like

me. | care about you, the younger people, and | don’t want to see any of you suffer Personal
the bad effects of smoking. appeal

(e.g. citing
i his own
\Why should you listen to me? Well, when | was your age, | was a smoker. My experience
friends smoked, so | also smoked. | liked the way smokers shared their cigarettes. :flgxamp'e
It was friendly. And | found a sort of quiet and relaxation when | lit a cigarette at| X frequent use
the end of a hard day at school. My parents tried to persuade me not to smoke, S:n‘;',:’)a”d
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but | didn’t listen to them, because they smoked more than | did. Then something|
happened that changed everything for me.|

My mother had a cough all the time. It was the kind they call a “smoker’s cough”.
It got worse over time, but that seemed normal. Then she had difficulty breathing
and started to cough up blood. She didn’t want my father and me to see that. She
also didn’t want to go to the doctor. Finally, my father and | persuaded her to go.
She had some tests, and it was a long wait. Both of us went to the doctor’s office
with her when the results came back. The chest radiograph showed a big
discoloured and rotten area in the left lung. She had lung cancer, and it was far
advanced. The doctor thought she had a chance with chemotherapy. Do you
know what chemotherapy is? They put poison into a person’s body, trying to kill
the cancer. A lucky person just becomes very ill, loses all her hair, and suffers
incredible pain. An unlucky person goes through all these things, and then dies.
My mother lived for another year. Before she died, she begged me to quit
smoking. I quit.

At my mother’s funeral, | made a decision: quitting smoking is not enough.
I would try to see that other young people like me do not begin. And that is why|
| am here, talking to you

My friends, you know that the scientific proof is there. Cigarette smoke damages
your lungs, from the first day, from the first cigarette. That damage increases the
probability of cancer over time. Some smokers get lung cancer. Some of them get
heart disease, or other diseases that come from smoking. There are few lucky
smokers who never get any of these things. If you smoke, you are 20 times more
likely to get lung cancer. If you smoke, you are twice as likely to die before the
age of 65. If you smoke, your life will almost certainly be shorter. The logic is
easy. The determination to quit is hard.

I know it’s hard as | have lived through all this) but you mustn’t put your life at
risk! You should break this habit for your own good.

Quit smoking. Say no to cigarettes. Don’t hesitate and start from today!

Emotional
appeal

(e.g. vivid
and detailed
description
that appeals
to one or
more of our
five senses)

Personal
appeal

(e.g. citing
his own
experience
as example
and
frequent use
of “I” and
“me”)
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Catering for Learner Diversity

For less advanced students, instead of asking students to identify different kinds of
appeal from the whole speech, you may focus students attention on selected
paragraphs / sentences and ask students to point out the types of appeal used.

For more advanced students, you may ask them to identify the example of logica
appeal (though not covered in detail in this focus) after they finish working with the
persona and emotional appeal.

> If you smoke, you are 20 times more likely to get lung cancer. If you smoke, you
are twice as likely to die before the age of 65. If you smoke, your life will almost
certainly be shorter.

You may encourage them to identify other rhetorical devices that enhance the impact
of a speech and introduce them to features such as:

* Repetition —“But if you smoke, you are 20 times more likely to get lung cancer. If
you smoke, you are twice as likely to die before the age of 65. If you smoke, your
lifewill almost certainly be shorter.”

* Moda verbs — “you mustn’t put your life at risk! You should break this habit for
your own good.”

* Imperatives — “Quit smoking. Say no to cigarettes. Don’'t hesitate and start from
today!”

C. Comprehension
Ask students to answer the questions based on information from the article.

Possible answers;

1. To encowrage young people to- stop smoking if they have stoawted and not
to-take up if they haven't

2. Teenagery

3. The speaker’s mother had cancer and before she died; she oasked the
speaker to- quit smoking.

4. Smokers are 20 tumes move likely to- get lung cancer and they are twice

as likely to-die before the age of 65.

5. It ix effective. The speaker uses strong modal verbs such as “nmustnt” and
“should” to- waurn the andience of the danger of smoking and wrge them
to-quit it. Imperatives arve also- used in the last three sentences to-create ov
sense of urgency and to- appeal for immediate action. (Any well-justified
alternative views should also-be accepted.)
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L earning Activity 5: Buying and sdlling game

20 minutes

This learning activity requires students to apply the knowledge of various forms of apped
and persuasive devices they have acquired from previous tasks in a practical situation —
buying and selling.

Ask students to bring to class objects that they do not need anymore (e.g. used stationery
items, aclock that no longer works, an old T-shirt). Ask studentsto get into groups of four.
Each group should decide on an object to sell and discuss how to persuade other
classmatesto buy it.

Each group will be given three minutes to promote their item. After the presentations,
students will each vote for the object that they would buy (but they cannot choose the one
from their own group). The group receiving the most number of votes wins the game.

Remind students to use different forms of appeal and persuasive language when they sell
items and ask them to jot down some of the strategies or phrases they have used in the
box on the students’ handouts.

L earning Activity 6: Creating an advertisement
40 minutes

The purpose of this learning activity is to allow students to synthesise the skills of
persuasion they have learnt. Ask students to create an advertisement to discourage
smoking in groups of four or five. Tell students that they may include pictures and
slogansin their advertisement.

Each group should give a three to four-minute presentation on their advertisement to the
rest of the class. You may remind students of the skills of presentation (e.g. voice
projection, eye contact), which they have learnt in the Compulsory Part. Tell them that al
group members should speak for about the same amount of time and they may wish to
talk about:

the message they want their poster to deliver
their target audience (if applicable)

the design of the poster

the persuasive devices used

Catering for Learner Diversity

For less advanced students, you may provide examples to illustrate how short, catchy
dogans can be created using language structures they have learnt (e.g. imperatives).

Examples:
1. Smoking killg!
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2. Cigarettes bring death to your doorstep.
3. Saveyour lungs, save your life — Stop smoking!
4. Stop smoking, or cancer will!

You may aso provide students with the following sentence patterns to help them to
present their ideas on the four points:

Message to be e Theposter isabout ......
delivered e The poster wantsto tell peopleto ......
e The message of the poster isthat ......
Target audience e Thetarget audienceis......
Design of the poster e Wehaveused/included ...... in the poster
e Youcansee...... in the poster.
Persuasive devicesused | ¢  Wehaveused ...... appeal. For example, ......
e Otherthan ...... , wehaveasoincluded ....... to
reinforce the message.
e Theuseof ...... makes the poster more appealing /
persuasive.

For more advanced students, you may teach them more advanced language features
of slogans (e.g. rhyming words) and encourage them to apply some of these featuresin
their presentations.

Examples:

1. Hang tough. Don’t Puff!

2. Who says smoking is cool, heisafool!
3. You smoke, you choke!

L ear ning Activity 7: Portfolio Assignment 3
40 minutes or as homework

This activity will allow students to consolidate the skills of persuasion, vocabulary related
to smoking and arguments against smoking they have developed throughout this focus.
Students will individually write a speech to either their parent or friend to persuade him/
her to stop smoking. Remind students to use emotional and personal appeal, provide
strong reasons and vivid descriptions to enhance their speech.

You may ask them to follow the structure below:

Paragraph1 — Introduction: state their purpose and position

Paragraph2 — Body: present arguments

Paragraph3 — Conclusion: restate their position and main arguments and call for
action
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The suggested assessment criteria for this portfolio assignment have been provided on
page T122 of the “Supplementary Materials” section for your reference when assessing
students’ work and giving constructive feedback. After you return the assignments, ask
students to reflect on their work and complete the “Assignment Checklist” (page S138)
and “Reflection Log — Portfolio Assignment 3" (page S141).

Catering for Learner Diversity

For less advanced students, you can ask them to follow the suggested structure and
submit a plan stating the main arguments / ideas to be included in their speech for your
feedback first. Then, you may ask them to produce a draft for you to comment on and
make suggestions for improvement. Upon return of the first draft, students can further
revise their writing before submitting their final work.

For more advanced students, you may ask them to write beyond 200 words. Instead
of following the suggested three-paragraph structure with all key arguments put into
one body paragraph, you may ask students to develop each argument into one full body
paragraph by providing more supporting details and write a more elaborate speech.
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Focus 5: Supporting Arguments (L ogical Appeal)

Objectives

By the end of the focus, students will be better able to:

4

s
4
4

understand different types of evidence

analyse the strengths and weaknesses of each type of evidence
choose appropriate evidence to support arguments

present supporting evidencein alogical manner

Time Needed

4

1 hour 50 minutes

Learning/ Teaching / Assessment Tasks/ Activities

4

&
8

Students identify different kinds of evidence in a short speech and discuss the
advantages and disadvantages of using each kind of evidence

They practise presenting evidence in alogical way

They revisit a previously written speech and come up with relevant evidence to
enrich it

Materials Required

4
&

&

Handouts on “ Supporting Arguments (Logical Appea)”

Mystery Game — “Murder in the Classroom” (optional) (pages T108 — T110 of the
“Supplementary Materials” section)

Supplementary activity — “Types of Supporting Details’ (Learning Activity 2) (page
T111 of the " Supplementary Materials” section)
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Supporting Arguments (L ogical Appeal)
Teacher’s Notes

I ntroduction

This focus considers how to strengthen the logical appeal of a persuasive or debating
speech through the use of evidence. The activities will teach students to differentiate
various types of evidence and use them to support arguments. Students will apply these
skillsto improve and revise a speech they produced in earlier focuses.

L ear ning Activity 1. Warm-up

15 minutes

The purpose of this warm-up activity is to get students to practise listening to consonant
sounds that may be confusing to them. First, students will work in pairs for 5 minutes.
One student will choose any set of words on the list and read out one of the words to his/
her partner. The partner will try to identify which word is being read out.

After the students have finished reading out the sets of words, you will read out one word
from each set and ask students to underline the word they hear. If students are not sure
which word you have read out, you may repeat it or put the word in a sentence to provide
acontext for them to guess.

You might like to check answers with the students after you have completed one section
or wait until the entire activity is done. Ask the students if they can hear the difference
between sounds. If they cannot, repeat the words which cause confusion and ask students
to read after you. Make sure they can pronounce the words correctly.

Additional Warm-up activity

30 minutes

If time alows and the students are ready and able to take on more challenge, you might
like to engage them in an additiona warm-up activity “Murder in the Classroom”. The
activity ams to prepare students for the key topic of this focus — support arguments
through the use of evidence — by developing their ability to analyse information and solve
problems. Details of the activity can be found in the * Supplementary MaterialsS’ section
(pages T108 — T110).

L ear ning Activity 2: Typesof evidence
20 minutes

Explain to students that we need to present evidence to support an argument in debating
or else the argument would not have any logical appeal. You may then write the following
types of evidence on the board and explain them with examples:
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Anecdotes — evidence based on experience

Common knowledge — evidence based on beliefs commonly held by the general public
Satistical data — evidence that involves figures from research or formal studies
Quotation from experts— evidence based on judgments of experts from specific fields

PRACTICE 1

Answers:

1. Statistical datow

2. Quotations fromvexperty

3. Anecdotes

4. Comumow knowledge

PRACTICE 2

AnNsSwers:

SMOKING SHOULD BE BANNED IN PUBLIC PLACES
1. Common Aswe all know, smokinq is one of the Ieadi.nq causes of
knowledge cancer, heart disease and other serious health
problems. Smoking also causes bad breath, yellow

teeth and yellow fingers, and these faults embarrass
smokers. But what about the effects of second-hand
smoke? Well, researchers have found that smoke can

- .
2. Quotations
from experts

NG be just as deadly to people who breathe in the polluted
air_ asit is to the smokers themselves. For example, my
3. Anecdotes aunt’s husband smoked for many years. My aunt

J A\

— devdloped lung cancer, and we were very sad. Non-
smokers who spend time around smokers can develop
lung cancer. Second-hand smoking may also be a cause of
miscarriages in pregnant women and slow brain
development in children. Every year, the number of
— deaths resulting from smoking has increased by 3%.
For this reason, we believe that smoking should be banned
in public places.

4. Satistical
data

\

Catering for Learner Diversity

For less advanced students, you may consider using the easier version provided on
page T111 of the “Supplementary Materials’ to replace Activity 2. Language in the
version has been made more accessible to students. You may aso consider skipping
Learning Activity 3if it is deemed too difficult for your students and just briefly explain
the strengths and weaknesses of each kind of supporting details to your students.
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Answer sto the supplementary activity on page T110:

Part A Part B

Support 1: Explanation Reason: C

Support 2: Exaumple Support 1 — Expert Opinion: €
Support 3: Expert Opinion Support 2 — Statistics. B
Support 4: Statistics Support 3 — Explanation: D

Support 4 — Example: A

L earning Activity 3: Evaluating evidence
20 minutes

In Learning Activity 2, students learnt the different types of evidence they could use in
debate. In this activity, they will examine their advantages and disadvantages. As debaters,
they will have to decide what evidence has stronger appeal.

After they have noted down their own ideas, ask them to discuss their answers in small
groups. Any reasonable answers should be accepted.

Possible answers;

Types of _
evidence Advantage(s) Disadvantage(s)

e.g. Stories can attract the e.g. Stories may not be
audience's attention. reliable.

o The speaker couvspeak | The stories may not be

Anecdotes from personal very typical. They can
experience and be rowe occurrences or
connect to-the exceptional cases.
aundience.

o It iseasy for the o It may not be very
audience to- exact or specific.
understand and there
is no-need to-explainv | o Comumon knowledge
it canv be prejudiced ov

Common groundless; ov simply
knowledge o It iy generally agreed wrong beliefs held by
and the aundience will mouwvy people.
accept it without
asking for extensive
detaily or elaboratio.
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Nuwmbers look Statistics conv be old

objective; scientific ond, outdated.

oand reliable. They awre

therefore covwincing. Methods of collecting
the datow ov awriving

They awve generally at statistical

easy to-present and conclusions coav be

understand. tricky and beyond the

Satistical data knowledge of the

speaker and the
aundience.
misleading or
manipulated by the
reseauwch bodies.

Experty ave specialisty Experty conv be wrong

i avpawticudow fields or biased.

and hawe insider

knowledge: Experty quotations or
comumenty may be

People tend to-believe takerw out of context

Quotations experty, professionaly and distorted.
from experts and authoritative

figures. Experty quotations
mayy be full of jawgon
ond, too-technical for
the general audience
to- understand.

Catering for Learner Diversity

For less advanced students, you may adapt the activity based on their ability and
simplify the vocabulary of the answers where necessary. Below are some suggested
variations of the activity:

giving students a partialy filled out table

focussing on only the advantages or the disadvantages for each kind of evidence
turning this exercise into a matching activity — jumbling up the answers and asking

students to put the pointsin the correct box
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Learning Activity 4: Arranging supporting details and evidence
5 minutes

This learning activity allows students to practise sequencing and presenting supporting
details in an argument in a coherent and logical way.

Remind students that a good debater must be able to select the most effective evidence
and present it systematically.

Ask students to read the four jumbled sentences and put them in the correct order. You
may then ask some students to read the sentences according to the way they have

sequenced them and to justify their answers.

Answers:

Main argument (topic sentence): Smoking pollutes the air and quite often dirties the
environment.

Elaboration and evidence:

[1. Cigarettes contain over 4000 chemicals which are exhaled and released into the air
and the atmosphere.

13l To make matters worse, millions of cigarette butts are discarded onto the ground
every day.

2. Besides causing air pollution, it takes a lot of trees to produce and package
cigarettes.

They end up in the rivers and lakes where fish and animals eat them by mistake and
often die as a result.

Restatement of Argument: Smoking is harmful to the environment.

Catering for Learner Diversity

For less advanced students, you might like to give them the following hints to help
them to sequence the sentences:

¢ Progression of ideas — from general to specific, from cause to effect

¢ Signposting words and connectives — “Besides”, “To make matters worse”

e Pronouns and referencing words — “They end up in the rivers and lakes where fish
and animals eat them by mistake” (“They” and “them” refer to cigarette butts in the
preceding sentence.
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L earning Activity 5: Application
20 minutes
Before this activity, ask students to bring back their speeches on the motions below:

Everybody under 18 should be subject to an 8:00 pm curfew; and

Exams should be abolished in schools.
Get students into groups of six and tell them to stay with the same group for Focus 6.
Ask students to study the speeches and choose one to work on. In groups, they have to
think about the kinds of evidence they can use to strengthen the logical appeal of their
arguments and complete the worksheet. Remind students to have a good mix of different

kinds of evidence and take into account the relevance of the evidence to the motion and
their stance.

Catering for Learner Diversity

For less advanced students, you may ask them to focus on just two kinds of
evidence — quotations from experts and anecdotal evidence (e.g. personal experiences
or stories of people they know). The following websites may help students to find
suitable quotations:

http://www.quotati onspage.com/
http://www.quotel and.com/

For more advanced students, you may encourage them to read more extensively and
try to look for relevant statistical data and quotations online.

Possible answers;

MOTION: Everybody under 18 should be subject to an 8:00 pm curfew
POSITION: FOR the motion

Kinds of evidence:

o dtatistics of underage pregnancy, drinking, drug abuse and crimes
» research on beneficial effects of curfew in other cities/ countries
« survey findings reflecting how much parents welcome the curfew

POSITION: AGAINST the motion

Kinds of evidence:

o swrvey findings reflecting how much teenagers and childven oppose the
curfew

o wnsuccessful cases of cuwfew overseas

o quotationy fromlegal experty onw humow righty
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MOTION: Examsshould be abolished in schools
POSITION: FOR the motion

Kinds of evidence:

o reseawch studies that show different childvew leauwn differently

e quotations fromvexperty who- believe exams are not the only method to-
measuwre studenty achievement

o survey findings that show studenty awe in fovour of abolishing examy

o news reporty on studenty comunitting suicide because of exaunw stiress

POSITION: AGAINST the motion

Kinds of evidence:

o survey findings that show that parenty oppose the abolitiow of exauns

o quotationsy related to- the rationale of public examinations fromw
documenty published by education and exaumination anthorities

e interviewsy withv educatorsy who- consider exams awv effective method, of
assessment
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Focus 6: Researching

Objectives

By the end of the focus, studentswill be better able to:

&

&
&
&

find information on atopic from different sources

distinguish between facts and opinions

select relevant information in preparation for a debate

incorporate information from research and give appropriate references to their
sources in debate speeches

Time Needed

&

2 hours 30 minutes

L earning / Teaching / Assessment Tasks/ Activities

+

&

&

&
&

Students distinguish between facts and opinions and identify them in a sample
speech on the motion “ Exams should be abolished in schools”

They practise selecting the most appropriate and powerful supporting evidence /
details to support an argument

They search online for evidence to enrich the speech they choose to work on in
Learning Activity 5 of Focus 5

They cite research findings in speeches using various language structures

They rewrite an earlier speech to include findings from research

M aterials Required

&
&
&

Handouts on “ Researching”

DVD Track 3: Video of a speech on abolishing exams in schools

Supplementary activity — “ldentifying the Stance of Sources’(Learning Activity 5)
(pages T112 — T113 of the “ Supplementary Materials’ section)
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Resear ching
Teacher’s Notes

I ntroduction

The activities in this focus will provide students with the opportunities to conduct online
research and to select relevant evidence (facts, opinions and statistics) to support their
arguments. The objective is to get students into the habit of doing independent research
on a debate topic and acknowledging the sources of information they have used.

L earning Activity 1: Warm-up

15 minutes

The purpose of this warm-up activity is to get students to practise listening to consonant
sounds that may be confusing to them. First, students will work in pairs for 5 minutes.
One student will choose any set of words on the list and read out one of the words to his/
her partner. The partner will try to identify which word is being read out.

After the students have finished reading out the sets of words, you will read out one word
from each set and ask students to underline the word they hear. If students are not sure
which word you have read out, you may repeat it or put the word in a sentence to provide
acontext for them to guess.

You might like to check answers with the students after you have completed one section
or wait until the entire activity is done. Ask the students if they can hear the difference
between sounds. If they cannot, repeat the words which cause confusion and ask students
to read after you. Make sure they can pronounce the words correctly.

L earning Activity 2: Identifying facts and opinions
15 minutes

The activity aims to develop students' ability to distinguish between facts and opinions,
so that they will know how to select the relevant information or evidence when they carry
out independent research in the coming activities.

PRACTICE 1 — Get students to read the sentences and decide whether they are facts or
opinions. They should write “F” for factsand “O” for opinions.

Answers:
1. Thesun setsin the west. . F
2. Hong Kong isagreat city. 2. O
3. Teachers are patient people. 3. O
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Dol phins and porpoises are members of the whale family.
Giraffes aretall animals.

Raisins are made from grapes.

6 M Mo

Winter is afun season.

Antarcticais covered by ice.

© © N o o &
© © N o a &

The Earth has five oceans.

& ™ M

10. Causeway Bay isfamous for shopping. 10.

PRACTICE 2 —Ask students to write three facts and three opinions about their school.

Possible answers;

Owr school iy located in Tai Po-
There ave 67 teachers inthe school.
The school was buidt in 1960.

Teachery inv Tai Po-Secondary School ave the best.
It is v very popular school in Tai Po-
Studenty in Tal Po-Secondawy School awre clever.

Facts

Opinions

W N~ W N~

L earning Activity 3: Factsand opinionsin arguments
15 minutes

This learning activity allows students to identify facts and opinions in a debate speech.
Students watch a video of a sample speech supporting the motion “ Exams should be
abolished in schools’ (DVD Track 3).

Ask students to read the transcript and have them underline three opinion statements and
three factual statements. Have students share their answers with the rest of the class after
they finish.

Catering for Learner Diversity

For less advanced students, you may start off by asking students to focus on the
beginning paragraph and guide them to identify facts and opinions. Make sure students
have understood the difference between the two (e.g. facts are indisputable and
objective, whereas opinions are persona and subjective) before they work on the rest
of the article.
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Suggested answers:
The underlined sentences are examples of FACTS and the [framed sentences are examples
of OPINIONS.

Exams Do Not Effectively Test Student Learning

Ladies and gentlemen, | would like to talk to you today about exams. | mean the large-
scale formal exams such as the HKDSE, HKCEE and A-Level exams, the ones
organised at territory-wide level. The exam system we have follows the British system,
which has been reformed many times. At one time, a big exam at the age of eleven
determined a child’s whole future, whether he or she would be a doctor or a factory
worker. Mercifully, that exam is gone, but in this speech, | will argue that the problem
is not with any specific exam. [The problem is that exams, besides being stressful, ar]
lineffective in assessing student learning.

What is learning? Learning is a wide range of things. We start to learn from the day we
are born. We learn to walk and talk. We learn to be kind to animals. In later life, we
may learn to play a musical instrument. None of these things can be tested with pen and

paper.

What is an exam? There are practical exams, of course, like cooking exams and driving
exams, but in most cases large-scale exams have to be easy to standardise, and
inexpensive. In almost all cases, that means pen and paper.

lPen and paper exams do test certain things effectively] — knowledge of facts, for
instance. What is the capital of India? Give the value of pi to ten decimal places.
lare the questions best suited to exams|. Of course exams can do more than this, but they
can’t do everything.

Different subjects are more or less easy to test. In Britain, the increased use of
standardised testing has resulted in extra time for English and science at the expense of
art. That is to say, |pecause art and music are not so easy to test, less time goes intg
lteaching them in the schools, Is this a good way to plan an education? To say that real
education is testable education is, as they say, to put the cart before the horse.

The increased emphasis on testing also means that students are tested on their ability to
take tests. Students take a lot of practice tests today, practising the process of testing
itself more than reviewing the subject matter.

If we imagine how we want a student to turn out at the end of secondary education, it is
easy to think what we want: a moral person, a socially responsible person, full of
creativity and life. When we look at the testing that students are subjected to in school,
we see a very different picture. [Exams test learning only very subjectively, and leave|
lout all the most important parts|.

The speech is adapted from The Case against Testing: Research Evidence by the National Union of Teachers
(NUT), 2003. <http://www.teachers.org.uk/resources/pdf/Tests-campaign-Evidence-2.pdf>
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L ear ning Activity 4: Selecting supporting evidence
15 minutes

This learning activity consolidates students knowledge of the distinction between facts
and opinions as well as different kinds of evidence. It aso helps them to be more critical
and sensitive when selecting supporting evidence for their arguments.

Go through the answers question by question. Ask students to justify their choice and
explain why the other two options are not as appropriate before moving on to the next
question.

Answers:

1. Smokingisbad for you.
Smoking is the number one cause of lung cancer.
. Smokers a so often drink, and drinking is bad for you.
c. My uncle smokes, and sometimes he getsiill.

2. Smoking should be banned in public places.
a. Smokers are people who say rude things, so they shouldn’t bein public places.
Passive smoking is a cause of lung cancer in non-smokers according to medical
studiesin the UK and Australia.
c. Wedo not want visitors to see that there are smokersin our city.

3. Warningsshould be put on all cigarette boxes.
a. Picturesand words may slow cigarette sales.
The World Health Organisation advised governments to ban tobacco advertising
to prevent young people from taking up smoking.
c. Peoplewill turn to buy chocolate, which does not have awarning.

4. Fewer people smokein Hong Kong than 20 year s ago.
a. We see fewer people smoking on the street.
b. Fewer people have yellow teeth.
@ Surveys show a smaller number of smokers today.

Catering for Learner Diversity

For less advanced students, you may first go through each option with them,
identifying what kind of evidence (common knowledge, anecdotes, quotations from
experts, statistical data) is presented and whether it is afact or an opinion before asking
students to choose the best answer. If they still find it difficult, you may give them
some genera selection criteria for consideration (e.g. facts are usually more preferred
to opinions).

For more advanced students, you can challenge them by asking them to come up
with a better alternative to each answer.
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L earning Activity 5: Doing research
30 minutesor as homework

Take the class to a computer laboratory with Internet access so that they can look for
information or evidence to support their position and arguments. I1f one computer for each
student is not possible, you may have students complete the tasks in pairs or small groups
in the library or language rooms.

Ask studentsto look at the types of information they have put down for Learning Activity
5 of Focus5.

Tell studentsto find at least two websites with the relevant information they plan to ook
for in Learning Activity 5 of Focus 5. Allow students the flexibility to select evidence
other than the kinds they put down in Focus 5.

Ask students to complete the note sheet by noting down the relevant information and
findings from the chosen websites.

Catering for Learner Diversity

For less advanced students, you may confine students search to some websites
debaters commonly use and demonstrate to them how to enter keywords for effective
search. Here are two possible sites:

e “Debatabase — the World's Largest Debate Database”
http://www.idebate.org/debatabase/topic_index.php

e “Wikipedia— the Free Encyclopaedia”
http://en.wikipedia.org/

To make sure students know how to identify information that are relevant and
advantageous to their side, you may do the activity on pages T112 — T113 of the
“Supplementary Materials’ section with students before they start their information
search. The activity enhances students ability to analyse the views presented in
different sources.

Answersto the supplementary activity on pagesT111 - T112:
1. M Against 2. M For 3. Y Against
4. V1 For 5. M Against 6. MIFor

L earning Activity 6: Citing sourcesin speeches

20 minutes

To incorporate research findings into a persuasive speech, students will have to learn how
to cite sources properly. Explain to students the four core elements to include when citing

research findings and go through the expressions and different ways of citing references
with them.
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Remind students that they may need to paraphrase in their own words when reporting the
research findings.

PRACTICE

Ask students to cite the sources and present the findings / information provided using the
expressions they have learnt.

Possible answers;

1. A study done by a teawn of Germowv scientisty on the genetics of animal
tameness shows that breeding strategies couv be designed to- pass specific
genes from one generatiow to- the next as o way to- domesticate wild
animals.

2. Inv her study of capital punishiment, Professor Janet Chowv of the
University of New Southv Wales discovered that capital punishument moy
not be auwv effective detervent to- sevious crimes like muwder.

Catering for Learner Diversity

For less advanced students, you may just introduce the following two ways of

acknowledging sources, which are less complex and contain |ess information.

« Accordingto ... @website/ an article/ areport ... about / on ... (topic) ..., ...

e Inastudy of ... (topic) ..., ... (name of researcher) ... found / discovered / proved
that ...

You may also limit the number of reporting verbs they have to use and introduce only
basic ones (e.g. show, find).

For more advanced students, you can ask them to rewrite their answers to Questions
1 and 2 using other patterns and reporting verbs.

Below is a website where more information about verbs on citing sources can be
found:

http://www.utsc.utoronto.ca/~ctl/twc/webresources/Verbsf or Citing.pdf

e.g. Brown’'s(2003) findings confirm that ...
Brown’s (2003) findings conclude that ...
Brown’s (2003) study suggeststhat ...
Brown’s (2003) study reveasthat ...
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L earning Activity 7: Portfolio Assignment 4
40 minutes or as homework

Before this activity, ask students to bring back the speech they researched for in Learning
Activity 5. Students will rewrite the same speech with the new evidence they have found
from their research.

Remind them to select the most appropriate evidence and use the language patterns they
have learnt in this focus to cite sources.

You may ask the students to submit their old version of the speech together with this
enriched version for your comparison. The suggested assessment criteria for this portfolio
assignment have been provided on page T124 of the “ Supplementary Materials’ section
for your reference when assessing students’ work and giving constructive feedback. After
you return the assignments, ask students to reflect on their work and complete the
“Assignment Checklist” (page S138) and “Reflection Log — Portfolio Assignment 4”
(page S142).
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Focus 7. Speech Writing

Objectives

By the end of the focus, studentswill be better able to:

88
88

focus listeners on the main ideas of a speech with appropriate signposting
understand the features of a structured speech

Time Needed

&

3 hours

L earning/ Teaching / Assessment Tasks/ Activities

<+

&

Students read an article about keeping wild animals as pets and answer some
comprehension questions

They watch video clips on wild animals and note down arguments against keeping
wild animals as pets

They practise analysing a motion and brainstorming arguments using a problem-
solution structure

They analyse the captains’ speeches and identify the features of a structured speech
They practise using signposting words in a debate speech

They write the speech of the Affirmative first speaker on the motion “ The death
penalty is an appropriate penalty in our legal system”

M aterials Required

+

Handouts on “ Speech Writing”
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Speech Writing
Teacher’s Notes

I ntroduction

This focus ams to develop students’ skills in writing a debate speech. Students will learn
how to prepare a sound introduction and conclusion, as well as effective body paragraphs
which address the speeches of other debaters.

Students should notice that speeches are similar to essays in form, though the signposting
words used are often not as varied as in writing. The persuasive structure in debate
speeches introduced in this focus will also equip students with the organisation skills
essential to other forms of English writing.

L ear ning Activity 1. Warm-up
10 minutes

The purpose of this warm-up activity is to get students to practise listening to consonant
sounds that may be confusing to them. First, students will work in pairsfor 5 minutes. One
student will choose any set of words on the list and read out one of the words to his/ her
partner. The partner will try to identify which word is being read out.

After the students have finished reading out the sets of words, you will read out one word
from each set and ask students to underline the word they hear. If students are not sure
which word you have read out, you may repeat it or put the word in a sentence to provide a
context for them to guess.

You might like to check answers with the students after you have completed one section or
wait until the entire activity is done. Ask the students if they can hear the difference
between sounds. If they cannot, repeat the words which cause confusion and ask students
to read after you. Make sure they can pronounce the words correctly.

L earning Activity 2: Introduction to the topic
15 minutes

These pictures of animals are meant to engage students’ feelings. Students will work in
pairs to choose one animal as a pet. Then, they will complete the sentence and explain
their preference. Adjectives/ Expressions which help students to describe the animals and
justify their choice are listed below but you may replace (some of) them with ones that you
deem more suitable for the students.

Waysto describe the different animals:

Monkey . cute, funny, active, friendly, lively, nimble
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Cat / Kitten . cute, cool, curious, good for catching mice

Cobra/ Snake : unique, impressive, rare and mysterious

Parrot . colourful, beautiful, talkative, smart

Dog/Puppy : cute, lively, loya (good companion), walking the dog keeps you in shape
Tiger . beautiful, unique, strong, powerful, majestic looking

L earning Activity 3: Reading

20 minutes

Ask students to read the article, which will give them background information about
animals. If time allows, go over the vocabulary itemsin the glossary.

Have students answer the questions in pairs and share their answers with the rest of the
class. Students should be able to know more about the issue (i.e. keeping wild animals as
pets) at the end of the discussion.

Answers:

1. Tamed [/ Domesticated animaly awe animaly that have beew selectively
bred to- live withv humans while wild: animals find their ownw food and
are adapted to-living in the wild.

2. Thewildd animals that the writer mentioned inthe article include tigers,
ligawds, tropical birds, elephants, monkeys and snakes:.

3. Feral animaly owe animodsy that awe allowed to- live and breed by
themselves invthe wild after being kept as pets.

4. Student’s oww answer

L ear ning Activity 4: Video watching

15 minutes

This learning activity can be done in class or as home assignment. The video “Exotic
Animals —Why They Shouldn't Be Kept as Pets’ is made by an animal rights activist. It is
a short documentary against keeping wild animals as pets. The video maker thinks that
people who keep unusua pets do not understand that what they are doing may cause
suffering to the animals and danger to themselves. The video can be accessed at:

http://www.youtube.com/watch?v=AQ8Q3K _h8vI

Alternatively, you may ask students to type “Exotic animals — Why They Shouldn’t Be
Kept as Pets?” in the YouTube search engine to locate the video.

Play the video twice. During the second time, pause to go over the subtitles with students

if necessary. Alternatively, you may introduce the vocabulary / expressions on the next
page before students start watching the video.
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erase eliminate or completely remove

re-teach teach again

ignorant not having enough knowledge, understanding or information about
something

breeder a person who raises animals for sale

guarantee promise

suppress prevent something from growing or expanding

realise begin to understand

spray cover something with liquid

replicate copy exactly

Then, ask students to work in pairs to write down the arguments from the video and
supplement them with their own ideas.

Catering for Learner Diversity

For less advanced students, you can provide them with some background information
about exotic animals before playing the video to enhance their understanding of it. Skip
the second part on additional arguments and focus students’ attention on only the first
box (i.e. arguments presented in the video). If students still have difficulty filling in the
first box, you may play the video segment by segment to allow them time to note down
the key points. Alternatively, you may turn the first box into a gap filling activity instead
of asking studentsto write out the full arguments.

For more advanced students, you may show them an additional video in class (or ask
them to watch it at home) to provide them with more input and ideas on the topic:

http://www.youtube.com/watch?v=UXPTWDhgjvE

Possible answers:
Why we should NOT keep wild animals as pets

o They awe a symbol of freedow.

o They awe o symbol of power.

o They are born wild and so- hawve wild instincty that cannot be changed.

o They may hwrt babies or young childrer.

o Many breeders sell wild animalsy whew they are very young - this is
cruel.

o When wild animaly matwre, they destroy the fuwrnitwre; sproy
everywhere,; become aggressive and dangerous.

o Wid caty kept as pets hawve killed people before.

o It is costly to-keep them as pets.

o There may not be enougdv space for pety to- move around.

o Most of the exotic animals kept as pety die before they reach age two-
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Additional arguments

e Wild animalsy moy corvy diseases that are howrmful to- people.
(awrgument invthe additional video,)

o Wild animals need the core and attention of people who know and
understand what they need. (arguwment in the additional video,)

e Wild animalsy have complex behawiowral;, social and psychological
needs that most people cannot accommodate. Wld animalsy also- needs
to-be withy members of their oww species.

o The illegal capture of wild animals and taking them from the wild canv
endanger the species and may evew lead to-their extinction. Moy wilds
animaly die while being captured ov transported.

o Keeping wild animals, especially the endangered species; would
probably be illegal. There are laws in many countries that prohibit the
keeping of wild animals as pets.

e Many wild animals are kept as pets when they are cubs. However, their
husbandry needs conot be met by their owners whenw they mature.
Many of themv awre abandoned or even killed as av result.

L ear ning Activity 5: The problem-solution structure
20 minutes

A. Defining terms

The video students have seen only gives meat-eating big cats as the example of wild
animals. They are “wild” in a specific way, because they are meat-eaters. If a debater is not
careful, he / she may begin to think of wild animals too narrowly. A deer isawild animal.
So is arabbit. What about a fish? Introduce this idea to the class, and make them see that
in order to debate the issue, one needs precise definitions.

It isimportant that students realise words may be defined in arange of ways, and a certain
definition may favour one side over the other.

Divide students into groups. Ask them to discuss the definitions of “to tame”, “wild
animals’ and “pets’. When the groups have come up with different definitions, ask them to
choose one that benefits their own stance in the debate. You may even ask students to
apply the research skills learnt in Focus 6 and search online for some possible definitions
before the discussion.
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Catering for Learner Diversity

For less advanced students, you may ask them to first define the terms based on their
general understanding of the topic, and then look up the termsin dictionaries or websites
(e.g. Wikipedia <http://en.wikipedia.org/>) and see if they need to improve their own
definitions.

For more advanced students, you may introduce the distinction between narrow and
wide definitions in a chart similar to the one below when they are more aware that a
good definition is central to a debate.

Narrow definition Wide definition
Totame to teach animalsto love and be | to teach animals to live with
a companion to people people including those kept by
farmers to produce meat and dairy
products

Wild animals | predatory animals, animalsthat | animals that find their own food
may attack and do not depend on people

Pets animals that are companions to | animals that people keep because
people, those that live with | they like them, including fish,
people in ahouse or apartment, | mouse and tortoise

chain and cage free

B. Identifying the problem(s)

Point out to students that like the “curfew” motion, thisis a proposa for alaw. Ask them
why we have laws. Begin by referring to some obvious laws (e.g. the law against murder,
the law that says cars must drive on the left). If there were no law against murder, then
murders would occur frequently, and public safety would be threatened. If there were no
law against driving on the right, then traffic would become chaotic. Show students that
laws solve problems and ask them to think about the law that prohibits keeping wild
animals as pets and what problem(s) it helpsto solve.

Have students work in pairs. They would first play the role of the Affirmative and list the
problems that a law against keeping wild animals as pets can solve in the first box. After
that, ask them to play the role of the Opposition and come up with aternative solutions to
the problems they have listed in the first box. Remind them to make use of the notes they
took in Learning Activity 4.
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Possible answers;

AFFIRMATIVE

PROBLEM(S) WITH THE CURRENT SITUATION  SOLUTION PROPOSED

Wild animals may attack people. \ / \

p N It should be

Animaly may become extinct. — illegal to tame
L ) wild animals as

Pets.

Wild animalds love freedowm, and it
't fauir to-take it away from them. K /

OPPOSITION

PROBLEM(S) WITH THE CURRENT SITUATION ALTERNATIVE SOLUTIONS

s a e A
Wild animals may attack » | Bandangerous pets, but
people. not all wild animals.

\ J \ J

s a s A
Animads may beconme » | Banthe import of
extinct. thweatened species.

\ J . J
Wild animals love freedom ) Educate people to-respect b
ond it 't fair totake it [ " | animalys freedomy but not
away fromv them. to-hawve o law.

J J
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Catering for Learner Diversity

For less advanced students, you can illustrate how to do the task by giving an example.
Tell them that one problem the motion can solve is that pet owners get attacked by their
wild animal pets. Ask them to think of an alternative solution to this problem by asking
guestions like, “Are al wild animals dangerous?’, “Is it possible to introduce a licence
system?’, “Would it be better to just ban the keeping of dangerous animals?’

Learning Activities6 & 7: Elements of a captain speech
20 minutes

Ask students to read the sample speech and identify the speech element that corresponds to
each section. Students should notice that the captain of the Affirmative largely follows the
problem-solution structure. However, the captain of the Opposition handles the motion
dightly differently. The Opposition captain offers aternative solutions to the first two
problems identified by the Affirmative captain but does not do so for the third problem as
itisnot regarded asareal problem.

Answers: Affirmative captain speech

Introduction

Definition

Problemvthat cuwrently existy
Problemvthat cuwrently existy
Problemv that cuwvrently existy
Solution to-the problemv [/ Conclusion

O nF WK
Qrr2rO®

Answers. Opposition captain speech

Introduction

Problemv proposed by the Affirmative team
Alternative solution to-the problemy
Problemv proposed by the Affirmative team
Alternative solution to-the problem
Problemv proposed by the Affirmative team
Non-acceptance of the problem proposed

N U R W N
REQQIAOIO

Catering for Learner Diversity

For less advanced students, you may provide them with the background information of
the speeches (e.g. information about the film Gorillas in the Mist). You may also explain
the meanings of some unfamiliar vocabulary items (such as “domesticate”,
“companion”, “severe’, “extinction”, “genuinely threatened” and “desire”) to students
before asking them to compl ete the learning activity.
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L ear ning Activity 8: Signposting

20 minutes
A. Under standing different signposting wor ds

The purpose of thislearning activity is to give students an idea how they can use signposts
to make the structure of their arguments clearer. Go through the notes with students and
teach them the functions of different signposting words. With the signposts, they can
introduce arguments, refer to what the opposing team has said, and make responses
accordingly.

B. Practice

Students will complete the tasks in Section B by filling in the gaps with the expressions
provided. It should be noted that this task only offers them a small set of expressions.
Students are encouraged to use other relevant signposting words when writing their own
debate speeches.

Answers. Affirmative captain’s speech

Ladies and gentlemer
Owr teauwm will awrgue that
Second

Thirds

FONM

Answers. Opposition captain’s speech

Ladies and gentlemer
First
my opponent has asserted that

my opponent has brought up

F LN

Catering for Learner Diversity

For lessadvanced students, you might choose only to cover the following signposting
words and phrases.

thetopic: “Ladies and gentlemen, our topicis...”, “I would like to talk about ...”
thefirst argument: “Firgt, ...”, “To begin with, ...”

an additional argument: “Second, ...”, “Third, ...”

an additional point: “Furthermore, ...”, “In addition, ...”

an example or fact: “For example, ...”, “For instance, ...”, “Infact, ...”
acontrasting idea: “However, ...”, “...but ...”

aresult: “Asaresult, ...”, “Therefore, ...”

asummary: “Inshort, ...”, “Tosumup, ...”

aconclusion: “Given the above, ...”, “In conclusion, ...”

©CONOOO~WNE
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L earning Activity 9: Writing a structured and per suasive speech
20 minutes

A. Under standing the features of a general persuasive speech

Students will read the Opposition captain’s speech on “The death penalty is an
appropriate penalty in our legal system” again. Analyse the structure of the speech with
students and explain to them the different features of a persuasive speech.

B. Reflection

After guiding students to read and analyse the structure of the speech, ask them to discuss
the questions in pairs and write down their answers on their handouts. Ask some students
to share their answers with the rest of the class by either reading them out or writing them
on the board afterwards.

Possible answers;

1. Yes. The speeclv iy persuasive as the speaker tries to- covwince the audience
by presenting avlot of evidence and examples to- support hig claim.

It has av proper introduction and conclusion.

It presenty a logical argument against the issine.

The argument i well supported withy exaumples and evidence.

It is coherently writtenw and has av cleawr structure.

Signposty [/ Connectives (or discowrse mawkers) such as “first”,

“second” and “but” awre used to-present the argument systematically.

2.

L ear ning Activity 10: Portfolio Assignment 5

40 minutes or as homework

Have students read the opening speeches of the two captains in Learning Activity 8 to
prepare them for the speech they will be writing as the Affirmative 1% speaker on the
motion:

Thedeath penalty isan appropriate penalty in our legal system.

Go through the instructions and ask students to study the structure of the Opposition
captain’s speech in Learning Activity 9. Then get them to write the speech individually.
Remind students to use signposting words to guide their audience to the main ideas.

The suggested assessment criteria for this portfolio assignment have been provided on
page T125 of the “Supplementary Materials’ section for your reference when assessing
students' work and giving constructive feedback. After you return the assignments, ask
students to reflect on their work and complete the “Assignment Checklist” (page S138)
and “Reflection Log — Portfolio Assignment 5” (page S143).
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Focus 8: Using Questions in Debating
Obj ectives

By the end of the focus, studentswill be better able to:

+ identify poor reasoning and logical fallacies

+ ask questions to attack illogic

+ respond clearly and concisely to another team'’s questions

Time Needed

+ 2 hours 15 minutes

Learning/ Teaching / Assessment Tasks/ Activities

+ Students practise formulating questions and understand the role of questioning in a
debate

+ They identify logical fallacies and question their opponents' illogical arguments

+ They make counter-arguments and formulate answers to the questions raised by the
opposing team

Materials Required

+ Handouts on “Using Questions in Debating”

DVD Track 4: Video of the debate on wild animals — speeches

+ Supplementary activity — “Revision of Question Forms” (Learning Activity 1) (pages
T114 —T115 of the “ Supplementary Materials’ section)

+ Supplementary activity — “Formulating Questions’(Learning Activity 4B) (pages
T116 —T117 of the " Supplementary Materials’ section)

+ Supplementary activity — “Interrogative Debating Session” (Learning Activity 5)
(page T118 of the “ Supplementary Materials’ section)

4
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Using Questionsin Debating
Teacher’s Notes

I ntroduction

In a debate, asking questions is a means of pointing out the problems in the reasoning of
the opposing side. In this focus, students are given a set time to think of questions to ask
their opponents and their opponents will also be given time to prepare for their answers.
However, students should note that improvised questions and answers may be required in
other forms of debates.

Decide how much improvisation your class is capable of and adjust your teaching pace
accordingly.

L earning Activity 1. Lead-in —“20 Questions’ game
15 minutes

“20 Questions” isalogical game popular among native speakers for long trips. As required
by the instructions on the student’s handouts, think of an object and answer the questions
raised by students. The teacher can begin the game by giving students the category of the
object he / she hasin mind (e.g. person, place, thing). Then, students can narrow down the
scope by asking more specific questions that can guide them to the answer.

Catering for Learner Diversity

For less advanced students, you can have a quick revision on question forms with the
students and ask them to complete the exercise on pages T114 — T115 of the
“Supplementary Materials” section before doing this lead-in activity.

Possible answer sto the supplementary activity on pages T114 —T115:
Are wild animaly dangerous?

How do-dogs leawrn to-live withv people?

Are hovses pets?

Whew did dogs become the companions of hwmeuwn beings?
How did dogs leawrn to-understand huwmouw intentions?
Why don't caty do-tricks?

Did v mawv inv New York keep avtiger inv his aportment?

How did they taume av lion?

PN F WM

For more advanced students, you can ask one student to be the host each time and take
up the role to answer the questions raised by the other students. You might even divide
the class and have more than one game going on in the room.
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L earning Activity 2: Using questionsto attack illogic

15 minutes

Before students work on the activity, you might like to explain the use of questionsin a
debate. You might also like to explain when questions are normally asked with reference to
the supplementary notes below, which provide information on the different roles of
guestionsin debating:

Students can raise questions at different stages in a debate, for example, in the question
and answer session (also called “Interrogative Debating Session™) and in the middle of a
speech.

1. Question and answer session — After all debaters have presented their speeches, the
floor speakers / members from each team will take turns to ask their opposing team
questions. The team would be given time to prepare the answers. The question and
answer session would be followed by the summary speeches made by the two
captains.

2. Middle of a speech — In more advanced forms of debating, a debater from a team
may be giving a speech while a debater from the opposing team stands up and says,
“Point of information!” to raise a question. The debater presenting his / her speech
may choose to take the question or rgject it.

The question raised in the middle of a speech is more spontaneous and challenging,
requiring swift responses from students whereas the first kind gives debaters more time
to prepare the questions and answers. We will only focus on the first type in this module.

This learning activity focusses on using questions to challenge the opposing side. Refer
students to the handouts and guide them through the suggested approach to formulating
guestions (i.e. pointing out the false assumption of their opponents and then asking a
question to challenge it). They should be encouraged to question the logic of their
opponents’ arguments using this approach.

Appropriate use of intonation and stress can greatly enhance the effectiveness of an attack.
You may ask students to read aoud the two examples in the student’s handouts and
demonstrate the right way to deliver the questions.

Possible answers:

1. How canv yow say that alll wild animals caonnot be taumed based o one
exaumple?

2. Are yow saying that parroty are close to-huumans just because they talk?

3. Are yow saying that kangawoos ove easily tamed because they live in

Australio?

Do all pety hawe to-live inside o house?

Do yow meowv if aw particulor dog bites peoble; all dogs ave aggressive?

Rl
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L earning Activity 3: Logical fallacies
40 minutes

A. ldentifying and under standing logical fallacies

Explain to students fallacies are common mistakes in logic. Spotting the logical falaciesin
thelr opponents arguments and attacking them with questions is a useful technique in
debating. Then, go through the notes with students, which will give them a general idea of
how to question illogic.

PRACTICE 1 - Thisis astraight-forward matching exercise aimed to show students how
to point out the errorsin reasoning.

Answers:
1.8 2.t 3.A 4. G 5.D 6.C 7. F

PRACTICE 2 - This practice focusses on general terminology, which will help students
to see what the problem is and how to tackle it. It is not necessary for students to master
the terms.

Answers:
A. 7 B.2 C.6 D. 1 E. 3 F. &4 G. 5

B. Questioning fallacies

This learning activity aims to teach students how to identify fallacies and formulate
guestions to attack them. There is no formula for asking questions, but it may be helpful to
simplify the task initially by providing a sentence pattern for students to follow. That is
why most examples in this section begin with “You have said ..., why / how ...”. Stress to
students, however, that this is only a beginning and they should fedl free to adopt other
means of asking questions when they become more confident.

After taking students through the preparation process, have them complete the activity by
forming questions to point out the weak logic in the arguments.

Possible answers:

1. Yowhave said that yow have been robbed by av moawv and all men awe bad.
How do-yow know that all mew ave as bad as the roblber?

2. Yow hawve awrgued that your doctor says that all Mercedes-Beng cars are
good. Why do-yow rely on av doctor as awv expert o cars?

3. Yow hawve said that Mr. Chawv died after buwying anw aportment ow the
fowrtivfloor. Therefore the number “4” brings bad luck: How canv yow prove
that the number “4” causes Mr. Chaw's death?

4. Yow hawe said that there awe only two- kinds of people: those who- destroy
the planet and those who- protect it. How cawv yow say that there are only
two- kinds of people?
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5. Yow have said that yow heawd from someone that we cowld die
immediately after breathing in cigawette smoke. How cowv I believe o
statement that is based only o hearsay?

6. Yow have suggested that wild animaly are dangerous because they are
wild: animals. How cav yow say all wilds animals awe dangerous whesv
there is no-evidence to-justify this?

7. Yow hawve said that I am too- young to- understand the issue. Why are yow
attacking my age; which iy irrelevant to-this debate?

Catering for Learning Diversity

For less advanced students, you may reduce the number of logical fallacies introduced
to students and cover only the more common ones (e.g. “false appea to authority”,

(LT

“hasty generalisation”, “after this, therefore because of this’ and “hearsay”).

You may aso provide the following structures for them to challenge the errors in their
opponents’ reasoning:

How do you know that ...?
Why do you think that ...?

How can you be so surethat ...?
How can you say that ...?

L ear ning Activity 4: Identifying main arguments and forming

guestions
35 minutes

A. ldentifying the main argumentsin a debate

Students watch a video of a debate on the motion “ It should be illegal to tame wild
animals as pets” (DVD Track 4) in three segments. As they watch, they need to underline
or highlight the main arguments made by different sets of speakers on the transcript they
have been given.

You might like to teach students how to locate the main arguments. You may need to
explain to them that a paragraph usually contains one main argument which is often found
at the beginning or towards the end. The rest of the paragraph would contain supporting
details for the main argument. Students should be able to tell the difference between the
main argument and the supporting sentences after completing the activity.

T80



Learning English through Debating

Suggested answers:

Segment 1

Arguments of |Affir mative captain|

When we say “wild animals”, we meonw animaly that normally live in
nature, not taumed nor domesticated.

Furst, wild animaly awe always dangerows and they remain so- for the
rest of their lives.

Second; the captwe of wild animalsy s o major problem for the
preservatiov of wildlife.

Third, it is the natuwre of wild animals to- desive freedowu

Arguments of (Opposition captain;

The case (of aw New York man being attacked by a tiger he kept) does not
show that no-wild animals should ever be touned.

Where animalsy ave genuninely threatened with extinction, the trade inv
these animals should be bawnned.

Finally, my opponent has offered o strangely circulowr avguwment that
willd onimaly desive freedom.

Segment 2

Arguments of |Affirmative 1% speaker|:

We define pety as animals kept inv av house or apawtment asy o personws
companion. Rabbity and mice are not pety becouse they are normally
kept inv cages.

Many animaly go- extinct in the soune pattern as that of exotic pety in
rich countries.

They [animals] love to-run; they hate to-be kept inv cages.

Arguments of (Opposition 1% speaker|:

My opponent has just redefined the word “pet” to- suit the argument she
wishes to- make. Invordinary wsage; we would say that o ralbbit is o “pet”.

Some dogs awe wild, while some “wild animals” con be domesticated.
How cawn suchy av complex distinction ever be writtenw into- law? / The
distinction between “wild” and “taume” is av problem.

The extinctions may have followed the rise in populawity of exotic pets;
but how do- we know it way the cause? / Although people may buy wild
animaly as pets, we do-not see that this is a cause of extinction.
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Segment 3

Arguments of Affirmative 2™ speakerl:
e Thelow canonly concerw itself with the general case.

o Lows make llegal some behawiowr that s acceptable as no- law couv
foresee all huwmouwny reality.

o It iy quite credible that the touning of wild animads contributes greatly
to-their extinctiow.

Arguments of (Opposition 2" speaker|

o Lawycan be exact.

o  Owr opponenty suggest that it iy impossible to- create just laws, but it iy
not impossible. It just requires thought and precisio.

o There are ways of getting o species listed as endangered. [ There are

milliony of scientisty and volunteery creating av very complete picture of
the animal population of the world.

B. Formulating questions on the sample debate

This learning activity serves to reinforce the language forms students have learnt so that
they can quickly form guestions to counter the weak logic in their opponents’ arguments.

Students are divided into two groups. One group would be the Affirmative side and the
other the Opposition. Explain to students how to form questions using the two examples
from the captains speeches and then ask them to form questions to challenge the
arguments extracted from their opponents speeches. The Opposition side will work on
Questions 1A and 2A, while the Affirmative will work on Questions 1B and 2B.

Clues have been provided to help students form questions but encourage students to come
up with alternative questions. All reasonable answers should be accepted.

Possible answers;

1A Cawvyowdeny that rabbits; guinea pigs and mice awe kept as pety for
many yeaus? [
Cawv yow see that it iy comunon to-keep rabbity and mice inv cages; just
like keeping goldfishv inv fish bowls?

1B What ave the real causes of the extinction of wild animalsy if the
popularity of exotic pety is not the real cause?

2A  Are yow suggesting that it is impossible to-create just laws? If that is the
case, how canv laws protect people?

2B Canvyow deny that most people do- not know there is such o agreed list

of endangered species?
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Catering for Learning Diversity

For less advanced students, remind students to read the speech of the next speaker,
which often addresses the points made by the previous speaker and provides ideas on
what questions can be asked.

For more advanced students, instead of asking them to do Learning Activity 4B, you
might give them the supplementary worksheet (pages T116 — T117 of the
“Supplementary Materials” section) which provides less guidance and prompts for them.

Possible answer sto the supplementary activity on pages T116 — T117:
2. What does alaw professor know about animal behawiowr?

3. Areyou suggesting that laws carvnot be made specific and so- owre awayy
incomplete ond inadequate?

5. What do you think awe the real caunses of the extinction of wld animaly if
the populawity of exotic pety iy not the real caunse?

6. You sad that we camv have lawy that awve exact and just to- protect
endangered onimaoly asy well asy to- guowd agaivst wild pets
Can you explain how issuwing licences cowv effectively sevve these two-
pwrposes?

You may also turn this activity into an informa Q & A session. Have students direct the
guestions to a team on the opposing side and ask the opposing team to respond to the
guestions orally.

L earning Activity 5: Formulating answers
30 minutes

In this learning activity, students will learn how to answer the questions raised by the
opposing team. Go through the points to note on the handout and ask students to answer
the questions. You may refer students to the handout on the possible approaches to
answering questions and discuss the examples with them.

It should be noted that the answers below are by no means exhaustive and all appropriate
answers should be accepted.

Possible answers;

1A It & wrong to- assume that wild animaly like fishy and ligawds do- not
love freedom. If yow try to- catchv av fishv or av ligowrd, it struggles to- get
away. This shows that they love freedow.
(Strategy used: Challenging the assumption made by the opposing team)
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1B One report suggesty the importation of exotic animaly as pety into- the
Us s worthv 10 billion dollaws for 650 million animals. These are large
nwmbers i av world where some species are numbered only inw
thowsands. If these figures camnot corwince yow that the rise v
popularity of keeping exotic pety iy the reasow for the extinction, couw
yow tell us the real reasow for the extinction?
(Strategies used: Providing additional information + shifting the burden of proof to
the opposing team)

2A  Yow awre asking me to- be awv expert inv law, whichv I amv not, and yet 1
would argue that our low o nuwrder makes appropriate exceptions for

self-defence. That law iy well-designed.
(Strategy used: Providing an example to strengthen your case)

2B I certainly hawve as we all know dogs love to- run in the wild: and, cats
love to-hunt mice. But to-say that they “love freedow” as yow howe done
s to-believe that they feel what we feel and evenw hawve owr values, which
I do not accept. Animaly ove different from us, and canw't evew
wnderstand the idew of freedowmw.
(Strategy used: Agreeing partially with the opposing team’s argument but pointing
to other possibilities)

Catering for Learner Diversity

For less advanced students, you might like to provide the strategies that they can use to
help them to answer the questions. The suggested strategies for the questions are
provided in brackets for your reference. Answers as detailed as the “possible answers’
should not be expected and short answers would suffice. (e.g. 1. Fish struggle when you
try to catch them. They love freedom.) An alternative is to provide options for students
to choose from and ask them to justify their answers.

For more advanced students, you may introduce the “Interrogative Debating Session”
adopted in the Sing Tao Debating Competition to them (page T118 of the
“Supplementary Materials” section). You may even ask them to follow this format in the
final debate at the end of the module.
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Focus 9: Summary Speeches
Objectives
By the end of the focus, studentswill be better able to:

+ Write a debate summary speech
+ structure their arguments and counter-arguments in a logical manner

Time Needed

+ 1 hour 20 minutes

Learning/ Teaching / Assessment Tasks/ Activities

+ Students familiarise themselves with the structure of a summary speech through
watching videos
+ They identify the main argumentsin afull debate and then write a summary speech

Materials Required

Handouts on “ Summary Speeches’

DVD Track 5: Video of the debate on wild animals — summary speeches

DVD Track 6: Video of the debate on death penalty

Supplementary activity — “Writing a Summary Speech” (Learning Activity 6) (pages
T119 —T120 of the “ Supplementary Materials’ section)

4 4 4 &
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Summary Speeches
Teacher’s Notes

I ntroduction

Debaters must not only summarise what their own team has said but also listen to what
the other team has said and prepare a summary on the spot. This focus prepares students
to structure a summary speech taking into account the points made by the opposing side.

L earning Activity 1: Warm-up

10 minutes

A pronunciation warm-up will be done by students as in previous focuses.

L earning Activity 2: Sructure of summary speech
30 minutes

In this activity, students will learn that a summary speech recapitulates the team’s main
arguments and presents counter-arguments to the opposing team.

Go over the instructions and explain any vocabulary in the speech that students may have
difficulty with. Students then complete the task by filling in the blanks with phrases from
thelist.

In a debate, the Opposition captain presents his / her summary speech before the
Affirmative captain. Students will follow this sequence and complete the Opposition’s
summary speech first. Check the answers with them or show the video of the Opposition
speech (DVD Track 5) for them to check their answers. Play the video again and ask
students to focus on how the summary speech is organised and how it incorporates
arguments from both teams. Repeat the same procedure for the Affirmative summary
speech.

Remind students that they should not present new arguments in the summary speech as
its main objective is to reiterate the arguments previousy made and emphasise their
strengths.

Answers:

Opposition team’s summary speech

1. wild animaly are dangerous

2. animadsy want to-be free

3. not all willd animals are rowe and endangered
4. only a gaume of words

5. would bowv hawrmless activities
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Affirmative team’s summary speech

1. one iythat there awe dangers nwolved inv keeping wild animals
2. many species awre threatened with extinctiow

3. animaly love freedomw

4. nolow canv be perfect

Catering for Learner Diversity

For more advanced students, you may ask them to do the gap-filling exercise without
providing them with the list of phrases.

L ear ning Activity 3: Portfolio Assignment 6
40 minutes or as homewor k

This writing task is on the motion: “ The death penalty is an appropriate penalty in our
legal system’. As the topic has not been discussed in great detail before, it may be
difficult for less advanced students but this will hopefully challenge them to do some
independent work. You may go over any difficult vocabulary with the students or have
them look up the words in a dictionary.

Ask students to:
1. watch the video of the debate (DVD Track 6) and fill in the gapsin the summary table
(Part A) with words provided as they listen.

Answers for Part A
1. right to-life 2. detervent effect | 3. Prevention 4. Condemnation |
5. justice 6. Ervory 7. trust

2. write asummary speech individually for either the Affirmative or the Opposition side
using the points in the table. The speech should be around 2 minutes long.

The suggested assessment criteria for this portfolio assignment have been provided on
page T126 of the “Supplementary Materials” section for your reference when assessing
students' work and giving constructive feedback. After you return the assignments to
students, ask them to reflect on their work and complete the “Assignment Checklist”
(page S138) and “ Reflection Log — Portfolio Assignment 6” (page S144).

Catering for Learner Diversity

For less advanced students, you might like to use the worksheets on pages T119 —
T120 of the “Supplementary Materials’ section to provide more guidance on how to
structure and write the summary speech and provide students with the transcripts on
pages T89 — T91 for reference if necessary.

Alternatively, you can use the motion on curfew (Focus 1) or bullying (Focus 2) if you
find the motion on death penalty unsuitable. You may give students the transcript of the
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debate (pages T11 — T12 for curfew, pages T21 — T23 for bullying) and refer them to
the summary table of key arguments (page S11 for curfew, page S22 for bullying). You
can then ask them to come up with points for the summary speech.
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Transcript: Video for Learning Activity 3

Motion: The death penalty is an appropriate penalty in our legal system

IAffirmative captain|: Ladies and gentlemen, our motion is whether the death penalty is an appropriate
penalty in our legal system. Are there any situations in which a criminal should be killed? Our team will
argue that the answer to this question is “yes”. We will not argue that any real system is accurate or just
in its application of the death penalty, only that the death penalty should be applied in some cases.

We have three principles: basic justice, deterrence, and prevention of future crimes. I will deal briefly
with all of these, and my teammates will build the case.

First, the death penalty is naturally appropriate in dealing with criminals who kill others. Criminals have
no equality between themselves and others. To kill another person is to say, “I have a right to life and
you haven't.” If a criminal kills another person, we must show the world that the criminal has lost that
right to life himself. If we do not, justice will be lost.

Second, the death penalty is a deterrent. There are people who have no feeling for others. They are not
capable of saying, “I will not kill this person because this is a human being like myself.” The only thing
that will keep them from crime is fear, and all human beings naturally fear death.

Third, let us look at the comparison with the only real alternative: prison. If the justice system executes a
person, that person will never commit the crime again. If we send that person to prison, we cannot be
sure that the criminal will not commit the crime again. The criminal may commit a murder in prison. He
may even escape. And in many systems there is a system of parole, so even with life imprisonment, the
criminal will in time be free again to commit a crime.

That is the outline of our case. Thank you.

|Opp0sition captain|: Ladies and gentlemen, I would like to outline the case against the death penalty. I !
will take my opponent's points in order. !

|
First, I want to dispute my opponent's understanding of basic justice. He is proposing to show the world !
that we value life by killing people. This does not make sense. He speaks as though people had a !
character that could not change: someone commits a murder, so we know that the criminal will always be |
a criminal. But how can we know that? |

|
Second, my opponent has asserted that the death penalty is a deterrent. Do we have any evidence that the |
death penalty deters murder? I would suggest that there is no such evidence. Take Hong Kong, which has |
no death penalty as an example. Hong Kong is a stable city and its crime rate is far lower than that of |
many places where the death penalty is in place. |

|
Third, my opponent has brought up a point on the prevention of future crimes. We concede that a dead |
person will commit no crime - but that assumes certain things that may not be true. One is that we have |
the right person. People have often been condemned to death, but new evidence shows that the person is |
innocent. What are we to do about this? If the wrong person is condemned, there is no basic justice. If the |
public knows that innocent people are condemned, there is no deterrence. Worst of all, a dead person |
cannot be pardoned, cannot receive compensation for his suffering. Death is permanent. We can't go |
back and say sorry. |

|
Given that the process of trial is imperfect, we have no right to do anything so permanent as to kill the |
criminal. Thank you. |
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|Afﬁrmative 1 speaker|: Ladies and gentlemen, I would like to deal with the last point, the question of
knowing for certain who is a criminal and who is not.

We know that there have been cases in which the wrong person was condemned. This is a separate issue
from the one we are discussing. We are discussing whether there is a place for the death penalty in a
justice system. We are not discussing correct procedure or rules of evidence.

Further, the main issue in a justice system is not protecting the small number of people who are accused
of crimes, but rather protecting the people in a society who have committed no crime. What best protects
them?

That is where the issue of deterrence comes in. My opponent has stated that there is no evidence that the
death penalty deters murder. On the contrary, there is evidence. In 1975, Isaac Ehrlich showed that one
execution deters, on average, eight murders. Recent studies have confirmed this. There is a study by Liu
Zhiqiang, showing that the death penalty both deters murders, and increases the deterrent effect of other
forms of punishment. These studies have appeared in the most respected academic journals.

What is more important? Is it better to kill one murderer, or to allow eight other innocent people to die?

Let's return to the question of executing innocent people. Even if this does sometimes happen, what is
more important? That one innocent person, or the eight others who are saved?

The system, then, prevents future murders in two ways: by deterring others from committing crimes, and
by preventing executed criminals from committing future murders. Thank you.

(Opposition 1% speaker): As my opponent points out, this question of deterrence has been discussed for a
long time. Isaac Ehrlich's article was the subject of much criticism at the time, and has been ever since.
Other scholars have examined Ehrlich's data and completely failed to come to his conclusions. Still
others have gathered new data, and tried to use the new data to support his conclusions. Most such
studies have concluded that his methods were flawed, and his figure of eight deterred murders has no
basis in fact.

The more recent studies do not stand for an agreement among scholars on this point, however good the
journals may be. They seem to be more important than they are, because all such articles appear very
quickly in the US media. The conclusions of recent studies appeared in newspapers even before the usual
review process, and some conclusions were reported which were later changed, when journal editors
pointed out flaws in methods and conclusions. These studies are normally used exactly as my opponent
has used them: to promote a claim that people believe in emotionally in the first place. A recent cooler
mathematical study concludes that the new deterrence literature provides no “stable foundation” for
decisions about the justice system. (http://www.deathpenaltyinfo.org/FaganDeterrence.pdf)

So we are left with the same uncertainty. And if there is uncertainty, what should we decide? We should
decide not to kill. That is basic justice. If you are not sure, you do not kill. Thank you.
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[Affirmative 2" speaker: As my opponent points out, these issues are emotional. She seems to suggest,
however, that they are emotional only for those who support capital punishment. Obviously, this is not
true. Opponents of capital punishment are at least as emotional, and at least as selective in their use of
evidence. We can agree, I think, that the best thing is to examine evidence as coolly as we can.

My opponent has just argued, very forcefully, that when we are in doubt we should do nothing. She even
seems to suggest that even a very small uncertainty should make us do nothing. What kind of philosophy
is this? We should not act until we know, with 100% certainty, that we are doing the right thing? I do not
believe my opponents ever achieve that level of certainty in any part of their lives.

The question is, does the system overall save innocent lives? It certainly saves some lives, because some
convicted criminals do repeat their crimes after they are released. We know for certain that these lives
have been saved. The difficult thing about the situation is that we don't know whose life will be saved.
We cannot say, “Mrs. Chan across the street would have died, and I like Mrs. Chan.” Nevertheless, if we
believe that innocent human life has value, we must work to save innocent human lives, even when we
do not know whose life we are saving.

With every execution, there is at least a very small chance that there is a mistake. Yet if we have no death
penalty, we know that we are killing some innocent people. Thank you.

: lOpposition 2" speaker]: Let’s look at the view of the world my opponent seems to be suggesting. She
stresses “innocent people” as completely different from the “criminals” who commit crimes. It seems
“innocent people” have a complete right to life, and the “criminals” have no rights at all, that the

| “innocent people” should kill them for the sake of the “innocent”.

"It is essential for us to believe that people are people, even if they do bad things. We must believe that
human beings can change, can become better in spite of their past. To execute people is to give up on

I that idea, and to believe that some people are devils, better dead than alive.

|

I My opponent has suggested that some people will commit crimes unless they are afraid of punishment.
I That may be true, but it should not be the main basis for our social life. We should not build our society
I based on fear but on trust. In our ordinary lives from day to day, we do trust each other, and we are right
I to trust each other.

|

| Serious crimes like murder are exceptions to a general rule of trust. Can a murderer be trusted once
| again, even after killing? Most times the answer is yes. Most murder is not the result of a great hatred of
| the entire world. Most murder is the result of one character in one situation.

If we believe in the rule of trust, we cannot abandon that rule completely for anyone. We can never say
I that one person is beyond help forever. Thank you.
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Focus 10: Teamwor k
Objectives
By the end of the focus, studentswill be better able to:

+ organise ateam effectively
+ understand the value of teamwork in debating

Time Needed

+ 50 minutes

Learning / Teaching / Assessment Tasks/ Activities

+ Ingroups, students build a free-standing structure using newspaper
+ They reflect on the importance of teamwork at different stages of debating
by completing a worksheet

Materials Required

Handouts on “ Teamwork”
Old newspaper

Masking tape

A whistle

4 4 4 &
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Teamwor k
Teacher’s Notes

I ntroduction

The learning activities in this focus enable students to discern the importance of
teamwork in debating.

Students should be reminded to begin the preparation for their final debates a week in
advance. Go through the handouts in Focus 12 with students so that they have an idea
what is expected of them and encourage them to make use of their free time to research
for their debates.

L earning Activity 1. Newspaper shelter

35 minutes

A. Building the newspaper shelter

Tell students that they are to practise working as a team and explain how they should
carry out the task. Students will build a free-standing shelter in groups of eight to twelve
people with newspaper and masking tape. Prepare separate stacks of newspaper and
masking tape for each team before class.

There will be two stages:

1. A planning stage, in which they may only speak English
2. A building stage, in which no one may speak

Allow them 20 minutes to plan how to build the shelter and give them another 20 minutes
to build it.

In the planning stage, if a group is out of ideas, give them some suggestions such as
advising them to make something like pillars by twisting the newspaper tightly or
wrapping it with masking tape.

You should observe how students work together to build the shelter. Takes notes on
students' actions that are worth discussing. For example, if one student stands back and
watches for a few minutes, then does something to help the process, write this down. If
one team loses time because too many people are trying to do the same thing, write this
down. Be ready to share with students some of your observations during the post-activity
reflection (Part B).

Walk round the room to check the shelters and ask students not in the group to applaud to
show their approval of the various shelters. Declare the winning team and present prizes.
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B. Post-activity reflection

In groups, students will answer the questions on their handouts. Two members from each
group will present their answers to the whole class.

L earning Activity 2: Teamwork in debating

15 minutes
Students will remain in their own team, reflect on their experience of building the shelter

and consider how they should collaborate in the process of debating. Some of the teams
will be invited to share their reflections.
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Focus 11: Presentation Skills
Objectives
By the end of the focus, studentswill be better able to:

+ deliver agpeech clearly, with appropriate body language and voice projection
+ demonstrate awareness of common pitfallsin delivering speeches

Time Needed

+ 50 minutes

Learning/ Teaching / Assessment Tasks/ Activities

+ Students practise persuasion skills through group discussion and presentation

+ They distinguish between good and bad body language

+ They practise delivering speeches to each other and evaluate the performance of
thelr peers

Materials Required

Handouts on “ Presentation Skills”

DVD Track 7: Video of sample speech 1
DVD Track 8: Video of sample speech 2
DVD Track 9: Video of sample speech 3

& b & &
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Presentation Skills
Teacher’s Notes

I ntroduction

This focus asks students to first evaluate the performance of some speakers, then practise
delivering a speech, and finally evaluate the performance of other students.

L earning Activity 1. Getting the vacant place

20 minutes

This game creates a situation that requires students to persuade an audience. Get students
in groups and let them choose which club they would represent. One group will be the
school authority and they will decide which club can use the staff quarter after listening
to their presentations.

Catering for Learner Diversity

For less advanced students, you might demonstrate how to persuade the school
authority by providing valid reasons (e.g. The English Club should be given the right to
use the room because they need a place for students to practise English after school).

L ear ning Activity 2: Identifying good and bad body language

10 minutes

Get students to look at the six pictures on the student’s handouts and explain to them
what good and bad examples of body language are. Students can then complete the
exercise by distinguishing between good and bad body language.

Possible answers;

Picturel Goodexaumple - looking balanced, standing straight,
natuwral eye contact

Picture2 Badexample - not serious and slouching,
head tilted to-one side

Picture3 Bad example - playing with hair,
no-eye contact

Picture4d Bad example - looking aggressive and unfriendly, impolite
gestures; finger-pointing

Picture5 Good example - looking confident, standing straight, using
gestures appropriately, good eye contact

Picture6 Badexample - reading from notes, note sheet held too-high,
no-eye contact
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L earning Activity 3: Delivering a speech with poise

20 minutes

A. Video watching

This activity will help students to think critically about the performance of others, and
consequently about their own performance.

Show students three sample speeches (DVD Tracks 7, 8 and 9). Have students
concentrate on the body language of the speaker and then complete the chart on the
student’s handout.

Another way to conduct this activity is to ask students to give a presentation and their
peers to point out their good and bad speaking habits.

Possible answers:

Srengths Weaknesses

o speaking cleawrly and fluently o nmumbling

o speaking in awvappropriote o speaking withv o monotonous
sheed voice - lacking variety in

o speaking with- o natural ntonation
intonation o speaking hesitontly

o standing stilll e playing withv hair

o making eye contoct withv o holding cue cards [ note sheety
audience too-high

o standing straight e reading from cue cards [ note

sheety

B. Practice

In this activity, students will practise reading out speeches to each other in pairs. The
student not performing will evaluate his / her partner’s performance using the peer
evauation form. Before students carry out peer assessment, go over the criteria on the
evauation form on page S132. Stress that the evaluation form only focusses on delivery
skills as this is the main objective of this learning activity. If possible, demonstrate good
style for them.

Alternatively, you may ask two or three students to deliver the speech in class as

demonstration. Make use of the opportunity to highlight aspects of delivery that students
need to pay attention to.
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Focus 12: Final Debates
Objectives

By the end of the focus, students will be better able to:
+ apply the debating skills covered in the module

Time Needed

+ Depending on class size, about 20 minutes per debate (excluding the preparation
time)

L earning / Teaching / Assessment Tasks/ Activities

+ Students get into groups of three and take part in a debating competition
M aterials Required

Handouts on “Final Debates’

Video camera (optional)

“Final Debates — Judging Criteria’ (pages S136 — S137)
“Mark Sheets for the Final Debates’ (pages T126 — T127)

4 & & &
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Final Debates

Teacher’s Notes

I ntroduction

The final debates should be given a sense of occasion. Invite adjudicators, such as the
principal or people from outside skilled and interested in debating. You may act as the
chairperson or assign students to take turns to chair the debates. Adjudicators should be
reminded not to get overly concerned about students language accuracy as this is a

communicative activity, and students should be evaluated on their ability to think and
communicate. Invite an audience (e.g. students from other forms) if possible.

L ear ning Activity 1: Final debates

A. Grouping
Students will form groups of three and decide among themselves the role of each
teammate. You may give them advice on how to share out the work, if appropriate, e.g.

summary speeches are usually given by the captain but you may et the teams decide who
will do it or have four membersin ateam so that each member presents a speech.

B. Preparation

Go over the rules in Learning Activity 8 of Focus 1 with students to ensure they
understand the procedure.

A week before the competition, prepare a list of motions relevant to your students
interests and abilities. Try to include awider range of motions for variety. Have the teams
draw from the motions on the list and draw lots to decide whether they are the
Affirmative or the Opposition.

Below are some possible motions for your consideration:

1. Human beings should not be allowed to use other animals as objects of sport and
entertainment.

2. Thesalesand consumption of alcohol should be further restricted.

3. Cosmetic surgery should be banned.

4. Governmentsshould not waste public resourcesto censor the Internet.
5. Drug testsshould becarried out in schoolsin Hong Kong.

6. Surrogate motherhood should be banned in Hong Kong.

T99



Learning English through Debating

Remember to invite adjudicators (who can be yourself, students with debating experience
or English teachers of other classes / levels). Go through the “Final Debates — Judging
Criterid’ handouts with students to ensure they understand how their performance will be
evaluated. You may also give them copies of the “Mark Sheets for the Final Debates’ in
the “Supplementary Materials’ section (pages T127 — T128) and ask them to conduct
peer assessment.

As atoken of recognition and encouragement, you may ask the adjudicator(s) to present
prizesto:

e thebest / winning team

o the best debater

Invite students to vote and decide the award winners to give them a greater sense of
ownership and involvement.

Catering for Learner Diversity

For less advanced students, you may consider giving them more than one week to
prepare for the final debates. Feel free to adjust the rules to make the task easier (e.g.
allowing students more time to come up with an answer for each question, or taking
out the question and answer session).

For more advanced students, you may ask them to prepare for more than one motion,
and only tell them the motion on the day of the debate. Alternatively, you may let them
know the motion in advance but announce their stances on that day. You may aso
adjust the rules to allow longer speeches (e.g. 3 minutes each for the opening and
summary speeches and 2 minutes 30 seconds for the 1% and 2™ speakers’ speeches).
Encourage more advanced students to jot only brief notes of their key points on cue
cards and give more spontaneous response instead of relying too much on pre-written
speeches. If you would like to add more challenge to the fina debates, you may even
adopt the style of the “Interrogative Debating Session” in Sing Tao Inter-school
Debating Competition for the question and answer session (see page T118 of the
“Supplementary Materials” section).

C. Debate competition

Each speaker should speak for a maximum of 2 minutes. Allow 20 minutes for each pair
of teams to debate. After the summary speeches, give the adjudicators at least 15 minutes
to tally their scores and deliberate on the winner, as well as invite them to comment on
the debaters performance.

Catering for Learner Diversity

For less advanced students, they should also be encouraged to assess their peers.
However, instead of asking them to give marks to all speakers, you may ask each
student to focus on one debater and note down his / her strengths and weaknesses.

T100



Learning English through Debating

Encourage them to give oral / written feedback to the debater afterwards.

For more advanced students, you may ask them to take turns to be the adjudicators
using the “Mark Sheets for the Final Debates’ on pages T127 — T128 of the
“Supplementary Materials’ section. Familiarise them with the criteria before they start
to assess their peers and ask them to explain why they think a certain team should win.
Encourage the students to make suggestions for improvement for both teams at the end
of the debate.
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Thisisablank page.
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Supplementary Activity for Focus 1:
Listening for Main Ideas (L earning Activity 7)

You will watch avideo of a debate on the motion “ Everyone under 18 should be subject to an 8:00
pm curfew” . Identify the key ideas or arguments the speakers make as you listen and fill in the
blanks in the table below.

AFFIRMATIVE CAPTAIN OPPOSITION CAPTAIN
e Young people have problems such as e Theteenage problemsthis motion is
1) , Sex and pregnancy, supposed to solve are not really serious.
2) and

e Having acurfew isimpractical because

staying out all night. the police do not have 4)

e Thesolutionisto have a3) resources.
Is_ot_hztathe'ume spent on these activitiesis | | Having a curfew will not solve the
imited. problems because drug and sexual
activities can happen 5)
e The curfew isaviolation of
6)
AFFIRMATIVE 1°" SPEAKER OPPOSITION 1°" SPEAKER
e Drugsand?7) e Theopponent isnot using real storiesand
are serious problemsin Hong Kong — has refused to admit that the numbers
examples are given to support the make a difference.
argument.
e Theopponent isjust using statisticsto
understate the problem.
AFFIRMATIVE 2"° SPEAKER OPPOSITION 2"° SPEAKER

e Theissueisnot whether crack cocaineis | e Drinking can happen in the daytime.

the top drug, but whether thereis adrug «  The opponents have failed to show that

problem. the problem of 9) and
e Alcoholism and other addictions can 10) abuse is seriousin Hong
8) . Kong.
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AFFIRMATIVE CAPTAIN

Young people have problems such as
1) drugs, sex and pregnancy,

2) underage drinking and staying
out al night.

The solution isto have a 3) cuufew so
that the time spent on these activitiesis
limited.

OPPOSITION CAPTAIN

The teenage problems this motion is
supposed to solve are not really serious.

Having a curfew isimpractical because the
police do not have 4) unlimited
resources.

Having a curfew will not solve the
problems because drug and sexual
activities can happen 5) in the

The curfew isaviolation of 6) young
people’s rights.

AFFIRMATIVE 15" SPEAKER

Drugs and 7) teenage pregnancy are
serious problems in Hong Kong —
examples are given to support the
argument.

The opponent is just using statistics to
understate the problem.

OPPOSITION 1°" SPEAKER

The opponent is not using real stories and
has refused to admit that the numbers make
adifference.

AFFIRMATIVE 2"° SPEAK ER

Theissue is not whether crack cocaineis
the top drug but whether thereisadrug
problem.

Alcoholism and other addictions can
8) destroy lives.

OPPOSITION 2P SPEAKER

Drinking can happen in the daytime.

The opponents have failed to show that the
problem of 9) drugrand 10) alcohol
abuse is seriousin Hong Kong.
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Supplementary Activity for Focus 2:
Noting down the Main Ideas of a debate (L ear ning Activity 6)

You will watch the video of the debate on bullying again. In pairs, write down the main ideas that
the speakers make by completing the table. Some ideas of the speakers have been provided for you.

AFFIRMATIVE CAPTAIN

Bullying isamajor problem and six out of
ten studentsin primary schools have been
bullied.

Bullying isamajor problem and we must
take strong action.

If the bully is expelled, students will see
that the issue isimportant.

OPPOSITION CAPTAIN

We accept that the problem of bullying is
important.

AFFIRMATIVE 1°" SPEAKER

We agree that we cannot expel 24% of
primary students.

There should be enough evidence.

OPPOSITION 1°" SPEAKER

My opponent underestimates the difficulty
of proving bullying.

Thisresolution isall about punishment
and the desire to hurt the bully.

It is more effective to deal with bullying
through engaging studentsin activities
which promote a peaceful, loving and
respectful environment.

AFFIRMATIVE 2"° SPEAK ER

Bad intentions exist even if we are positive
and loving.

If the teacher responds to bullying by
offering extra attention, the bully will be
encouraged to continue.

Bullies only understand punishment and
the punishment must be strong.

OPPOSITION 2"° SPEAKER

Preventive methods are the best way to
deal with bullying as suffering is avoided.
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AFFIRMATIVE CAPTAIN

Bullying isamajor problem and six out of
ten students in primary schools have been
bullied.

Bullying is amajor problem and we must
take strong action.

If the bully is expelled, students will see
that the issue is important.

OPPOSITION CAPTAIN

We accept that the problem of bullying is
important.

It iy not practical to-expel 24% of
all primawy students.
The definition of bullying is broad

We canvt expel ov student every time
he /[ she insulty another student.

Bullies often come from difficudt
homes. We can't solve av problem by
sending them back home.

AFFIRMATIVE 1°" SPEAKER

We agree that we cannot expel 24% of
primary students.

be too-broad. One single insudt is
not bullying-
There should be enough evidence.

Once there iy enough proof (e.g-
teachery or studenty eyewitness
accounty of fighty or continuwal
verbal insults), the school should
expel the bully.

OPPOSITION 1" SPEAKER

My opponent underestimates the difficulty of
proving bullying.

Thisresolution is all about punishment and
the desire to hurt the bully.

It is more effective to deal with bullying
through engaging students in activities which
promote a peaceful, loving and respectful
environment.

AFFIRMATIVE 2"° SPEAK ER

Bad intentions exist even if we are positive
and loving.

If the teacher responds to bullying by
offering extra attention, the bully will be
encouraged to continue.

Bullies only understand punishment and
the punishment must be strong.

OPPOSITION 2P SPEAKER

Preventive methods are the best way to deal
with bullying as suffering is avoided.

Reseawrchv by City University of Hong
Kong shows that “harsh
punishument is not effective for
stopping bullying”.

Punishument for bullies iy sometimes
necessowy, but they should stil be
treated as pout of the class.
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Supplementary Activity for Focus 3:
Developing a Basic Argument (L ear ning Activity 8)
A. Match each opinion with its relevant reason and support. One has been done for you as an

example:
Opinion Reason
M1 A A ] :
: :  because school theft often
%T;?Ik' Tj%ﬁgo‘flai;e banned :  happens when mobile phones
. PIaces. . :  arenot well-attended.
N J LesssssssssssssssssssssssEannat
e N TS EEEyEEEEEEEEEEEEEEEEEEEEEEE -
2 B .

because school uniforms are =
not comfortable.

Students should be allowed to
eatinclass...

. Y, :

f3 N = C E

because food can help
students to concentrate better;
aswell as boost their energy.

Soft drinks should not be
sold at tuck shops...

-
-

~
N
J

because they are highin
sugar and bad for students’
health.

There should be no school
uniforms...

-
S

~N
&)
J

because it can cause health
problems for the passive
smokers.

Mobile phones shouldn’t
be allowed in schools...

- J

Supporting details

a

Medical reports show that soft
drinks can cause obesity and
tooth decay.

N

b

In 2009, over half of the cases
of school theft involved the
loss of mobile phones.

A4

c

Many studies have shown
that second-hand smoke
causes cancer.

d
It is good for our brains and
metabolism to eat many
small meals a day.

NN

e

They are often too cold in
the winter and too hot in the
summer.

N

B. Complete the following arguments by providing suitable reasons and supporting details.

Students should be given less homework because

PE lessons should be made compulsory for al students because
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Supplementary Activity for Focus 5:
Mystery Game—"“Murder in the Classroom” (War m-up)

The aim of the game “Murder in the Classroom” is to prepare students to support their
arguments with evidence. In this game, students will gather clues and formulate opinions
based on the testimony provided by different witnesses. A full set of materials for the
game (including the worksheets, explanations and answers) can be freely downloaded
from the following website:

http://www.onestopenglish.com.

Before the lesson, makes copies of the students' worksheet as well as the character role
cards downloadable from the above website.

During the lesson, go over the difficult vocabulary on the character role cards before
giving them out to students.

Explain the rules of the games and the background of the murder case. Divide the class
into groups and give out the role cards.

Each group member will take up the role of a character in the murder case and familiarise
themselves with the information given on their role card (Note: The actual number of
characters may vary depending on the number of students you wish to involve and the
amount of challenge and distraction you want to create).

Students ask each other questions and note down what they say.

After collecting information, they will analyse the evidence and discuss to work out who
the murderer is. The first group who gets the answer wins the game.

After the game, you may ask the students how they solve the mystery. As they explain,
write down their ideas on the board and draw arrows to show the logic of their reasoning.
For example:

Alibi Conclusion

Louise King was with
Simon Donnelly when
the murder happened.

E— Louise King
is not the murderer.

Explain to students that before arriving at a conclusion, they must consider all possible
clues and analyse the information collected critically.

Explain that when it comes to debating, students will need to come up with an
argument and then back it up with evidence and examples.
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Sudent’s Wor ksheet

You are going to play a murder mystery game.

Your teacher will divide the classinto groups and give each of you arole card.

Your teacher will explain the background of the murder case and you have to guess who
the murderer is with your group members. The group that first guesses who the murderer

iswins the game.

Students have to ask each character the following questions and compl ete the table below.

/Questionsto ask: \

1. What isyour name?
2. Why wereyou at the party?
3. What was your relationship with Ms. McGowan?
4. When did you last see Ms. McGowan?
Q. What were you doing when you heard the scream? j

Name Motive Alibi Clue

A copy of Simon
Donnelly's book was
Simon Donnelly found in the classroom
where Miss McGowan
was killed.

A photograph of Saul
Saul Sheen Sheen was found in Miss
McGowan's pocket.

Miss McGowan was
holding a handkerchief
Ivan Williams with theinitials|.W. in
her hand when she was
killed.

Lily Simmons
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Name

Motive

Alibi

Clue

Edward Green

Patricia Woods

LouisKing

Who do you think isthe murderer? Arethere any evidence and reasons to support

your guess?
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Supplementary Activity for Focus 5:
Types of Supporting Details (Learning Activity 2)

A. This speaker believes that the government should lower taxes. Label the kinds of evidence she uses to
support her view by filling out the boxes with the words in the list below:

Example Statistics

Expert Opinion Explanation

Stance / Position
Reason
Support 1

Support 2

Support 3

Support 4

The government should lower taxes.

Lower taxes will help improve the economy.

If taxes are lower, people have more money to
spend. Companies will sell more and this increases
jobs.

When America lowered taxes a few years ago,
people in general bought more things.

According to Dr. Max Moneyback of The Everyday
Economist, lowering taxes will help business.
Corporate sales fell by 5% when our government
raised taxes last year.

B. This speaker believes that the government should raise taxes. Read his argument (statements A-F on
the right below) and see how he makes use of different types of evidence to build his case. Write the letter
of the statement that best fits the description on the left. The first one has been done for you as an example.

Stance / F
Position

Reason

Support 1
Expert Opinion

Support 2
Statistics

Support 3
Explanation

Support 4
Example

A | Tax increases in Sweden have improved the quality
of government services for everyone in that country.

B | 1t will take 15 million more dollars to complete
construction on the new highway.

C |The government needs more money to provide
better services.

D | without more money the government can’t provide
training for people without jobs.

E According to the Financial Secretary, important
services such as medical care will have to be cut if
taxes are not increased.

The government should raise taxes.
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Supplementary Activity for Focus 6:
Identifying the Stance of Sources (Learning Activity S)

A good argument is one supported by strong evidence. You are going to research a variety of sources

(e.g. newspapers, magazines, books, journals, and the Internet) to identify information relevant to your
motion and stance.

Below are some sources on capital punishment (also known as the death penalty). Read them and

decide which sources are FOR capital punishment, and which sources are AGAINST it. One has been
done for you as an example

ff Home - Daily News - Windows Internet Explorer E[ﬁlfgj
Sl o é;_, http:ffaewen dadbvnews comd V-| || X ) : POl
an B . - . »
W daf |@Humﬂ- Dradlyr Hews | | =~ & - ,:* - ¥
”

Don’t wrong the innocent. Can we be 100% sure that

someone is guilty?

410 people convicted of capital crimes in the U.S.A. between 1910 and 1990 were later
proved innocent of the crimes accused, according to a report by Amnesty International

(1995). Some were fortunate enough to escape execution by minutes, but 67 innocent
people were actually executed.

Il{ _ O For
i e.g. | MAgainst |——

According to Merry Kindheart, Chairperon of the Human Rights International, capital
punishment does not respect the right of life. The nature of the punishment is more
vindictive than corrective.

[ For -
1 | O Against

There’s a claim that it is more expensive to execute a criminal than to imprison him for life.
That is not entirely true. It is very expensive to hold someone in prison for life. Life prisoners

stay in prison on average for 30 to 40 years at a cost of HK$50,000 to $60,000 per year.
(Journal of Prison Reform, January, 2000)

2 | O Against
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“What is the difference between the death penalty and murder? The end result is
the same: one more dead body, one more sad family. When we execute someone,

we are suggesting that hiuman life is worthless.”

O For
O] Against

L=

The number of murder cases dropped by 20% after
Peace Town restored capital punishment in 1977. In
1976, there were 55 cases but in 1977, there were

only 44.

O For

[0 Against

-

@)

-

According to a United States Government report in October, 1995,

“Many death row prisoners are innocent and there is a high risk, of

wrongful conviction and faulty execution.”

O For
5 | O Against

{f Home - Daily Newz - Windowsz Internet Explorer ]|
Bl ol ~ é;_, hitpeffasaew dadlmew s com e 5| [ ) : B
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Professor discusses crime with university law

students

At the 2010 Legal Justice Forum, Professor Tim Leung of Impartial University said that
each execution of a murderer prevents 20 other murders. He showed that if we
increase executions by 1%, we prevent about 105 future murders.

O For
0] Against
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Supplementary Activity for Focus 8:
Revision of Question Forms (L earning Activity 1)

Student’s Wor ksheet

Let us have aquick revision by considering the commonly used question words in the list
below:

When? Time
Where? Place
Who? Person
Why? Reason
How? Manner
What? Object/ Idea/ Action
Which (one)? Choice of alternatives
Whose? Possession
Whom? Person (object)
How much? Price/ Amount (uncountable)
How many? Quantity (countable)
How long? Duration
How often? Frequency
How far? Distance
What kind (of)? Description

Turn the following statements into questions, using the cues in brackets.

1. Wild animals are dangerous. (Yes/ No)

Are wild animaly dangerous?

2. Dogslearn to live with people. (How)

3. Horsesare pets. (Yes/ No)
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. Dogs became the companions of human beings. (When)

. Dogs learnt to understand human intentions. (How)

. Catsdo not do tricks. (Why)

. A manin New York kept atiger in his apartment. (Yes/ No)

. They tamed alion. (How)
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Supplementary Activity for Focus 8:

Formulating Questions (L ear ning Activity 4B)

Complete the table by writing down the questions directed at different debaters.

Debater

Argument

Questionsto challenge the speaker

1| Affirmative
captain

This practice (of keeping
wild animals as pets) is so
negative that it should be
illegal.

First, wild animals are
always dangerous and they
remain so for the rest of
their lives. A chimpanzee
may be a pleasant
companion for awhile but
can become wild again.

Second, the capture of wild
animals (like gorillas) isa
major problem for the
preservation of wildlife.

Example: You seem to suggest that
wild animals only consist of apes. How
about other wild animals such as birds,
fish and lizards? Are they dangerous?

2 | Affirmative
1% speaker

Matthew Liebman of the
Law Faculty at Michigan
State University believes
wild animals are less
domesticated as they have
needs that far exceed their
owners capacities.

What does alaw professor

3 | Affirmative
2" speaker

The law can only concern
itself with the general case.

Laws may makeillegal
some behaviour that seems
acceptable but thisis the
nature of law.

Are you suggesting that
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Debater Argument Questionsto challenge the speaker
Opposition | My opponent has offered a | Example: Instead of playing on words,
captain strangely circular can you tell us if you think animals
argument. They say that have fedlings and if they like to be put
wild animals are wild in a cage?
because they desire
freedom.
Opposition | Although people may buy | What do you think
1% speaker | wild animals as pets, we do
not see that thisis cause of
extinction.
?
Opposition | My opponent says that the | You said that
2" speaker | laws are always inexact but
we think laws can be exact.
For example, licences are
required for people to keep
animals that might be
dangerous in Hong Kong. )
Can you explain how
It is not impossible to
create just laws. It just
requires thought and N

precision.
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Supplementary Activity for Focus 8:
“Interrogative Debating Session” (L earning Activity 5)

The question and answer session adopted in the Sing Tao Inter-school Debating
Competition is caled “Interrogative Debating Session”, the objective of which is to
further encourage the development of anal(}/si ng and debating skills. The “Interrogative
Debating Session” takes place after the 2™ speakers have finished with their speeches.
You may like to adopt this style of question and answer session for this module or the
final debates, if you wish.

Flow chart of “Interrogative Debating Session” :

Chairperson
Affirmative Opposition

Captain O S »6 O Captain

o Qpe O
2nd SpeakerOI 2 Q 2" Speaker

Reprinted with permission from the organizers of the Sing Tao Inter-School Debating Competition

Procedure of the " Interrogative Debating Session” :
1. Affirmative 2" speaker startsto ask Opposition 2™ speaker a question.

2. Opposition 2" speaker replies to the question, and then asks Affirmative 1% speaker
aquestion.

3. Affirmative 1% speaker replies to the question, and then asks Opposition 1% speaker a
question.

4. Opposition 1% speaker replies to the question, and asks Affirmative captain a
question.

5. Affirmative captain replies to the question, and asks Opposition captain a question.

6. Opposition captain replies to the question, and asks Affirmative 2" speaker a
question.

7. Affirmative 2" speaker repliesto end this session.

Timekeeping for “Interrogative Debating Session”:

Preparation of Questioning 15 seconds | Preparation of Answering 15 seconds

Questioning 20 seconds | Answering 40 seconds
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Supplementary Activity for Focus 9:
riting a Summary Speech (Learning Activity 6)

Write a 250-300 word summary speech on the motion “The death penalty is an
appropriate penalty in our legal system” following the guidelines provided.

Point out the
assumption of the
Affirmative and

(Oppositiont

The Affirmative teamn believes that the deativ penadty is an
effective deterrent that helps to- prevent future crimes and protect
the innocent. While we agree that the right of the innocent
should: be upheld; we dowt believe the deathv penalty is o
appropriate and effective measure to-achieve this.

While: ouwr opponenty awgue that justice iy done thwoughv
killing the muwderers, they seem to- suggest that

challenge their
understanding of justice

Rebut the point on
justice and show the
team’s stance

Question the validity of L
the Affirmative's
argument on the
deterrent effect of death
penalty

Rebut with evidence

Highlight the
possibility of wrong
condemnation and the
need for trust in society

We believe that

The Affrmative teawm claimy to- know certaindy that the
deativpenalty is o deterrent but

>

The Affrmative teamv's whole case resty on the notion that the
deativ penadty saves lives and preventy futwre crimes. We awe

/

Givenw that there iy always o possibility of wrong
condemnation and we should build owr society on trust, today’s

motion must fall.
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Summarise the
Opposition’s argument
that killing iswrong,
especialy when thereis
uncertainty and
imperfectionsin the
process of tria
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Affirmative;

Ladies and gentlemen, owr case has rested on three
principles: justice; deterrence and preventiow of future crimes:

Ow justice; while our opponenty argue that it iy wrong to-

we believe that

Rebut to show why
justiceis best done
through the death
penalty and play down
the importance of the
Opposition’s concerns

Rebut by providing
further elaboration or
evidence

B

Come up with anew
rebuttal for the point
made by the 2™ speaker
of the Opposition team
(e.g. too naive and
trusting to believe all
humans are good by
nature / death penalty
be imposed only on
persistent offenders)

17

The Opposition states theve iy no- evidence showing that the
deativpenalty iy av deterrent to-crime but

The Opposition suggesty that theve should be trust in society
and we must believe that people cawnv change:. However,

/

Considering that the deathv penalty is awv effective way to-
deter futwe crimes and protect innocent lives, today’s motiow
must stond.
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Portfolio Assignment 1 — Suggested Assessment Criteria
(Speech against curfew)

Excellent
e The stanceiswell supported with strong and clear ideas.
e Specific details which effectively support the stance are provided.

Good

e The stance is supported with clearly presented information but some ideas need
more elaboration.

e Specific details are provided.

Average

e Attempts are made to support the argument but some ideas may not be relevant or
strong enough.

e There are some details but they are too general or may not really help to explain the
position.

Room for improvement
e Attempts are made to express some ideas but the argument is not clearly presented.
e Not many relevant details are provided.

Much greater effort needed
e Norelevant ideas are presented to support the argument.
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Portfolio Assignment 2 — Suggested Assessment Criteria
(Speech on the abolition of exams)

Content Accuracy Syle Topic Sentence Supporting
Details
The stanceisfully | Meaningis A wide range of Topic sentenceis Relevant and
supported with conveyed through | vocabulary and clear, correctly adequate
appropriate and accurate use of sentence structures | placed anditsidea | supporting details
Excellent clear arguments. grammar, spelling | are effectively isrestated in the aregiven to fully
Relevant and and punctuation. used. The writing closing sentence. substantiate the
extensive details is clear, fluent and main ideas.
are given. convincing.
The stanceis Grammatical A range of Topic sentenceis Sufficient
supported with structures are vocabulary and clear and correctly | supporting details
adequate mostly accurately | sentence structures | placed but itsidea | areincluded but
arguments. used to convey are used isnot fully re- some of them
Good Specific detailsare | meaning, with appropriately. The | statedinthe could be more
presented clearly very few errorsin | writing is natural closing sentence. clearly presented.
but one or two of spelling and and easy to follow.
them may not be punctuation.
relevant.
An attempt to Basic punctuation | Common Topic sentenceis Some supporting
support the stance | and grammatical vocabulary and fairly clear butis details are
ismadebut it is structures are basic structures are | not properly provided but not
not fully supported | accurately used. used appropriately. | positioned and/or al of them are
with appropriate There are some However, the itsideais not relevant to the
Average arguments. Details | errorsin spelling writing lacks restated in the main idess.
given aretoo and punctuation variety, punch or closing sentence.
general toexplain | but they generaly | flair, and could
the stance. do not interfere have been made
with meaning. clearer and more
concise.
Limited arguments | Therearefrequent | Limited and Topic sentenceis Few supporting
are provided to grammatical simplevocabulary | unclear, details relevant to
support the stance, | inadequacies. is used, which incorrectly placed | themainideasare
Room for whichisprobably | Errorssometimes | doesnot and itsideais not included.
improvement pauwd by |nterf§re with communl cate r&etgted inthe
inadequate meaning. meaning clearly closing sentence.
understanding of and accurately.
theissue.
No valid Errorsin grammar, | A very limited Topic sentenceis No supporting
arguments are spelling and range of absent in the details relevant to
presented to punctuation vocabulary is paragraph. the main ideas are
Much greater | support the stance. | severely interfere | used. There are included.
efforts needed with meaning. only afew simple,
comprehensible
sentences.

* Thisis a suggested marking scheme. Teachers might like to adapt it for use in their own classrooms.
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Portfolio Assignment 3 — Suggested Assessment Criteria
(Speech to persuade someone to quit smoking)

comprehensible
sentences.

structureis very
weak.

Content Accuracy Syle Sructure & Appeal &
Organisation Per suasiveness
The stanceisfully | Meaningis A wide range of Thewritingishighly | A wide range of
supported with conveyed through | vocabulary and coherent and appeals of
appropriate and accurate use of sentence arguments are argument and
Excellent clear arguments. grammar, spelling | structuresare logically sequenced. persuasive
Relevant and and punctuation. effectively used. Topic and concluding | language devices
extensive details The writing is sentences are are effectively
are given. clear, fluent and effectively used. used.
convincing.
The stanceis Grammatical A range of Thewriting is clear Most of the
supported with structures are vocabulary and and organised, and appeals and
adequate mostly accurately | sentence arguments are mostly | persuasive
arguments. used to convey structures are used | connected. Topic and | language devices
Good Specific details meaning, with appropriately. The | concluding sentences | used are
are presented very few errorsin | writing is natural are appropriately appropriate.
clearly most of spelling and and easy to used most of the
thetime. punctuation. follow. time.
An attempt to Basic punctuation | Common Connection can be Basic forms of
support the stance | and grammatical vocabulary and seen between some appeal and
ismadebutitis structures are basic structures paragraphs and persuasive
not fully accurately used. are used points. Attempts to language devices
supported with There are some appropriately. use topic and are used
Average appropriate errorsin spelling However, the concluding sentences | appropriately but
arguments. and punctuation writing lacks are evident. more details and
Details given are but they generally | variety, punch or vivid description
too general to do not interfere flair, and could are needed for
explain the stance. | with meaning. have been made greater
clearer and more persuasiveness.
concise.
Limited There are frequent | Limited and Some connection can | Some
arguments are grammatical simple vocabulary | be seen between understanding of
provided to inadequacies. isused. The ideas but thereisno apped s and
support the Errors sometimes | writing does not clear paragraph persuasive devices
Room for L . . . .
improvement stance, which is |nterf§re with communlcate structure and I|ttlg f:an be seen but_
probably caused meaning. meaning clearly attempt to use topic inadequate details
by inadequate and accurately. and concluding are provided to
understanding of sentences. create an impact
theissue. on the audience.
Novalid Errorsin A very limited Thewriting is The writing shows
arguments are grammar, spelling | range of disorganised and little understanding
Much presented to and punctuation vocabulary is thereislittle logical of appealsand
greater support the severely interfere | used. There are connection between | persuasive
e:;;:j stance. with meaning. only afew simple, | ideas. The paragraph | language devices.
n

* Thisisasuggested marking scheme. Teachers might like to adapt it for usein their own classrooms.
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Portfolio Assignment 4 — Suggested Assessment Criteria
(Enriching a speech with evidence)

Content Accuracy Syle Structure & Research &
Organisation Citation
The stanceisfully | Meaningis A wide range of Thewriting is A wide range of
supported with conveyed through | vocabulary and highly coherent and | relevant and current
appropriate and accurate use of sentence structures | arguments are sources are used
clear arguments. grammar, spelling | are effectively used. | logically and cited properly.
Excellent Relevant and and punctuation. Thewriting isclear, | sequenced. Topic All findings are
extensive details fluent and and concluding effectively
are given. convincing. sentences are presented in
effectively used. student’s own
language and style.
The stanceis Grammatical A range of Thewritingisclear | A number of
supported with structures are vocabulary and and organised, and | current and relevant
adequate mostly accurately | sentence structures | arguments are works are used and
arguments. used to convey are used mostly connected. cited correctly.
Specific details meaning, with appropriately. The Topic and Most borrowed
Good are presented very few errorsin | writing is natural concluding materials are
clearly most of spelling and and easy to follow. | sentencesare effectively
thetime. punctuation. appropriately used presented in
most of thetime. student’s own
language.
An attempt to Basic punctuation | Common Connection canbe | A few valid sources
support the stance | and grammatical vocabulary and seen between some | are cited but some
ismadebutitis structures are basic structuresare | paragraphs and findings and
not fully accurately used. used appropriately. | points. Attemptsto | materials are not
supported with There are some However, the use topic and effectively
Average appropriate errorsin spelling writing lacks concluding presented in
arguments. and punctuation variety, punch or sentences are student’s own
Details given are but they generally | flair, and could evident. language or woven
too general to do not interfere have been made into the writing.
explain the stance. | with meaning. clearer and more
concise.
Limited There are frequent | Limited and ssimple | Some connection Limited sources are
arguments are grammatical vocabulary isused. | can be seen cited and most are
provided to inadequacies. The writing does between ideas but vaguely presented
support the Errors sometimes | not communicate thereisno clear or not relevant to
Room for stance, whichis interfere with meaning clearly and | paragraph structure | the argument. Some
improvement caused by meaning. accurately. and little attempt to | attempts are made
inadequate use topic and to express the
understanding of concluding findingsin student’s
theissue. sentences. own words but not
very effectively.
Novalid Errorsin grammar, | A very limited Thewriting is No relevant sources
arguments are spelling and range of vocabulary | disorganised and are cited to support
presented to punctuation isused. There are thereislittlelogical | the argument. Little
Much greater | qpnort the severely interfere | only afew simple, | connection between | effort is made to
effortsneeded | stance, with meaning. comprehensible ideas. The present the findings
sentences. paragraph structure | in student’s own
isvery weak. words.

* Thisis a suggested marking scheme. Teachers might like to adapt it for use in their own classrooms.
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Portfolio Assignment 5 — Suggested Assessment Criteria
(Affirmative 1% speaker’s speech on death penalty)

Content Accuracy Syle Sructure &
Organisation
The stance isfully Meaning is conveyed A wide range of The writing is highly
supported with appropriate | through accurate use of vocabulary and coherent and
and clear arguments. grammar, spelling and sentence structures arguments are
Relevant and extensive punctuation. are effectively used. logically sequenced.
Excellent details are given. The writing is clear, Topic and concluding
Arguments made by the fluent and convincing. | sentencesare
Opposition are well effectively used.
addressed and effectively
rebutted.
The stance is supported with | Grammatical structures A range of vocabulary | Thewriting is clear
adequate arguments. are mostly accurately and sentence and organised, and
Specific details are used to convey meaning, | structures are used arguments are mostly
presented clearly most of with very few errorsin | gppropriately. The connected. Topic and
Good the time. spelling and punctuation. | writing is natural and | concluding sentences
Some of the arguments easy to follow. are appropriately used
made by the Opposition are most of the time.
effectively rebutted.
An attempt to support the Basic punctuation and Common vocabulary | Connection can be
stance is made but it is not grammatical structures and basic structures seen between some
fully supported with are accurately used. are used paragraphs and points.
appropriate arguments. There are some errorsin | appropriately. Attempts to use topic
Details given are sometimes | spelling and punctuation | However, thewriting | and concluding
Average too general or unclear. but they generally do not | lacks variety, punch sentences are evident.
Some attemptsto respond to | interfere with meaning. or flair, and could
arguments made by the have been made
Opposition but the rebuttals clearer and more
are not very strong. concise.
Limited relevant arguments | There are frequent Limited and simple Some connection can
are provided to support the | grammatical vocabulary is used. be seen between ideas
stance, which is caused by inadequacies. Errors The writing does not but thereis no clear
Room for inadequate understanding of | sometimes interfere with | communicate paragraph structure
improvement theissue. Some attempts are | meaning. meaning clearly and and little attempt to
made to rebut the arguments accurately. use topic and
made by the Opposition but concluding sentences.
are not very effective.
No valid arguments are Errorsin grammar, A very limited range Thewriting is
presented to support the spelling and punctuation | of vocabulary isused. | disorganised and there
Much greater stance. No attempt ismade | severely interfere with Thereare only afew islittle logical
effortsneeded | f© respond to the arguments | meaning. simple, connection between
made by the Opposition. comprehensible ideas. The paragraph
sentences. structureis very weak.

* Thisis a suggested marking scheme. Teachers might like to adapt it for use in their own classrooms.
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Portfolio Assignment 6 — Suggested Assessment Criteria

(Summary speech)
Content Accuracy Syle Sructure &
Organisation
Arguments made by the Meaning is conveyed A wide range of The writing is highly
team are summarised through accurate use of vocabulary and coherent and arguments
effectively. Theteam lineis | grammar, spelling and sentence structuresare | arelogically sequenced.
Excallent reiterated and strengthened. | punctuation. effectively used. The Topic and concluding
Arguments made by the writing is clear, fluent sentences are effectively
opposing team are and convincing. used.
responded to effectively.
Most of theteam's Grammatical structures A range of vocabulary The writing is clear and
arguments are summarised | are mostly accurately and sentence structures | organised, and
in the speech. used to convey meaning, | are used appropriately. arguments are mostly
Good Most of the opposing with very few errorsin The writing is natural connected. Topic and
team’s arguments are spelling and punctuation. | and easy to follow. concluding sentences are
responded to effectively. appropriately used most
of thetime.
Some attempts are made to | Basic punctuation and Common vocabulary Connection can be seen
summarise the team’s grammatical structures and basic structuresare | between some
arguments. Some are accurately used. used appropriately. paragraphs and points.
arguments raised by the There are some errorsin | However, the writing Attempts to use topic
Average opposing teams are spelling and punctuation | lacks variety, punch or and concluding
effectively addressed. but they generally do not | flair, and could have sentences are evident.
interfere with meaning. been made clearer and
more concise.
Very few arguments made There are frequent Limited and simple Some connection can be
by theteam areincluded in | grammatical vocabulary isused. The | seen between ideas but
the summary and most of inadequacies. Errors writing does not thereisno clear
Room for them are not elaborated. An | sometimesinterfere with | communicate meaning | paragraph structure and
. attempt ismadeto address | meaning. clearly and accurately. little attempt to use topic
Improvement . .
afew of the points made by and concluding
the opposing team but not sentences.
very effectively.
No attempt is made to Errorsin grammar, A very limited range of | Thewriting is
summarise the team’s spelling and punctuation | vocabulary is used. disorganised and thereis
Much greater arguments. Thereisamost | severely interfere with Thereare only afew little logical connection
no response to the meaning. simple, comprehensible | between ideas. The
efforts needed . .
arguments of the opposing sentences. paragraph structureis
team. very weak.

* Thisis asuggested marking scheme. Teachers might like to adapt it for use in their own classrooms.
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Focus 12 — Mark Sheets for the Final Debates

AFFIRMATIVE TEAM

Captain

1* Speaker
2" Speaker

PART 1: Speeches

Role Content | Language | Organisation Poise Total Score
40 30 20 10 100 points @
Captain
1% Speaker
2"! Speaker

PART 2: Question and Answer Session

Questioning Answering Total Score
Role Content | Presentation | Content | Presentation | ;00 e
30 20 30 20

1* Question

2™ Question

3" Question

PART 3: Summary Speeches

Content | Language | Organisation Poise Total Score

Role 40 30 20 10 100 points

Summary of Scores
Part 1 (300)
Part 2 (300)
Part 3 (100)
Grand Total

Adjudicator’s Name and Signature Date

* This is a suggested mark sheet. Teachers might like to adapt it for use in their own classrooms.
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OPPOSITION TEAM

Captain

1* Speaker
2"! Speaker

PART 1: Speeches

Content | Language | Organisation Poise

ol 40 30 20 10

Total Score
100 points @

Captain

1* Speaker

2" Speaker

PART 2: Question and Answer Session

Questioning Answering
Role Content | Presentation | Content | Presentation
30 20 30 20

Total Score
100 points @

1* Question

2" Question

3" Question

PART 3: Summary Speeches

Content | Language | Organisation Poise

Lalls 40 30 20 10

Total Score
100 points

Summary of Scores
Part 1 (300)
Part 2 (300)
Part 3 (100)
Grand Total

Adjudicator’s Name and Signature

Date

* This is a suggested mark sheet. Teachers might like to adapt it for use in their own classrooms.
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